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Editorial

Dear Authors and Readers,

With the present third issue (3-2014) of our e-Journal ,International Dialogues on Education: Past
and Present” we close the year 2014 and are getting ready for editing articles for the next issue (1-
2015), which will be published in March 2015.

In view of the existing interests, for the next issue (1-2015) we will keep with the wide range of
thematic orientation towards educational developments from historical, international-comparative
and intercultural perspectives. However, a thematic special issue will also be forthcoming in August
2015 in cooperation with Seattle Pacific University (Seattle, USA), focused on historical and
contemporary innovations in the education field (see also: http://davidwicks.org/iste-5-engage-in-

rofessional-growth-and-leadership/symposium-educational-innovations-in-countries-around-

the-world/ )

Another new addition is that we are now featuring academic essays (IDE Academic Essays) and
are accepting submissions in this category. With this, we would like to encourage scholars to
submit manuscripts that are not primarily based on empirical or theoretical studies but rather are
centered on reflective or auto/biographical experiences related to research practices.

Dear authors and readers, we continue to strive to take a stand and act against the growing
commercialization of access to scientific publications. However, in light of the increasing editorial,
organizational, and technical workload associated with an international, intercultural and
multilingual journal such as ours, it is necessary for us to charge a processing fee of 30 Euros per
article, beginning with the 1-2015 issue. The submission of manuscripts to be considered for peer
review as well as reviews will continue to be cost-free. Suitable articles will be published after
receipt of the processing fee.

We look forward to further high-quality manuscripts concerning educational research and
praxis in all these contexts. We especially ask all authors of articles to adhere to our formal
guidelines, which can be accessed at http://www.ide-journal.org/instructions-to-contributors/.

Best wishes for all of your continued success.
The Editors

http://www.ide-journal.org/editorial-board/

http://www.ide-journal.org/contacts/

,Z[oporne dBTOPbI, A0pPpOrue YurTaTesiy,

HACTOSILIUM TPeTbUM HoMepoM (3-2014) Halero 3jieKTPOHHOTO XKypHaJa « IHTepHallMOHA/bHbIE
JUasord B o6pa30BaHUU: INPOIJIOE W HacToslee» Mbl 3aBepimiaeM 2014 rog u roroBuMcs K
pelaKIMOHHOM paboTe CO CTAaThAMU AJIA ciaeaytoiiero HoMmepa (1-2015), KOTOpbIH BBIWAET B CBET
B Mapre.
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BBUAYy aKTyasbHOrO HWHTepeca Mbl COXpaHseM s ciaeayrouiero HoMmepa (1-2015) mupokyro
TEMATUYECKYyI0 OpPHEHTAlMI0 Ha pa3BUTHE OOpPa30BaHHUS B HCTOPUYECKOM, MEX/IyHApPOJHO-
CpPaBHUTEJBHOM U MEXKYJbTYPHOM HalpaBJjeHUH. OZHAKO B COTpyAHUYeCTBe C TUXOOKEaHCKUM
yHuBepcutetoM TI. Cuata (Cuatn, CIIA) B aBrycre 2015 rojga BbIAJET cHelUaJbHbIN
TeMaTUYeCKUH HoMep, U OyJeT KOHLEHTPUPOBATbCA HA MUCTOPUYECKUX U aAKTYyaJbHbIX
WHHOBAIlMSIX B 00J1acTH o6pasoBaHMsA. (cM. Takxke: http://davidwicks.org/iste-5-engage-in-
professional-growth-and-leadership /symposium-educational-innovations-in-countries-around-

the-world/ )

Jlpyroe HOBIIECTBO COCTOUT B TOM, UTO Mbl HAUMHAeM NPUHUMATh KATErOPUI0 MaHYCKPUIITOB B
BUJle Hay4yHbIX 3cce (IDE Academic Essay). 3TUM MbI XOTUM NPOOYAUTH B YYEHBIX UHTEpPEC K
HNpeJJIOKEHUI0 MaHYCKPUITOB, KOTOpble, B MNEpPBYI0 oYepeJb, He Ha SMIOUPHUYECKUX HJIH
TEOPETUYECKHUX MCCAEeJ0BaHUAX, a BBIJBUTAOT B I[IEHTP BHMMAaHHUs OMNBIT OCMBICIEHUST U
6uorpaduvecKuil ONbIT, BbITEKAOUMHI U3 NPAKTHUKHU UCC/Ie/J0BaHUS.

Jloporue aBTOpBI, AOPOrHe YUTATE/NH, MBI, KaK W NpexJe, NpUjaraeM BCe yCUJIUA K TOMY,
YTOOBI GOPOTBHCSA NMPOTHUB KOMMeEpUHAIM3aLUH HAy4YHbIX nybaukanuid. Ho BBHUAY Bo3pocuiux
pPeJaKLMOHHBIX, OpPraHU3alMOHHBIX W TeXHUYEeCKHUX 3aTpaT B TaKOM MeXJyHapoJHOM,
MEXKYJIbTYPHOM KM MHOTOSI3bIKOBOM >KypHaJie Kak Halll, Mbl He U36eXXHUM TOro, YT00Obl, HAUMHas C
HoMepa 1-2015 MbI npefycMaTpuBaeM OILIATY 3a peJaKLUOHHYI0 06paboTKy B pa3Mmepe 30 eBpo
3a cTaTbio. [IpeAbsiBJAeHUe MaHYCKPUIITOB [JJisl KOJUJIETHAJbHON MPOBEPKH, a TaKXKe pelleH3UU
OCTAIOTCS, KaK U npex/e, 6ecryiaTHbIMU. CTaThy, NPUHATBIE K yOJAUKALMHY, Oy YT OMy6JIHKOBaHEI
nocJie NOCTYIJIEeHUA OIJIAThI.

Mbl Bcerja pajbl Ka4YeCTBEHHO yOeJUTeJbHbIM MaHYyCKPUIITAaM, KOTOPble BOJIHYIOT HAyKy U
IPaKTUKy o6pa3oBaHusl. Mbl yGeAUTEIbHO NPOCUM aBTOPOB cTaTed cjefoBaTb $OpMasbHBIM
peKoMeHJalUsM, KOTOpble HaxoAsTcsA Mo ajpecy: http://www.ide-journal.org/instructions-to-

contributors/.

Pepaknus xkesaet Bam 60/IbIINX yCIIEXOB!

http://www.ide-journal.org/editorial-board/
http://www.ide-journal.org/contacts/

Liebe Autorinnen und Autoren, liebe Leserinnen und Leser,

mit der nun vorliegenden dritten Ausgabe (3-2014) unseres e-Journals ,International Dialogues on
Education: Past and Present” schliefden wir das Jahr 2014 ab und bereiten uns auf die redaktionelle
Bearbeitung von Artikeln fiir die ndchste Ausgabe (1-2015) vor, die im Marz erscheinen wird.

Angesichts der aktuellen Interessenlage behalten wir auch fiir die nachste Ausgabe (1-2015) die
weite thematische Orientierung auf Bildungsentwicklungen in historischer, international-
vergleichender und interkultureller Perspektive bei. Es wird aber auch eine thematisch fokussierte
Extra-Ausgabe in Kooperation mit der Seattle Pacific University (Seattle, USA) geben, die im August
2015 erscheinen wird, und die sich auf hlstorlsche und aktuelle Innovationen im Blldungsberelch
konzentrlert (51ehe auch:

Ein weiteres Novum besteht darin, dass wir ab sofort auch die Manuskriptkategorie des
wissenschaftlichen Essays (IDE Academic Essay) aufnehmen. Damit wollen wir Wissenschaftler


http://davidwicks.org/iste-5-engage-in-professional-growth-and-leadership/symposium-educational-innovations-in-countries-around-the-world/
http://davidwicks.org/iste-5-engage-in-professional-growth-and-leadership/symposium-educational-innovations-in-countries-around-the-world/
http://davidwicks.org/iste-5-engage-in-professional-growth-and-leadership/symposium-educational-innovations-in-countries-around-the-world/
http://davidwicks.org/iste-5-engage-in-professional-growth-and-leadership/symposium-educational-innovations-in-countries-around-the-world/
http://davidwicks.org/iste-5-engage-in-professional-growth-and-leadership/symposium-educational-innovations-in-countries-around-the-world/

Editorial
International Dialogues on Education, 2014, Volume 1, Number 3, pp. 6-8
ISSN 2198-5988

anregen, auch Manuskripte einzureichen, die nicht in erster Linie auf empirischen und
theoretischen Studien basieren, sondern reflektierte und auto/biographische Erfahrungen aus der
Forschungspraxis in den Mittelpunkt stellen.

Liebe Autorinnen und Auroren, liebe Leserinnen und Leser, wir bemithen uns nach wie vor,
einer umsich greifenden Kommerzialisierung des Zugangs zu wissenschaftlichen Publikationen
entgegenzuwirken. Angesichts des gewachsenen editorischen, organisatorischen und technischen
Bearbeitungsaufwandes bei einem derart internationalen, interkulturellen und mehrsprachigen
Journal wie dem unseren, kommen aber auch wir nicht umhin, beginnend mit der Ausgabe 1-2015
eine Bearbeitungsgebiihr in Hohe von 30 Euro pro Artikel zu beriicksichtigen. Das Einreichen von
Manuskripten zur Priifung im Peer Review-Verfahren sowie Rezensionen bleiben auch weiterhin
gebiihrenfrei. Publikationsfahige Artikel werden veroffentlicht, wenn die Bearbeitungsgebiihr
eingegangen ist.

Wir freuen uns auf weitere, qualitativ liberzeugende Manuskripte, die die Bildungsforschung
und Bildungspraxis bewegen. Wir bitten die Autoren von Artikeln ausdriicklich um Beachtung der
formalen Empfehlungen unter http://www.ide-journal.org/instructions-to-contributors/.

Die Redaktion wiinscht IThnen viel Erfolg!
http://www.ide-journal.org/editorial-board/
http://www.ide-journal.org/contacts/
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IDE Academic Essay

Adrian McKerracher (Canada)

Imperfect Hospitality:
A Cosmopolitan Encounter

Summary: As a guest in another country, I witnessed a father discipline his son by striking him across the
face at the table where we were seated together. In this article I revisit this scene and the site of my own
sense of guilt, asking, “How am I to live ethically in a world of strangers, one in which I am both guest and
host to the other?” My paper is a self-reflective scrutiny of my failure to acknowledge my own status as an
ethical host, one who need not have insisted on prescriptive action, but one who failed his responsibility to
not only acknowledge those who face him but also to raise his head and be faced. Through a confessional
narrative [ examine interpersonal, intrapersonal, and intercultural conflict as an opportunity for
cosmopolitan growth. I conclude by resituating ethical difference as an invitation to a curriculum based
on conversation.

Keywords: hospitality, self-reflection, ethical responsibility, intercultural conflict

Pe3iome: B kauecmse 2ocms 8 dpyzoll cmpaHe s Ha6.1100a/ 3a meM, Kak omey JUCYunAUuHUpO8a/l C80e20
CbIHA ydapoMm 8 Auyo, ko2da Mbl 8ce emecme cudeau 3a cmosaoM. B danHoli cmamve 51 6chomuHaw 06
amoli cyeHe u o moeli cobcmeeHHoll 8uHe, ko2da 51 3adaro gonpoc: «Kak s Mo2y amuyecku Humo 8 mMupe
uyscux Jawdell, 20e s 00HOBPEMEHHO S8/5110Cb 20CMeM U X0351UHOM?» Mosi cmambs s64semcs
pedaekmupyrouyum uccse008aHUeM M0e20 NPosaid 8 OMHOWEHUU c8oell poaU Kak 20Cmsl ¢ IMu4ecKkumu
npuHYUNaMu, 8 Kauecmaee mozo, Kmo He xoyem npudepicusamucsi npednucaHHbix deticmsuli, a moezo,
Kmo nomepnesa Heydauyy 8 ceoell omgemcmeeHHOCMU NPU3HAMb meX, KMo Cmoum Hanpomus Hezo, d
makyice 8 0meeMcmeeHHOCMU 832/15HyMb HA HUX U 6bimb ygudeHHuIM dpyzumu. Baazodaps amomy
«UCN08eda/1bHO-N0BECMBOBAMENbHOM» PACCKA3Y 5 UCCAedYH0 MexcHes108e4ecKue, BHympu ejnosedeckue
U MeXCKYbMmypHble KOHPAUKMbI KAK 803MONCHOCMU KOCMONOAUMUYeckozo pocma. B 3akaiouenue, s no-
HOBOMY pACCMAMpuUBArd 3muyeckue pa3auvusi Kak npuzidauleHue K npozpamme 06pda308aHuUSs,
O0CHOBAHHOII Ha duasoee.

Knatouesule ci108a: zocmenpuumcmeo, camopediekcus, s3muyeckas 0meemcmeeHHoCmb,
MENHCKYAbMYPHbIU KOHPAUKM

Zusammenfassung: Als Gast in einem anderen Land habe ich beobachtet, wie ein Vater seinen Sohn mit
einem Schlag ins Gesicht diszipliniert hat, als wir zusammen am Tisch safen. In diesem Aufsatz erinnere
ich mich an diese Szene und den Standort meiner eigenen Schuld, indem ich frage: “Wie kann ich ethisch in
einer Welt von Fremden leben, wo ich geleichzeitig Gast als auch Gastgeber bin? Mein Aufsatz ist eine
selbstreflektierende Untersuchung meines Versagens in Bezug auf meine Rolle als ethischer Gastgeber
anzuerkennen, als jemand der keine vorschriftliche Handlung férdern will, sondern jemand, der sowohl
versagt hat in seiner Verantwortung diejenigen anzuerkennen, die ihm gegentiber stehen, als auch in der
Verantwortung, aufzuschauen und von anderen gegen gesehen zu werden. Durch diese “bekennenend-
narrative” Erzdhlung untersuche ich zwischenmenschliche, innermenschliche, und interkulturelle
Konflikte als Gelegenheiten zu kosmopolitischem Wachstum. SchliefSlich sehe ich ethische Differenzen neu
situiert als eine Einladung zu einem gesprdchsbasiertem Curriculum.

Schliisselwérter: Gastfreundschaft, Selbstreflexion, ethische Verantwortung, interkultureller Konflikt
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I had been staying with my host family in Peru for three weeks when [ saw Miguel strike his son
Alejandro twice across the face. The first blow landed with a dull thumping noise along Alejandro’s
jaw and snapped his head to the side. Alejandro tried to chuckle but his eyes had swarmed with
tears. The second blow hit him higher up, across his cheekbone, and again his face snapped to the
side, but this time his whole body reeled and he had to catch himself by grabbing the back of a chair.
When Alejandro ran sobbing to his bedroom at the end of the hall, Miguel sat back down at the
breakfast table and said, “I'm sorry you had to see that, Adrian.”

The instant the first blow landed I looked down at my plate and I was not able to lift my eyes for
more than a second for the rest of the morning. I was in my own quiet version of shock—shock that
this was happening, that I was here, seeing an adult strike a child for the first time, shocked that
each blow seemed so loud in a room where emptiness expanded like echoes from Miguel’s hand.
When it was over, | only mumbled in reply, still looking down, trying to chew a piece of bread that
was now so big and so rough that swallowing it made my eyes water.

In short, I did nothing.

After all, I was a guest in Miguel’s home. As I try to understand what happened in retrospect, I
realize that [ was submitting to “a certain hegemony of the host” that was “watch[ing] over [my]
invitation” (Todd, 2009, p. 112). Something in me understood that this was Miguel’s place, not mine,
and that my place existed outside of his decision to strike his son. I still had a presence—Miguel felt
compelled to acknowledge me with an apology, not for his actions but for my having seen them—
but a ghostly one, as a witness not an agent.

There were at least two conflicts going on in that moment, the most visible of which was
between Miguel and his son. I don’t remember what actual events had led to the physical violence.
Alejandro had spoken over his father while his father was trying to tell him something during
breakfast but the details of what he had said were unclear to me. Insolence, then, would have been
Miguel’s charge against Alejandro. A conflict existed between Miguel and Alejandro’s different ways
of being in the world at that moment, a conflict that Miguel expressed with his hand.

But another conflict was going in inside me. Recognizing it requires acknowledging “the subject
as split—as containing a difference to itself” (Todd, 2009, pp. 48-49; see also Kristeva, 1991). Two
ways of being in the world clashed against each other, unseen. Part of me believed that striking a
child was wrong (I had never seen it before, even though I knew that it happened) while another
part of me believed that being a guest in someone else’s house meant that their rules trumped mine.
Part of me opposed what was happening; part of me must not oppose it. This created tension,
anxiety, and a hollow feeling like scraping a spoon inside the walls of a pumpkin. By being subjected
to my own divided will (act; don’t act) I felt that I could do away with neither one of my internal
differences. [ was the torn space between multiple ways of being in the world. One could argue that
my internal conflict was resolved by choosing, in the end, not to object. Except for an
indecipherable mumble, I kept my mouth shut. I did not tell Miguel how to be a father. Who was I to
tell him that, anyway? Choosing a certain response should have brought my competing differences
into focus and reconciled the space between them. But the conflict was not resolved by choosing
inaction as action; I still felt the tension, and it bothered me for a long time. It still bothers me.
Deciding on one response had not done away with the possibility of another, divergent response. |
became the site of a lingering contest.

[ wondered if I had failed a responsibility that I had entrusted to myself through a righteous
delusion that [ was a benevolent person. A better person than me would have objected, I thought. I
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could have been that better person, but I had failed to act like him; I had failed to interpret the
anxiety that welled up in the wake of doing nothing as a tension between real possibilities. Instead,
[ wallowed in an instinctual inclination to deference, to accommodating the cultural authority of
others.

In one way I had failed what I thought was good in humanity. In another I was experiencing in
that very tension what it meant to be human. Sharon Todd (2009), acknowledging Levinas, writes
that encounters with difference are the stuff of humanity, not its antithesis or its impediment. In her
words,

For Levinas, humans are not humans by virtue of a prior, shared existence in humanity; the ego
only comes into being through the traumatic encounter with an other whose existence is radically
different from the ego’s own. Thus humanity is not a preconceived ideal, but is located in the
proximity where self and other meet. Humanity’s name is the responsibility that is forged out of
trauma and the ever-present threat of violence. (Todd, 2009, 19, emphasis original)

Being human, then, entails these conflictual relations and their accompanying trauma. But
remaining static with these relations and this trauma is not enough.

Relations and trauma are of humanity to the extent that they lay a foundation for responsibility
to others. For Levinas (1999), this responsibility doesn’t take the form of obligatory intervention. It
does not entail that one is responsible for correcting the actions of others according to a rationally
configured map of what is right. Instead, Levinas’ notion of responsibility is to “the preeminence of
the other” (Levinas, 1999, 176); a receptiveness to other ways of being as a mode of one’s own way
of being; a responsibility to the other “that finds its best expression in the figure of hospitality”
(Todd, 2009, p. 111).

Here, though, hospitality takes on a double meaning because there are two types of hospitality
at play—a literal one, in which I am a guest in Miguel’s house, and a figurative dispositional one, in
which I have the opportunity (Levinas would say responsibility) to host the difference between
Miguel and me. Superficially it might seem that I have played the Levinasian host by
accommodating this difference, but this summation doesn’t sit well with me. It acquiesces too easily
to tolerance, an orientation that I think is inadequate as soon as the stakes are raised. I still think I
failed to participate in a moment of humanity, even if those moments are by nature fraught with
conflict and anxiety.

This sense of failure can be understood by returning to the site of conflict. When Todd (2009)
describes rethinking “the way we negotiate between three levels of experience”, she refers to
“abstract principles and ideas; the way we relate to ourselves; and the meeting of actual people in
time and space” (p. 49). In my writing here, that “meeting of actual people in time and space” is the
site of conflict—Miguel, Alejandro, and I around the breakfast table. From there the effects spiral
upwards through the other two levels of experience, into how I understand myself and how that
affects my understanding of a configuration of abstract principles and ideas.

The two conflicts [ mentioned above were between Miguel and Alejandro, and between my own
competing values. A third conflict, however, between Miguel and me, is where I think my failure can
be explained.

In a Levinasian sense, mine was a failure to exceed myself. | accommodated Miguel’s action only
to the extent that [ shut down and was outwardly unaffected by it. If freedom is “freedom from my
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own immanence”, requiring that I “transcend the ego and [...] extend [myself] beyond self-interest”
in order to “attend to others around me” (Todd, 2009, 63; see also Levinas, 1994), then I fell short. I
did not accommodate Miguel’s action. I simply didn’t react to it. Did Miguel fail to be a host? Did he
fail to acknowledge the eminence of the other? No. The failure was mine because I never said a
word about the difference that I experienced. My failure was one of communication. When [ was
presented with the opportunity to participate, I only mumbled. Had I said something, it needn’t
have been to tell Miguel how to be a father, but to engage, “in a communicative process that focuses
attention on the many faces of freedom” (Todd, 2009, p. 69; see also Arendt, 1965).

It seems to me that this is where the responsibility to the other is most urgent and most
unassuming, especially for people who are inclined to silently witness the vast and violent
differences of the world: we must speak. Not to change others, but to represent ourselves, so that
we show up among the differences that have claimed their legitimate right to existence. It is not
inherently wrong or right that Miguel struck his son, nor is it inherently wrong or right that I didn’t
object. My responsibility, however, is to form one of the nodes of reference for others just as they
form them for me. In order to “face humanity”, as the subtitle of Todd’s (2009) book advocates, I
must also look up from my plate and be faced.
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Laura Furcsa (Hungary)

Inequalities of Education
as Consequences of Grouping Arrangements
in Language Classes of Disadvantaged Children

Summary: This paper describes the potential effects of grouping arrangements (in particular ability
grouping) for language education in classes for disadvantaged children in Hungarian primary schools.
The findings of the present paper are based on a larger study which aimed at identifying the major
problems faced by disadvantaged foreign-language learners and their teachers. The paper aims to
construct a detailed and comprehensive picture of the process of language learning perceived by both the
children and their teachers. The main research tool was in-depth interviewing, combined with classroom
observations. The research used purposive sampling and focused on rural primary schools attended by a
considerable number of disadvantaged children situated in Hungary. The findings indicate that ability
grouping for language instruction is a prevalent form of arrangement; however, it seems to have long-
lasting negative effects on the achievement of the children in lower ability levels.

Keywords: Inequalities, language learning, grouping arrangements, ability grouping, disadvantaged
children, Hungary

Pe3tome: /JlaHHas cmambsi paccmampugaem 603MOMNCHble 8auUsiHUsL 2pynn (npexcde ecezo, 2pynn no
CNOCO6HOCMSAM) HA S3bIKOBOE gocnumaHue demell ¢ PuauU4ecKUMU UAU YMCMEEHHBIMU HEQOCMAMKAMU 8
8€H2ePCKUX HAYAJAbHbIX WKoAaX. Pe3ysbmambsl Hacmosiwjeli cmamvu OCHO8AHbI HA OGWUPHOM
uccnedoeamenbCKOM npoekme, Yeabl) KOMOpo20 s845emcsi UOeHMu@ukayusi OCHOBHbIX Npobem
U3y4arnuwux UHOCMPAHHLIL A3bIK U UX yuyumesel. B cmamve npednpuHumaemcsi nonsimka co3damb
demasibHy0 U 06WUPHYI0 KAPMUHY NpoYyecca usyvyeHus s3blKa ¢ MoYKU 3peHust demell u ux yvyumeset,
8K/10Yas yuumesiell N0 0CHO8HbIM npedmemam. OCHOBHbIMU Memodamu Obliu NOJPO6HbIE UHMEPBLIO 8
KOMOUHAYUU ¢ Ha6100eHUsIMU 8 KAACCHOU komHame. HccaedosaHue ucno/1b308a/10 YeseHanpas.ieHHble
3KCnepuMeHMbl U KOHYEeHMpUpP0o8a/a0Ch HA CeNbCKUX 8eH2ePCKUX HA4a/AbHbIX WKOIAX CO 3HAYUMEAbHbIM
yucaom demell, ¢ GuaUYECKUMU UAU YMCMBEHHbIMU HedocmamKkamu. Pesysemambl nokasbliearom, 4umo
2pynnsl N0 uHMepecam pachpocmpaHeHHol gopmoil 8 dese npenodasaHus UHOCMPAHHO20 S13blKd, HO
amo umeem 0o0120CcpoUHbIe He2amugHble Noc/1edcmaust Ha ychexu demetl 8 HUdCHell epynne.

Kiwouesvle csio08a: HepaseHcmego, u3yveHue s3blkd, 2pYyNNUpoBKa CcozaaauleHull, Ccnoco6HOCMb
2pynnuposku, Heb1a20no.1y4Hvle demu, BeHepus

Zusammenfassung: Dieser Artikel behandelt die potenziellen Auswirkungen von Gruppenarrangements
(vor allem Fdhigkeitsgruppen) fiir die Spracherziehung von benachteiligten Kindern in ungarischen
Grundschulen. Die Resultate des vorliegenden Artikels beruhen auf einem unfangreicheren
Forschungsprojekt mit dem Ziel, die Hauptprobleme von Fremdsprachen-Lernenden und deren Lehrer zu
identifizieren. Der Artikel versucht, ein detailliertes und unfassendes Bild von dem Sprachenlernprozess zu
zeichnen, aus der Perspekive der Kinder und auch ihrer Lehrer. Die hautsdchliche Methode waren
Tiefeninterviews in Kombination mit Beobachtungen im Klassenzimmer. Die Studie nutzte gezielte
Stichproben und konzentrierte sich auf ldndliche ungarische Grundschulen mit gréfierem Anteil
benachteiligter Kinder. Die Resultate zeigen, dass Leistungsgruppen fiir den Sprachunterricht ein
weitverbreitetes Arrangement sind, welches aber langfristig negative Auswirkungen auf die Erfolge von
Kindern in der unteren Leistungsgruppe zu haben scheint.

Schliisselwérter:  Ungleichheiten,  Sprachenlernen,  Gruppenarrangements,  Leistungsgruppen,
benachteiligte Kinder, Ungarn
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Introduction

Hungary is one of the countries in which background characteristics are reported to influence
student performance to a critical extent. Findings of the Programme for International Student
Assessment (hereafter: PISA) indicate that family background plays a significant role in
determining the achievement of children at school in Hungary (OECD, 2009). More than 20% of the
differences in student performance are related to socioeconomic differences, which is more than in
most OECD countries. The PISA studies draw attention to a serious performance gap between
children with advantaged and disadvantaged socioeconomic background. Csap6, Molnar and Kiny6
(2009) arrived at the same result when using data from other educational studies, adding that the
present situation is the result of educational tendencies in the last few decades; furthermore, such
tendencies seem to have become permanent in the last few years. These findings also suggest that
Hungary may have an especially strong system of school selectivity.

The role of foreign language learning is crucial for disadvantaged children as it may change the
future life chances of people in the labour market and help them to break from the cycle of poverty.
Successful language learning may lead to better opportunities in secondary and tertiary education.
The increasing socioeconomic importance of the knowledge of the English language in Hungary is
unambiguous.

Public education is the main context where children start to learn a foreign language. The
Hungarian National Core Curriculum (2007) requires that children must begin learning their first
foreign language in grade 4 of primary school. However, the effectiveness of language teaching has
often been criticized; the most common problems seem to be the lack of appropriately trained
teachers, insufficient levels of intensity, outdated methodology and deficient technical aids
(Petneki, 2002). More affluent families hire private teachers, pay for extracurricular language
lessons at school, or send their children to language schools. Foreign language knowledge was
found to be significantly influenced by family background, especially by parental educational
attainment and status as children of more educated parents have much better foreign language
knowledge (Andor, 1999).

These trends of foreign language learning in present day Hungary may threaten the availability
of equal opportunities in education. As a consequence, for children coming from economically
disadvantaged families the only context of instruction, the primary school is essential as the school
may well be their only chance to learn foreign languages. The main task for schools of
disadvantaged children is to create the conditions for demanding and meaningful learning and
intellectual achievement, including the opportunity to learn a foreign language -effectively,
regardless of minority group, geographic location, socioeconomic status or disability.

The aim of a larger research study conducted for my PhD dissertation (Furcsa, 2013) was to
identify the major problems faced by disadvantaged foreign language learners and their teachers,
and to build up a detailed and comprehensive picture, as it is perceived from the inside by both the
children and their teachers in the Hungarian context. The research paid special attention to
inequalities of education. Grouping arrangements of children during language education (especially
ability grouping) seem to be related to important issues of inequalities which may result in serious
underperformance in language classes.
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Language teachers are in charge of creating well-organized learning groups as group
characteristics and group processes considerably contribute to any success or failure (Dérnyei and
Malderez, 1997). A group can serve as an instrument of attitudinal change, the power of which
should be exploited in groups with learners of special needs. Group characteristics such as
structure of the group, norms and goals of the group or group cohesion influence the intensity and
efficiency of language learning.

Grouping arrangements refer to the ways in which children are organized for language
instruction. It involves important considerations to provide a learning environment where
interpersonal experiences support the learning process. It is generally recognized that whole class
and large group instruction are inappropriate for effective language learning (McKay, 2006).
Moreover, research on special educational needs indicates that small groups are more favourable
for children with special needs (Kormos, Csizér and Sarkadi, 2009). In Hungary, Act LXXIX of 1993
on Public education prescribes the upper limit of classes and groups, however, it can be exceeded
under specified statutory conditions.

Small groups have several socio-psychological, pedagogical and management-related
advantages in language instruction. Children have more opportunities to speak than they have in
whole-class instruction, and communicative tasks are easier to set up (LoCastro, 2001). Small
groups create opportunities for sustained dialogue and substantive language use (Hill and Flynn,
2006). There are more possibilities for positive interaction between the teacher and the learner
(Englehart, 2009). Consequently, small groups are more feedback-rich and there or more
opportunities for correction. Techniques of differentiation are more difficult to apply in large
groups. In small groups, the teacher can get to know the characteristics of the children better and
can meet their individual needs more easily. Additionally, a larger group size is more complicated
to manage, as a result of which the teaching style is likely to become more authoritarian (Englehart,
2009). Pair and group work are more difficult to organize in large groups. Based on these
arguments, educational organizers make serious efforts to make language instruction in small
groups possible.

The purpose of the present paper is to analyze how the head teachers, the language teachers
and the children view the grouping arrangements applied in primary schools. The qualitative
methodology applied in the present research arises from the aim to explore in depth the
experience, views and perceptions of socially disadvantaged children and their teachers, and to
collect data that is multi-layered, incorporating behaviour, opinion and emotion.

Method

Instruments

The present research combined in-depth interviews with observation. The main source of empirical
data for this study was provided by a large-scale interview study, which included interviews with
the head teachers and language teachers of the schools, and focus group interviews with
disadvantaged children. Direct observations were found to be necessary both to give an as
complete a picture as possible and to provide additional information about what the teachers and
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children say in the interview. Interviewing helped to reveal the meaning that the teachers and
children attach to their behaviour or to particular issues in language teaching.

The structure of the interviews was semi- or partially-structured, where domains of inquiry
were determined and actual questions were formulated, however, the interviewer had the
possibility to change the sequences of questions or the questions themselves, or include extra
questions during the interview process. As recommended for qualitative interviews, broad, open-
ended questions were employed. In addition, general questions were used to investigate complex
phenomena, prompts to clarify details and probes to ask respondents to elaborate on a topic. In
order to ensure that the same essential information was obtained from every respondent, an
interview schedule was created and validated for the three types of interview. Interview schedules
were useful because they ensured good use of limited interview time, they made interviewing more
structured and comprehensive, and they helped to keep interaction focused.

The research tool selected for the interviews with the children was focus group interviews. As
usual in focus group interviews, participants were asked to reflect on the questions asked by the
interviewer, give their own comments, listen to what the rest of the group had to say and react to
their observations. Focus groups largely depend on the interaction within the group. Using focus
group interviews is a recommended research technique when dealing with children (Darlington
and Scott, 2002). The group situation may be more familiar to them and less intimidating than the
individual interview; and deeper and more detailed information may be gained when children
encourage each other to communicate.

The present research is a qualitative research project, which incorporates ethnographic
elements. Ethnographic research can be characterized by long periods of involvement on the part of
the researcher in order to get an in-depth understanding of the observed phenomena by watching
behaviours, interactions and communications of participants (Patton, 2002). However, the main
focuses of this study are the ideas and the interpretations of participants, therefore observation
remained a subsidiary research tool applied for the purpose of triangulation.

Participants

The research focused on rural primary schools in Hungary. The aim of sampling was to select
villages the schools of which were attended by a considerable number of disadvantaged children.
The most important sampling criteria were educational level and unemployment of the parents.
Education level referred to completed years of primary education and unemployment was
determined by the rate of registered unemployment (source of data: 2001 Census in Hungary).

The participants for the interviews included the head teacher of the primary schools, the foreign
language (English or German) teacher(s) of the schools, and groups of children (5-8 children from
grades 4-8) in each focus group taught by the teachers interviewed. The total number of interviews
involves seven interviews with teachers of English and eight interviews with teachers of German.
Ten focus group interviews were conducted with children in groups of 3-6. The classroom
observation concentrated on the classes taught or attended by the teachers and children who were
interviewed.

! http://www.ksh.hu/nepszamlalas/
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Coding and data analysis

Qualitative data analysis means synthesizing the information obtained from the interviews and
observations into a coherent description of meanings (Patton, 2002).The transcripts and field notes
were coded through analytic induction and constant comparative methods detailed in Maykut and
Morehouse (1994), which uses inductive logic to develop emerging themes and categories
simultaneously from a mass of narrative data. The present paper concentrates on the category of
groups including group formation and group environment. The quotes were selected to provide an
understanding of the respondents’ perspectives and to illustrate the observed phenomena. The
narratives were translated from Hungarian.

Findings and discussions

The advantages of small group sizes

In the schools of the sample for this research, head teachers attempted to follow the
recommendations for small group sizes, therefore classes were split into halves for language
instruction if school resources made it possible at all. Group sizes ranged from eight to twenty-
three (in whole class instruction), in the majority of the observed classes groups were halved.

Teachers emphasized the advantages of small groups and the difficulties of large groups. Their
arguments were similar to the ones summarized above. On the whole, they underlined that
individual attention and help is possible only in small groups:

It's more difficult to keep their attention, therefore a fewer number of students would be
better, I could pay more attention to them. [S6TE1]

Teachers had serious complaints if they had to teach in classes where grouping was not possible:

I also teach in smaller groups in other grades, in groups of 7 and 9, and they are much more
effective. Here I can’t concentrate on every child.[S4TE2]

Teachers believed that at most ten learners should be placed in one group ideally:

Unfortunately we have no financial resources to divide this class that’s why there were more
than twenty children. In a group of disadvantaged learners, the maximum number of
children in a group should be ten. [S5TG1]

Both head teachers (even if they are not specialized in language teaching) and foreign language
teachers of the schools made it clear that that small groups are regarded as an indispensible
prerequisite of effective language education.

The tendency of homogenous group formation

In terms of placement criteria, ability grouping was typical, the children were placed into groups
according to their proficiency level. The specific placement criteria for language groups in the six
schools participating in the research were the following:
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= general school performance based on the children’s marks (2 schools),

= performance during language classes in Grade 4 (language groups are formed in Grade 5) (2
schools)

= general behaviour (1 school),

= no specific placement criteria (1 school).

These groups were reported to remain relatively stable for years. In the schools, the groups of
lower ability children were named as normal, basic or regular groups, whereas the names of the
higher ability children had extremely positive labels, such as honours, gifted or advanced group.
Neutral terms were rarely used, in one classes the groups were called Group A and B.

In a class of disadvantaged children, individual needs of students may include a wide range from
gifted children to learning difficulties. The usual procedure to facilitate teaching is to create
homogeneous groups of children, which enhances the selectivity of the school system. Grouping of a
class of children - if available in the school - is usually based on abilities in order to create
homogenous groups of children with similar abilities. The idea behind ability grouping is that in
homogeneous groups it is easier for teachers to accommodate individual differences as similar
students are easier to teach and manage. The following comments indicate that teaching
homogenous groups of children has been regarded more efficient by language teachers:

It's much easier to get on with them if they are separated for abilities. [S2TG1]

To tell the truth, I prefer teaching in the specialized class, where the students with better
abilities are grouped. [S1TG2]

Teaching used to be easier, somehow there didn’t use to be so many differences among
children as today. [S4TG1]

However, organizing groups by ability level has been found not to contribute to raising overall
performance levels of children according to the PISA results (OECD, 2009). The high performing
students profit more from stimulative environment, however, homogenous grouping does not
enhance achievement in low ability groups. This view was also asserted by one teacher:

It's very difficult to work with a group from which the better ones have been removed.
There’s nobody the children can compare themselves to. [S4TG2]

It indicates that in more homogeneous environment, low performing children lower aspirations
and gradually become demotivated. Hall (1997) calls attention to further threats of ability grouping
as in the group of low performing children, “there is less instructional time, less material covered,
lower difficulty or material presented, lower teacher quality ... There are also lower teacher
expectations and encouragement, more teacher interruptions of student responses and different
advice about educational and occupational options” (p. 21). Moreover, ability grouping might be
used to segregate children as Farkas et al. (2007) gives account of cases when the placement of
Roma children in remedial or catch-up classes was not justified by their low performance.
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The inefficiency of lower achievement groups

The language classes of two special remedial groups were observed which consisted of extremely
low-performing children with behaviour problems. In one group in School S1, the head teacher
permitted classroom observation only in her presence. It prevented getting a real picture of the
children as they behaviour seemingly changed when they realized that the head teacher would also
participate in the language lesson. The language teacher mumbled under her nose after the class:
“This was a group of hopeless children. I hated coming here and I only hoped for surviving every
lesson” [S1TE1], which was not really supported by the classroom observation. The only significant
difference was significantly slower pace and the lack of homework because “they never do
homework at home, so I stopped giving it” [SITE1]. The teacher felt in a desperate situation without
any help from the school and she did not have either intentions or methodological means to
improve the group. The second catch-up group in school S4 consisted of low-ability children with
one dyslexic boy. The children were apparently bored and demotivated. The whole class
concentrated on practicing grammar structure with drills, the exercises seemed to be well above
the level of the group, after the class the teacher explained that “we have to follow the course book,
we’ll have to finish it by the end of the school year” [S4TE2].

These findings indicate that teachers provided inferior instruction and had modest educational
goals for lower achieving children. They appeared to have negative feelings and lower expectations
for them. They also expressed their lowered expectations to the children, which might be especially
harmful for their motivation. Teaching lower ability groups was found to be regarded as low-status
activity or even ‘punishment’ in some schools.

As the classroom observations showed, the process and the content of teaching was often not
tailored to the needs of the children. A solution to this problem may be offered by using techniques
of differentiated instruction which is defined as a flexible pedagogical system which accepts and
responds to children’s individual differences in “readiness, interests and culturally shaped ways of
seeing and speaking of the world, and experiences in that world” (Tomlinson, 1999, p.1). In this
framework, readiness refers to a child’s starting point for learning based on his or her
developmental level, which can be determined by assessment tests and / or careful observations.
Teachers’ comments indicate that they also share this view:

[ know each and every child who I teach very well. [S4TE1]

It is essential that teachers should be aware of the specific needs of each child. The initial job for the
teacher is to investigate each child's family circumstances and school history.

Behaviour problems caused by grouping arrangements

In certain cases, language groups were composed of learners from various classes. This was a
frequent grouping routine in larger schools where the members of the German group came from
different classes of the same grade. One of the teachers reflected on the development of subgroups:

Children from class A and B don’t like each other, they are very unfriendly. They don’t want
to work together. Disagreements among children cause the most problems here. [S6TG1]
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In the focus group interview children also mentioned problems with children of other classes,
however, they did not see it as important because they experienced it also in other classes or during
the breaks. The hostile atmosphere of the language group may prevent cooperation and may
influence learning effectiveness severely, which was confirmed by teachers who complained about
serious discipline problems in the lower ability groups.

Conclusions

The findings suggest that the acknowledged advantages of small groups in language pedagogy have
lead to the revival of systematic ability grouping arrangements in primary schools in Hungary. The
results indicate that their negative effects concern children in lower levels significantly. In
particular, motivation and discipline problems seemed to prevail in these groups. As these groups
were stabile for several years of primary school, the negative effects of grouping arrangements may
have long lasting negative consequences for the language learning of children. The inefficiency of
the so called ‘catch-up groups’ of lower ability children was confirmed.

The findings of the present research can inform not only teachers involved in foreign language
education, but also teachers of other subjects. Moreover, the results from the present investigation
might provide useful information to those involved in educational policy making. Teachers’
awareness towards the negative effects of ability grouping should be raised, furthermore,
successful techniques for differentiation and alternatives to ability grouping should be provided for
teachers.
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Chong Jiong Wang (Germany / PR China)

Parental Attitudes to Bilingual Education
of Children in German-Chinese Families

Summary: Language is one of the major ways in which culture is manifested. One can only get inside a
culture if one is able to speak, read or write in its language. The earlier one starts to learn a language, the
easier it will be. In this context, children from bi-national families are not consciously learning a second
language but have to face the two cultures and the two languages of their parents simultaneously and un-
consciously from birth. Therefore, it would seem that children from bi-national families have the best op-
portunity to master the two languages. This article focuses on the way parents from ten German-Chinese
families living in Germany or China deal with this issue.

Keywords: bilingual education, bi-national families, familial education, Germany, PR China

Pe3tome: S3vik seasemcsi 00HUM U3 8axcHeliwux haxkmopos, 8 KOmopwlX Nposeasemcs: Kyabmypa.
Yen08ek Mocem NPOHUKHYMb 8 KY/Abmypy Aullb mo2da, ko2da OH Moxcem 2080pumMb Hd s3blKe, Y4umamao
u nucamo. Yem paHbwe HAYUHAIOM U3y4amMb S3blK, mem npouwje. B amoil cesizu demu u3 cemel ¢
podumessimu 08yX HAYUOHAAbHOCMeEU yvyam emopoli S13blK HEOCO3HAHHO, C CAMO20 POXCOeHUS] OHU
00HOB8PEMEHHO U HEOCO3HAHHO CONpUKACaromcsi ¢ 08yMs Kyabmypamu U 08YMS SI3bIKAMU CEOUX
podumedieli. [loamomy kKaxcemcs, umo demu u3 cemell ¢ podumeasmu 08yx HAYUOHANbHOCMEU UMeom
Haujayvwue 803MOMCHOCMU 081a0emb d8yMs A3blKamu. JJaHHAss cmambs 8 0OCHOBHOM paccmampugaem
mo, kak podumesu u3 decsimu HeMeykKo-Kumatickux cemetl, komopble sxcusym 6 lepmaruu uau ¢ Kumae,
pewarom daHHbLil 8Bonpoc.

Kalouesvle cnoea: 0syss3viyHoe 06pa3osaHue, 6GU-HAYUOHA/NbHbIE ceMbl, ceMeliHoe 06pa3osaHue,
Tepmanus, KHP

Zusammenfassung: Die Sprache ist eines der wesentlichen Faktoren, in denen sich die Kultur manifestiert.
Man kann eine Kultur nur verinnerlichen, wenn man die Sprache verstehen, sprechen, lesen, und schreiben
kann. Je frither man eine Sprache lernt, umso einfacher ist es. Kinder aus bi-nationalen Familien lernen ei-
ne Zweitsprache nicht bewusst, miissen sich aber mit den beiden Kulturen und beiden Sprachen der Eltern
gelichzeitig und unbewusst von Geburt an auseinandersetzen. Daher scheint es, dass Kinder aus bi-
nationalen Familien die besten Gelegenheiten haben, zwei Sprachen zu meistern. Dieser Artikel behandelt
hauptsdchlich, wie Eltern von zehn Deutsch-Chinesischen Familien, die in Deutschland oder China leben,
sich mit dieser Frage auseinandersetzen. Der Artikel schliefst mit einem Vergleich und einer Analyse der
Haltungen und Gewohnheiten der Eltern sowie der Leistungen der Kinder aus diesen zwei Ldndern.

Schliisselwérter: zweisprachige Erziehung, bi-nationale Familien, familidre Erziehung, Deutschland, VR
China

Introduction

For years, the number of bi-national families as well as their children has been increasing in Germa-
ny. In 2012, 10.63% of children born in Germany were born to couples in which only one of the
parents was a German national (Verband binationaler Familien und Partnerschaften e.V)
(http://www.verband-binationaler.de/index.php?id=3). This tendency has also been noted by Chi-
nese scholars. Moreover, German-Chinese relationships can always be found in bi-national love
matches in these two countries. As a matter of fact, German-Chinese marriages were already to be
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seen in the 1940s. “My German wife and I were going to a café which was close to the town hall. At
that time, Germany already showed signs of losing the war. There had to be a blackout at night” (Qiu,
2006, p. 205). Qiu, a renowned surgeon, gained his PhD at the University of Munich in the late
1930s and still remembered well his ten-year studies, research and life in Germany. This phenome-
non continued as marriages between Chinese men from the gastronomy sector and German women
were not unusual in the 1950s and 1960s (cf. Flemming & Liang, 2007, p. 443 f.). Although any bi-
national relationships have their specific positive sides that mono-cultural families do not have, e.g.
broadening of horizons in a different culture, the big, even huge, cultural differences are likely to be
a great challenge for the couples to face.

Moreover, the couple’s approach to negotiating cultural values will have a strong impact on their
children. To be more precise, what are the goals of parenting within a bi-national relationship?
What characteristics would they like to pass on to their offspring? Do they think that bilingual edu-
cation is important and do they use both languages with their children regularly? In fact, not only
the parents have to think about these questions, but children are also fully involved in the process of
negotiating cultural values in bi-national families. Research on migration, however, has been mostly
limited to immigrants as individuals rather than as members of a family. Nevertheless, some books
have been published and a certain amount of research has been conducted on child-rearing in bi-
national families in which one of the parents is Chinese. Long (2008), for instance, shared her own
story of being a mother and of how she had to deal with her children, who caused her to rethink her
traditional way of parenting in a bi-national family. It was no coincidence that Long was equally
confronted with the issue of bilingual education. “Ann ‘s mom is Chinese. She has spoken only Chi-
nese to him since right after he was born. Ann’s dad is German and speaks standard German. Ann
speaks to him in German, but the parents communicate in English with each other. No one teaches
Ann English” (ibid: pp. 18f.). Schwantes (2009) conducted her scientific research on the cultural
identities of children from German-Taiwanese families. Based on interviews with 17 Taiwanese
parents and some of their children living in the German city of Munich, Schwantes pointed out that
not all these families were making efforts to promote the use of both languages equally. From her
point of view, teaching a language had something to do with feeling, hope and fear. In order to man-
age bilingual education in the family, she suggested following the rule: one person - one language.

Namely, each parent speaks only his or her mother tongue to the child (Schwantes, 2009, pp. 94-97).

In this research it was also highlighted that if the parents could understand their partner’s language,
especially those languages which are difficult to learn, it would be very helpful for their children.

In this context, Chua (2011), the “tiger mother”, firmly stuck to her Chinese way of parenting her
children although she was already the second generation of migrants in her family. “The girls barely
had time as it was to do their homework, speak Chinese with their tutor, and practice their instru-
ments” (p. 97). Even if Chua’s book is not an academic study, her experience does indeed call atten-
tion to a number of aspects which clearly contrast Eastern and Western styles of parenting in gen-
eral as well as Chinese and American styles in particular. More currently, Wang (2012) conducted
research on German-Chinese families, some of which live in Germany and some in China. The aim of
this research was to get all the parents actively involved in this study in order to compare their dif-
ferent parenting styles in a larger social context. One of the findings refuted the hypothesis that
children from bi-national families would have the best opportunity to master the languages of their
parents. On the contrary, only some of the children from the ten families have managed it. Some,
however, speak only one of their parents' languages, in most cases, this is German. Why was this the
case? A closer analysis of the circumstances and factors provides some answers.
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Attitudes to bilingual education and practice
of German-Chinese families living in Germany

The five German-Chinese families were living in Munich, Dachau, Pulheim and Clausthal-Zellerfeld,
which are located in different Federal States. In addition to the five sets of parents, altogether seven
children aged from two to eleven participated in this research. In order to compare the parents’
attitudes and their implementation in their children’s bilingual education, their feedback is pre-
sented separately. The wish to provide a bilingual education for their children was shared by all the
German parents. However, in reality only the children aged two and three could understand and
express themselves in both German and Chinese. The five and seven- year-olds were not able to
speak Chinese at all. The factors which led to this are explored in the following contexts.

First of all, the societal factor was paramount. Since all the children attended the local kindergar-
tens or schools, the German language dominated in their educational environment all the time. It
indicated that the Chinese language must be scarcely used and the children had little chance to
speak it in their schools or kindergartens. Besides, none of the five families sent their children to
extra classes to practise their Chinese.

Secondly, the parents” ability to speak their partners’ language played an important role. Accord-
ingly, only one of the German parents gained any basic knowledge of the Chinese language and was
able to speak simple sentences. His little daughter aged three would love to correct his Chinese
when she heard him make a mistake. This kind of domestic exercise could definitely encourage the
child’s motivation to learn her parents” languages in parallel, and in fact, the little one did it very
well.

Thirdly, the parents” own viewpoints on bilingual education and whether they took any action to
support their children also counted in this process. “I'd love to educate my children bilingually. But
we are in Germany and I can hardly speak Chinese. So our three children speak little Chinese”, a
German mother frankly explained the circumstances in her family. Similarly, Schwantes (2009)
stressed the fact of the prestige of one language in bi-national families. This suggests that the natu-
ral environment of the language of the majority obviously has priority over the learning of the lan-
guage of the parents. For children, this has an impact on their motivation to learn the less used lan-
guage and it can easily be lost in consequence.

What about the Chinese parents living in Germany? Unsurprisingly, the four mothers saw teach-
ing the Chinese language as one of their parenting goals. Being fully aware of the priority of the
German language in society, they felt strongly that they should talk to their children in their mother
tongue only. They considered Chinese as part of their identities and the best way to introduce Chi-
nese culture to their offspring. In other words, the four mothers put their determined efforts into
their children’s bilingual education. Moreover, it would not completely satisfy them if their children
could only speak the language without learning the Chinese characters. In practice, this meant that
they often read Chinese books to their children, listened to Chinese songs and watched movies with
their children. Moreover, they travelled back to China together regularly. At times, they also invited
their parents, who normally could only speak Chinese, to come to Germany. With all kinds of efforts,
the children got more and more familiar with the Chinese language. Compared with the mothers,
the Chinese father was not strict in requiring his children to learn his mother tongue. In his opinion,
“mother tongue was the language of the mothers”. He seemed to be happy that his children had
already achieved this goal because all of them were fluent in German. Whether or not they were
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going to learn Chinese was not an urgent issue at the moment. Therefore, the level of his children’s
Chinese was the lowest among the families in Germany. It should also be mentioned that two of the
children were given German names only, because their Chinese mother did not think that her family
name was suitable for her daughters. The other children had both German and Chinese names.

Attitudes to bilingual education and practice of German-Chinese
families living in China

Five German-Chinese families living in China also took part in the research. They lived in different
cities, located in different Chinese provinces, all of the cities in which the families were living being
regarded as multicultural societies: Beijing, Wuxi and Taicang. All the German and the Chinese par-
ents as well as their ten children participated in the research. The children were aged from two to
twelve years and all of them had both German and Chinese names, which was different from the
case in the families in Germany.

Basically, the German parents” attitudes toward their children’s bilingual education were closely
connected with their parenting goals. Unlike Chinese parents, who normally expect their children to
get good marks at school (The extreme example would be the “tiger mother”), the German parents
preferred a child-oriented style. Undoubtedly, this kind of mindset results from an historical as well
as cultural background. “A glance at the historic-pedagogical publications of the first half of the
1990s indicates a new and rather impressively large trend in a revival of the discussion on a Reform
Pedagogy (Progressive Education) in Germany. [...] There are diverse “innovative” educational ex-
periments which are all reform pedagogically motivated. They are designed to replace authoritarian
teaching and receptive learning with forms of “open” instruction as well as promoting the self-
regulations of pupils” (Golz, 1998, pp. 189f.). Despite the fact that none of the German parents could
speak Chinese, (although they were living in China), nine of the children were equally proficient at
these two languages, which presented a different situation from the children living in Germany.
Those who were of school age had mastered the two languages even better. The only exception was
the twelve-year-old boy, the oldest of the ten children, because he could only speak German. In
comparison with the factors which influenced the families in Germany, two major aspects had great
impacts on the families in China. Above all, the parents” behaviour could create an encouraging
atmosphere in which their children were willing to learn German and Chinese at the same time. One
German father, for instance, valued the importance of managing these two languages and carefully
undertook his “plan” from the first day of his child’s birth. In this family, no other languages were
spoken to his child apart from German and Chinese although the couple had to communicate with
each other in English. He even did not want his child’s Chinese grandmother to visit, only because
she had a strong local accent. Furthermore, this father mentioned that learning English had re-
placed learning German in some German-Chinese families whom he had met because the parents
thought that it would be more useful for their children in the future. Consequently, those children
were rejected by the local German schools, simply due to their insufficient knowledge of the Ger-
man language. Secondly, the type of educational institutions the children attended had a strong
influence on their bilingual education, too. According to the four-year research, eight of the ten chil-
dren attended educational institutions. Four of them went to the local Chinese schools. Three chil-
dren were sent to bilingual kindergartens where Chinese and English were taught. One attended the
German Embassy School, in which the German educational system prevailed and the German lan-
guage dominated. The choice of the majority of the German parents indicated that they expected
their children to have the opportunity to learn the Chinese language formally in local schools. Yet,
the research also showed that this was simply a temporary decision because they expressed the
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desire to send their children back to Germany in the future.

As to the Chinese parents” attitudes towards this issue, the traditional and non-traditional mod-
els of teaching confused them. On the one hand, the teaching of the Chinese language as well as the
relatively cheap tuition fees in the local schools attracted the majority. On the other hand, the stress-

ful learning atmosphere made the parents worry and they felt sorry for sending their children there.

One Chinese mother shared her experience of choosing schools for her daughter as follows:

[ felt she learned little in the foreign language school. Then I sent her to a local Chinese
school. I was always unsure which one was more suitable for her. In the foreign language
school, she could organize a music band and her character was open and active. There was no
pressure to learn, but what they taught was too simple. Now back at a Chinese school, she has
no time for making models of aeroplanes or other activities. What is taught there is pretty
profound.

Thus, it can be seen that the two models basically have a totally different educational philosophy.
The Western-oriented institutions pay more attention to the development of children’s interests
and strengths, the importance of which the Chinese educators have actually been aware for a long
time, but have barely put into practice. By contrast, the traditionally Chinese school’s interests as a
whole are still limited to the teaching of overwhelmingly large amounts of knowledge regardless of
children’s comprehension. Deng (2007, p. 79) reports the results of a survey of Chinese children’s
development from 2005. It shows that the time children at almost any grade needed for their as-
signments went far beyond the national regulations. Their time was mostly occupied by learning
and they were no doubt overloaded. This author frankly points out that “the current reality which
opposes the education of quality still truly and stubbornly exists” (p. 77). Accordingly, most of the
Chinese parents in this research expressed the same feeling that these two models were extreme.
Although such a situation frequently happened in China, most of the Chinese parents were of the
opinion that the Chinese language symbolized the identities of their children. One of the mothers,
for instance, decided to send her child to a local school saying “as a Chinese, she has to learn this
language seriously”.

It was pointed out above that in Schwantes’s (2009) research, the teaching of a language was
closely related to one’s feeling, hope and even fear. Truly, it was reflected in the research conducted
by Wang (2012) as well. For the Chinese parents, their children’s ability to speak the Chinese lan-
guage would not only secure their feeling of being able to communicate with them in depth in the
future, but could also revitalize the parents” own interest in Chinese culture. The following state-
ment was given by a Chinese mother who was not happy with the approach of the local Chinese
schools and at the same time was worrying about “losing” her son one day:

My husband disagreed with sending our children to the local Chinese schools. I don't like
their teaching methods, either. The learning pressure on children in China has been increas-
ing. The knowledge of grade one and two in primary schools is taught already in kindergar-
tens. So, we'll not send our children to the local Chinese schools. [...] What I worry about is
that the children’s Chinese language will be gradually lost after going to the German schools,
as this language is hardly used there. They can only understand and speak Chinese, but are
not able to read and write, because they will be completely dominated by the German lan-
guage. So in my eyes, they are completely foreigners. In the future, there will be three Ger-
mans in the family, but only one Chinese, me. It's my feeling.
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Analysis and Conclusion

As a matter of fact, the issue of negotiating cultural values exists in almost every family relationship.

No matter what the type of relationship is, e.g. mono-cultural, or bi-national, “good communication
is perhaps the most essential ingredient in a successful marriage, and it is probably the most diffi-
cult to achieve” (Romano, 2001, p. 132). In the cases presented, in six of the ten German-Chinese
families, the parents have to use English to communicate with each other. Even so, the majority of
the ten sets of parents clearly expressed the wish that their children would grow up bilingually.
Unfortunately, reality at times fell short of the theory, because not all the children in these ten fami-
lies were equally proficient in Chinese and German. The three-year-old girl could speak these two
languages and was able to correct her German father’s Chinese although she was one of the young-
est in the research. By contrast, it was impossible for the twelve-year-old boy to express himself in
Chinese. Besides, the three older boys, aged five, eleven and twelve, were left behind in the process
of bilingual education as they could only speak German.

It seems clear that this result reflected their parents” preference for cultural values. “Parents’
educational and disciplinary styles depend a great deal on their value systems: on how they per-
ceive their role in life and their relations with others and on their perception of the world and
themselves. In other words, how they will instruct their children to behave will depend in part on
whether their orientation is toward doing or being” (Romano, 2001, p. 118). Those Chinese parents
who had studied and worked abroad were strongly influenced by the Western child-oriented par-
enting style. Accordingly, they preferred to see their children as individuals and would not force
them to learn. It was no wonder that these parents had deeply-felt reservations about the un-
changed contemporary climate of education in China: pressure to learn, competition for good
grades, little time for questioning etc.. In short, obedience is expected of all the children in China. “A
good child must listen to his parents and grandparents. He should not talk back. [...] A good pupil
must listen to the teacher and follow all the school regulations. In school, pupils learn the textbook
by heart. No one is interested in their own needs. Children’s ability to think over with confidence is
not supported” (cf. Wang, 2008, p. 202).

As far as bilingual education is concerned, these Chinese parents insisted on their own style of
parenting and did not consider learning Chinese as a must for their children, as long as they had
managed their German well. Indeed, the three children who hardly had any knowledge of the Chi-
nese language speak German fluently. However, this does not necessarily mean that these Chinese
parents did not care about their children’s identities at all. On the contrary, they were proud of us-
ing their children’s Chinese names at family gatherings. They felt even happier that the members of
their family were used to calling their children by their Chinese names as well, which dramatically
symbolized the Chinese tradition of a child’s central position in the whole family. As to the German
parents, all of them were aware of the necessity of bilingual education and wished that their chil-
dren could speak Chinese as well as German, but their place of residence and the choice of their
children’s educational institutions slowed down any progress they were making. Some German
parents living in Germany, for instance, did not see learning Chinese as an urgent task for their chil-
dren, since they attended the local schools, where German was the language of instruction. In addi-
tion, those German parents working and living in China had the opportunity to witness the local
atmosphere of teaching and the customary way of raising children. Gradually, they determined to
send their children to German schools in which the Chinese language had no place.

To sum up, the research on the selected ten German-Chinese families serves as a mirror and in-
dicates that the issue of bringing up children bilingually in bi-national families is not a question
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which people could simply adopt or not. In fact, it demonstrates a variety of economic, social, cul-
tural and educational facets, e.g. place of residence of the family, parents” educational backgrounds,
decision about children’s educational institutions and even the role of the grandparents. Surely, it
would be a great achievement if the children from these families had been using both their parents’
mother tongues since their childhood and could do it continuously. Does it mean that the others, e.g.
the three boys, are the losers? I would say no. Learning is supposed to be a matter of happiness
which has been universally agreed with. Language learning, therefore, should not be any exception.
Based on the author’s personal experience of being able to speak German and Chinese, both lan-
guages is a positive experience. In fact, as far as the children from German-Chinese families are con-
cerned, their ability mostly depends on their parents. The logical way, therefore, is to firstly arouse
the parents” interest in the culture of their partners, including their respective educational systems
and teaching methods. Only if they develop an intrinsic interest in the other culture, is it reasonable
to believe that they would encourage their children to learn the language and probably share the
happiness together. In this respect, the current climate of teaching in China seems to have more
“black clouds” to be cleared up.
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WHHOBaLMOHHAA METOAOAOTHYECKAA NAaTPOopMa
pa3BUTHA AHYHOCTH B HHHOPMALMOHHOM
o6pa3oBaTeAbHOM NPOCTPAHCTBE

Summary: Current higher-education systems are characterized by an absolute crisis of an outdated
methodological paradigm. Therefore the continuation of ,test-tube studies” of individual ,fragments” of
human beings, without reference to new methodological realities, has no prospects. At the same time, the
dominant model of the university, prevalant for 200 years, remains unaltered. Today, however, the aims,
means and players of socialization are changing. This article proposes and discusses a new
methodological basis for personality development from the perspective of an behavioural-therapeutic
approach is. The role of behaviour patterns is portrayed in the context of social and professional
personality successes.

Key Words: network paradigm, personal development, stereotypes of intellectual activity, behaviour

Pe3lome: B Hacmosiwee epems ycmaHos/eH 6e3yc/08HbIl Kpuduc cmapol memodosozudeckol
naamgopmol, cucmemb! gbicuiezo 06pazosanus. Ilpu amom uccaedosaHus, 8 KOMopblXx Npodoaxcaemcs
npobupoyHoe uzyveHue omoeabHbIX «PpazmMeHmos» ues08e4eckoll AuyHocmu 6e3 aneassyuu K Ho8blM
Memo0d0.102U4eCKUM peanusiM ae/5iemcs becnepcneKkmusHbiM. B mo sice epemst doMuHupyrowas Mooeas
YHugepcumema ocmaemcsi HeuameHHol okos10 200 nem. OdHako ce2o0Hs1 MeHsiemcsl yeab, cpedcmea u
azeHmul coyuaausayuu. [IpedsoxceHa u paccmampusaemcsi HO8as MemodoJio2uveckass naamgopma
passumusi AuyHocmu ¢ no3uyull nosedeHdeckozo nodxoda. IlokasaHa poab nogedeHYeCcKUx
cmepeomunos 8 coyuaibHol U npogeccuoHaNbHOU ycnewHoCmu AUYHOCMU.

Kawouesvle caoea: cemesas napaduema, pazgumusi JAUYHOCMU, CMepeomunbl WHTEJIEKTyalbHON
akmueHocmu, nogedeHue

Zusammenfassung: Gegenwdrtig wird das System der Hochschulbildung durch die absolute Krise eines
alten methodologischen Paradigmas geprdgt. Deshalb ist die Fortsetzung von ,Reagenzglas-
Studien” einzelner "Fragmente” der menschlichen Person, ohne Berufung auf neue methodologische
Realitdten perspektivios. Zugleich bleibt das vorherrschende Modell der Universitdt seit 200 Jahren
unverdndert. Heute verdndern sich jedoch die Ziele, Mittel und Akteure der Sozialisation. Vorgeschlagen
und betrachtet wird eine neue methodologische Grundlage fiir die Persénlichkeitsentwicklung aus der
Sicht eines verhaltenstherapeutischen Ansatzes. Dargestellt wird die Rolle von Verhaltensmustern im
Kontext sozialer und beruflicher Erfolge der Persénlichkeit.

Schliisselwérter: Netzwerk-Paradigma, persénliche Entwicklung; Stereotype geistiger Aktivitdt,
Verhalten

Cuctema o6pa3oBaHus 21 Beka IpejrnosaraeT onopy Ha HOBble METO/I0JIOTUYECKHE OCHOBAHUS U
MHHOBAIlMOHHble o06Opa3oBaTe/ibHble TEXHOJIOTMH, 00ecleyrBamwllie COOTBETCTBUE peajusiM
MHboOpMaLMOHHOrO obuecTBa. Te NpUHLMUNUAJIbHbIE HW3MEHEHHUs, KOTOpble MPOU30OLLIN B
JIMYHOCTHOM, MTOBE/IEHYECKOM U KOTHUTHBHOM Pa3BUTUU COBPEMEHHOU MOJIOJI€KH O[] BJUSIHUEM
3JIEKTPOHHBIX CPeJICTB HHPOPMaALUH, TPEOYIOT IPUHI[UITHAIBHO APYroro MoJxo/ia K pa3paboTke
coZlep>kKaHUSI W TEXHOJIOTUH OOy4YeHHUs M, COOTBETCTBEHHO, K BBbIPAaOOTKE HOBBIX KpHUTEpUEB
OIIEHKU KayecTBa 00y4YeHUs KaK B IIKOJIe, TAaK U B BY3e.

H3BecTHO, 4TO NpaKTHUKa 06y‘{eHI/IH onpejesideTrcd TeMU TEOPETHIE€CKHUMHU KOHCTPYKIUAMH, HA
KOTOpbIe OHa OInurpaeTcH. Tak, Ha cBoeM AJIMHHOM NYTHU IICUXO0JIOTMdA, U BO MHOI'OM
OPUEHTHUPYIOLIAACA Ha Hee eJaroruka, npejsjarajy caMble pa3jiniHble IPUOPUTETHI. B MHpOBOﬁ
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IICUXOJIOTHHA 3TO U YBJEKaTe/JbHbIA ICHX0AaHA/IM3, MPHU 3TOM, BIIpoYeM, 3a0bIBajJOCh, YTO OH
HUKOT/]JAa He UMeJI 1MoJ co60i KaKOH-JM60 3KCIepUMeHTa/lbHOM 6a3bl, HO, B TO K€ BpeMsl, €ro
HeCOMHEeHHasl 3BpUCTHYecKas 3acjayra B TOM, YTO OH OOpaTHJ BHUMaHHe Ha DOJib Cepsl
f6ecco3HaTe/IbHO B JKHU3HeJeATeJbHOCTH 4YesoBeKa. JTO U KOTHHUTHBHAs ICUXOJIOTHSA, KOTOpas
NI0KasaJja poJib KOTHUTUBHOW cpephl U ee BO3MOXXHOCTH B Pa3BUTHUM CO3HAHUS U JIUYHOCTH. ITO
rYMaHUCTHUYEeCKas ICUXO0JI0THs], KOTOpasl BbIsIBUJIA HEOOXOAUMOCTb COOGCTBEHHOM aKTUBHOCTH /IS
YCHENIHOCTH YeJsioBeKa. Kaxk/joe U3 3TUX HanmpaBJIeHWH, KAK U MHOTHeE JIpyTHe, BHECIU OOJIbIION
BKJIQJ, B TIOHMMaHHUeE IICUXOJIOTMYECKUX PEecypcoB JIMYHOCTU. VX JOCTHKeHHsT BO MHOTOM He
HCKJIIOYAIOT, 4 B3aUMO/JONOJIHAIOT APYT ApyTra.

OTedecTBeHHasl MeJarorvuka U IICUXOJIOTHsI B 3HAYUTEJbHOW CTENeHU IIJIM CBOUM IyTeM. He
CEKpeT, 4YTO MapKCHCTCKO-JIeHUHCKasi HJI€0JIOTHs B 3HAYUTEJbHOU CTemneHU ¢GOpMUpOBaAIA
TeopeTH4YeCKHue KOHCTPYKIUM OTeYeCTBEHHBIX I'YMaHUTApPHBIX HayK. He ObLIM HCK/IIOYEHUEM U
COBpeMeHHasi IICHUXOJIOTUS W TMeJarordka. BomuiomeHWeM peasu3alyyd IOCTYJATOB JAaHHOU
HJIe0JIOTUH CTasIa TMOJIHAS JOMHHAHTAa B OTEYECTBEHHOW HayKe TEOPUU JAeATEeJbHOCTH, XOTs ee
POJIb B Pa3BUTHU MICUXOJIOTUH HEJIb3s MIEPEOLIEHUTD. B TO ke BpeMs KaXkJash TeOpHsl UMEET CBOU
Kpyr NpPWIOXKEHHUSI W peaju3aldd, CBOM HUCTOPUYECKUH KOHTEKCT U He MOXEeT WMEeTb
BCEO6BEMJIIONIET0 JOMUHUPOBAHUS HA OYEHb AJUTEJbHBIX 3Talax pa3BUTHsA obiiecTBa. [lepuos
CO3/1aHUSA JAHHOW TEOpHHU He XapaKTepH30BaJl 310Xy Pa3BUTHs O6LIECTBA KaK BCEOOGBEMJIIOIIE
nHpopManuoHHOro. CeroJH COBPEMEHHOM IICMXOJIOTHUM M IeJaroruke TpebyeTcs HOBas
napajiurmMa pa3BUTHsS JIMYHOCTH, pa3paboTaHHAs C MO3UNUKA peasMd HHPOPMALHOHHOIO
obI1ecTBa.

AnennAnusa TOJbKO JHIIb K cdepe palMOHAJIBHOIO CO3HAHHUS MOJIy4YWJa BOILJIOIEHHE B
JIOMMHUPOBaHUU Bep6aibHO-MOHOJIOTUYECKON (POpMbl 0O0y4YeHHs, K INOCTPOEHUI0 00y4eHUs B
HamnpaBJ/IEHUH OT O6IIEro K YaCTHOMY, OT TEOPHUH K IPAKTHKE, OT 3HAHUU - K YMEHHUAM U HaBbIKaM.
OpHako, 0Ka3asoch, YTO MHOTHE MOJIOJbIE JIIOAU UMEIT COBEPIIEHHO APYrof CTUJb MBIIIJIEHMS,
aneJUIMpyoLMH K APYTUM KOTHUTUBHBIM cTpaTerusiMu (Bepysasa A, 2001). Oka3asioch, 4TO
Bepba/JbHO-TEOpeTHYECKHEe KOHCTPYKIMU YacTO NPUXOJAT B NMPOTUBOpeYHe C NOBeJeHUYEeCKUMH,
KOMMYHHUKaTUBHBIMH, KOTHUTHBHBIMHU  CTepeoTHMNAM{, KOTOpble OKa3bIBalOTCA  OoJee
YCTOWYHBBIMH.

PeBy]’IbTaTOM AOMHWHHUPOBAHHA B O0Te4YeCTBEHHOU cucTeMe 06paBOBaHI/Iﬂ TEeOoOpHUHU AeATEeJIbHOCTHU
ABUJIOCh TO, YTO BO MHOI'UX y‘-Ie6HI/IKaX M0 0Te4eCTBEHHOW MCHUXOJIOTUU MbI cerogHd He YBUAUM
Aaxe pa3geJsioB, IOCBALLEHHbIX TIOBEAEHUIO, cq)epe 6ecco3HaTesbHOro. Ho HU3BECTHO, YTO UMEHHO
InoBeAeHre BO MHOTOM olpeAesdeT MEHTAaJIUTET HAlJUH, €Tr0o KyJIbTYpY.

XoTesocb 6bI OTMETUTb, UTO OYeHb YaCTO I0J, NMOBeJeHHWeM IOHHWMAaeTCsd BHEIIHUM IJIaH
bUKCcMpyeMOM  TNCUXWYEeCKOM aKTUBHOCTH  4YeJ0BeKa. JTO  JOCTAaTOYHO  yCTapeBIUUH,
MaJIONIPOAYKTUBHBINA U HE3BPUCTUYHBIN MOJXOL.

Mbl mOHMMaeM, Kak U MHOTHE Apyrue ucciengoBaTesiv, 1noJ noBeJeHuemM BU/[ MICUXUYECKOHN
adKTHUBHOCTH, KOTOprI;‘I He O0CO3HaeTCd 4YeJIOBEKOM Ha 3Tale ee OCYUeCTBJIeHHd, XOTd B
,ELaJIbHeI;'ILHEM OH MOXeT ILeJieHallpaBJeHHO aHa/JIM3UpPOBaATbLCA. B oTauuue oT noBeJeHud
AeATeJIbHOCTb — 3TO BHU[ MICUXUYECKOH adKTHUBHOCTH, KOTOprﬁ A€TEPpMHUHHUPOBAH CO3HATEJIbHO
MOCTaBJEHHOHU eJblo. AeﬂTeJ’[bHOCTb YE€JIOBEKad, TAKXe€ MMeeT BHEUHHWEe INPOABJIEHHdA, HO OHa
00513aTe/IbHO UMEeT palOHaJIbHYIO L[€JIEBYIO OCHOBY.

XoTesoch Obl IOJYEPKHYTb OYeHb BaXKHBIM ICUXOJOTHUYECKUH MOMeHT. IloBezeHueckue
CTEPEOTUIIbl HAMHOTO YCTOHUYMBeEE, YeM palMOHa/IbHble GOPMBI AesTeJbHOCTU: «CHOpPMHUpPYeEIb
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HPUBBIYKY — MOXHEWb HAaTypy». HO KMEHHO 3TOT MJacT pa3BUTHS JIUYHOCTU CETOJHSI OCTAETCS
BHe chepbl BHUMAHUS Hallled CUCTeMbI 060pa30BaHMUS.

K coxasieHHI0, He TOJIBKO B TEOPETUYECKOU MCUXOJIOTUU U NeJJarOTUKe, HO U B 0TeYeCTBEHHOU
0o0pa3oBaTe/JbHOW MpaKTUKe Ha 33aJHUN IJIaH OTOLLJIA [OBeJeHYecKas I[CUXO0JIOTUs, He
COOTBETCTBYIOIIAS UJI€0JIOTMH MapKCU3Ma C ero JJOMUHAHTOU JAeATeJbHOCTHOTO mojaxona. U, mo
HallleMy MHEHHI0, COBEpIIEHHO He3acay»eHHo. OueHb MHOroe B ICUXMYECKOM aKTHUBHOCTHU
YyesJiloBeKa 3aHMMAlOT He paldoHa/ibHble M MpPOAYyMaHHble BUJbl [1eSTeJbHOCTH, a
Gecco3HaTe/bHble aBTOMAaTHU3UPOBAaHHbIE MATTEPHBI IMOBEJEHUs], Ha3blBaeMble CTEPEOTHUIAMHU.
JTo MOryT OBbITh INOBEJEHYECKHE CTEPEOTHUIIbl, KOrJa YeJOBEK COBEPIIAET CTEePEeOTHUIHbIE
JIeHCTBUS U OCTYIKH COBEPIIeHHO 6eCCO3HATENbHO, HA aBTOMATe, He 33/[yMbIBasiCh O TOM, YTO OH
JenaeT. He MeHbliee 3HaueHHe B Halllel KU3HU UMeIOT KOMMYHHUKaTHUBHbIE CTEPEOTHUIIb], KOTAa
yeJiOBEK 06lLlaeTc B CTAaHAAPTHBIX CUTyaLUsIX C I[OMOUIbI0 YCTOSIBIIMXCS WU HPHUBBIYHBIX
111a6JI0HOB, He 3aJyMbIBasiCh - YTO HaJ0 CKa3aTb U KaK OTBETUTH, a JejlaeT 3TO C MOMOLIbIO
NPUBBIYHBIX ppa3 W CHOBECHbIX Kjaumie. Kakablii 4esoBeK HCHOJIb3yeT B MEXJIUYHOCTHOM
OOILeHUU 3SMOIMOHAJIbHBbIE CTEPEOTHUIIbl, BbIpakas CBOM 3MOIUHM, CUMIATHH W AHTHUIATUU
NPUBBIYHBIM CIOCO60M. UHAMBUIya/ibHble KOTHUTHUBHBIE CTEPEOTHUIIBI COZEPKAT MPeACTaBIEeHUS
0 [JeHCTBUSIX B KOHKDETHBIX CHUTyallusX, O CONpPOBOXJalolled KX KOMMYHUKALUU U HX
3MOLIMOHAJbHOU oKpacke. Takue crepeoTUnbl GOPMUPYIOTCS A0 CGOPMUPOBAHHOCTU PEAJbHOIO
OIlbITa IOBEJEHMUSI.

JelcTBUTENbHO, KyJbTYpHBbIA 4esJoBeK, y KoToporo coopMupoBaHbl 3PeKTHBHbIE
CTEpPEeOTHUIIbl NOBEJEHUS, He J0J/DKEH 3aJyMbIBATbCSA: BCTABaTh €My WJM HET, YTOOBI YCTYNHUTh
MeCTO CTaplleMy, JKeHIHMHe, MaJeHbKOMYy pebeHKy. OH JJO/DKEH [ieJlaTh 3TO aBTOMaTHYeCKU. Y
HEro JI0JDKHBI O6bITb CGOPMUPOBAHbI COOTBETCTBYIOIME CTEPEOTUINB] NoBeZeHUsA. OH He J0JIKEH
JyMaTh, YTO HaJI0 NOMOYb NepeHTH MOXKHUJION JKeHILIMHEe Yepe3 Aopory, IOMoUYb, eCJIM OHAa YTO-TO
ypoHusa. OH JOJDKEH JleslaTh 3TO aBToMaTHiecKu. OH He I0JDKEH CTOSAITh B CTOPOHE, €CJIU BUJIUT,
YTO OOMIKAIOT MJIM YHIDKAIOT KEHIINHY, pe0eHKa, IOXKUJIOTO YeJI0BeKa, BoobIe 6oJiee cnaboro. OH
JlO/DKeH TMPUHTH Ha MOMOINb, He pa3AyMbiBas. /s 3TOro y Hero JoJbKeH ObITh CHOPMHUPOBAH
COOTBETCTBYIOIMN 3G PeKTUBHBIN 1a6JI0H NOBEAEHHUS.

He MeHee BaykHbI NO3UTUBHbIE CTEPEOTUIBI B chepe 3MOLMOHAJBbHONW aKTUBHOCTH YeJOBeKa.
Hazo ymeTh gosro He pedJuieKcupys YJIbIGHYThCS, IPUBETCTBYS Apyroro desnoBeka. Hago ymeThb
HPaBUJIbHO 3MOIIMOHAIBHO PEarupoBaTh Ha CTAaHZAPTHBIE U TUITUYHbIE CUTYallMH B COLUAIBbHOU U
MEXJIMYHOCTHOH chepe B3aUMOOTHOIIEHUH.

He cekper, 4To y Hac MHOTO MOJIOJBIX JIIOJEH, KOTOpble He MOHUMAIOT, UTO KYJbTYPHBIH
4eJIOBEK JI0JKEH YMETb BbIPa3UTh PaJioCThb, KOT/la KOMY-TO XOPOLIO, He 3HAIOT, KaK KpacuBoO cebs
BECTU B TOH WJIM MHOU CTaHAAPTHOU CUTYaLUH, HE 3HAIOT - KaK FTOBOPUTb C YUHOBHUKAMHU, KaK
3BOHUTb B KaKHe-TO CJIyKObl, KaK OBOPUTb C PYKOBOACTBOM. JPQPEKTHUBHBIA M COLMAJIBHO
aJJalTUBHBIN YeJIOBEK He ZI0JDKEeH 3aJyMbIBaThCA - KaK M03/J0pOBAThCS, UTO HY)KHO CKa3aTb, KOrJa
y ApPYyroro 4esjoBeKa CIYYUJIOCh TOpE, UTO HAJO CKa3aThb, KOT/A APYroMy 4esJIOBEKY XOPOIIO, KaK
JIOHECTH [JI0 HEr0 CBOIO PaJiocTb. He ceKpeT, 4TO O04eHb MHOIHeE JIIOJU He YMEIOT Jie/aTh 3THX
3JleMeHTapHbIX Belled. MX poauTesn Toxe He yMeJd 3TOro JesaTb, O3TOMYy B Hpolecce
JIOMaIlHEro BOCIUTAHUS y HUX He CPOPMHUPOBAJIUCH 3TH OYEeHb MO3UTHUBHbIE U OYEHb
HeO6XOAUMBIe JJisl UX JaJbHeHIed YCIelHON KU3HU CTEPEOTHIIBL. Y MHOTUX He CPOPMHUPOBAHBI
yMeHHUsl paZioBaTbCAd UY)KUM TallaHTaM, YyXHUM JAOCTHXKEHUSM, YYKOH PaZloCTH. A 3TO TaKxe
JIOJDKHBI ObITh PUBBIYHBIE U €CTECTBEHHbIE GOPMbI OBEIEHUS, YEJIOBEK HE JI0/DKEH 3aCTaBJsATh
cebsi pa3AyMbIBaTh - KaK 3TO CJeJaTh.
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CoBepLIEHHO MOHSITHO, YTO LIKOJIA HE CTAaBWJa mepej co6oi 3Ty 3ajavy NnpodecCHOHANTbHO.
HecoMHeHHO, IIKOJbHHKAaM OBOPHWJIM, YTO HAJI0 BeCTH cebsl xopowo. Ho kak Xopoluo, Kak 4 B
KaKUX CHUTyalusix (O4eHb 4YacTO M Y4YUTeJb He sBJseTcs 006pa3loM 3TOro IOBeAeHHS).
[IpodeccruoHanbHO cO3AaBaTb Takue CcUTyalud U GOpMUpOBATb CTepeOoTUIIHble QOPMBI
NOBe/leHHs], KOTOPble NPe3eHTOBAINCH Obl y3Ke Ha YPOBHE GECCO3HATE/IBHOTO, - TaKyl0 3a/la4yy He
CTaBUT Iepej cO60M Cero/iHs CUCTEMA IKOJBHOI0 U BY30BCKOTO 00y4eHHUs, He IPeAyCMaTPUBAIOT
HOBbIe 00pa30BaTesbHbIE CTAHAAPTHL. A Be/lb 3TO He MeHee BaXKHas 33/ja4a, YeM 33/Jja4a pa3BUTHUSA
palMOHAIBHOTO CO3HAHUS, Pa3BUTHS MbIILJIEHUs, QOPMUPOBAaHUS 3HAHUH.

HMeHHO B 3TOM BMJHMM Mbl CErofHs OCHOBHOM HeJOCTAaTOK IIKOJIbHOTO KW BY30BCKOTO
06y‘IEHI/Iﬂ W COOTBETCTBEHHO BCeX 06pa30BaTEJ'[beIX NporpamMm "M CTaHAAPTOB. Henb3s MOJIYYHUTb
Pa3BUTYIO JINYHOCTD, (bOpMI/IpYH TOJIbBKO €€ CO3HaHHe, U He d)OpMPIpy;I €e noBeJeHne, NOCKOJIbKY
OHH MMEKT Pa3HbIe IICUX0JIOTUIYECKHUEe MEXaHU3MBbI.

B [IOpeBOJIIOIIMOHHON IIKOJIE OBLIO MOHSATHE MYIITPHI. B cOBeTCKOe BpeMs, Aa U celdac 3TO
MOHSITHE BCEr/a UCIOJIb3yeTCsl CO 3HAaKOM MUHYyC. Ho cero/jHsi oueHb MHOTHe CTPEMSTCS OTAATh
CBOMX CbIHOBEH B CyBOPOBCKHME yYMJIMILQ, B apMMIO, NOJICO3HATEJbHO MNOHWMas MOJ TepMHUHOM
«TaM MX Hay4yaT >XUTb» MMEHHO TO, YTO Y HHUX CPOPMUPYIOT CTEPeoTHIbl NPOAYKTHUBHOMN
NCUXUYECKON aKTUBHOCTH (NOBeJeHYeCKON, KOMMYHHUKAaTUBHOU, adpdeKTUBHOMN, JBUraTeJbHOH).
B 6bITY 3TO, KaK NpaBWJ/IO, HA3bIBAIOT NPUBbIYKaMU. Hay4yaT paHo BcTaBaTh, OBICTPO O/€BAThCH,
youpaTb 3a C060H 0Ky M KPOBAThb, NPUBLIYKYM JUYHON IMIHEHBbl, TOMY, YTO CO CTaplLIMMH, C
KEHLIMHAMH HaJo o6uaTecsi B oONpejeseHHOM ¢opMare, C YyBaXKeHUEM, IPUBBIYKY K
CUCTEMAaTHUYeCKOMY YTEHHUIO U PYyTrHue, He MeHee Ba)KHble CTePeOTHIIbl ICUXUYeCKON aKTUBHOCTH.

MHorue cocTosiTe/IbHbIE JIIOAHU OTAAIT CBOUX 4YaJ| B 3aKpbIThle LIKOJIbI, I/le O4eHb KeCTKUH U
4aCTO aCKeTU4YeCKUH pexxMM. U npuBJieKaeT UX TaM He CTOJIbKO TO, YTO Y UX JleTel cPOpMHUPYIOT
BBICOKMI TBOpYeCKUH NOTeHLHaJ, a yallle UMEeHHO TO, YTO pebeHOK 6yJeT YYUTbCH B «KEeCTKUX
paMKax», CMbICJIOM YETO sIBJISIETCS JKeJaHue, YTOOb! ¥ ieTel ObIIH cGOPMUPOBaHBI Ollpe/ieJIeHHbIe
noBeJileHYecKkue cTepeoTUnbl. Korja 6yieT BelpaboTaHa NpUBBIUKA BeCh JleHb paboTaTh, a He OUTh
6akyiy. Jlaxke TO, YTO MX TaM Hay4yaT NpPaBUJIbHO TaHLeBaTb — a Be/lb TaHIbl — 3TO CTEPEOTHUIIbI
JIBUTaTeJIbHOH aKTHUBHOCTM - KOIJZAa Bbl TaHLyeTe Bbl He JAyMaeTe KaXAbli MOMEHT KyJa
MOBEPHYTb HOTY WJIM PYKY - BbI JleJlaeTe 3To 6ecco3HaTesbHO. PoguTeNy yBepeHbl, UTO IOC/Ie
TaKOW INKOJIBI Yy WX JeTed Oynger cbopMuUpoBaHA MNpPUBBIYKA ([OBEJEHYECKUH CTepeoTHI)
3aHUMATBCS CIOPTOM — TO €CTh IPUBBIYKH B JIBUTAaTEJIbHONW aKTHBHOCTH.

MHorux pykoBoJuTesell MOKUPYeT MOBeJeHHE MOJIOJbIX JIIOAeH, MPUXOAALINX YCTPauBaThCS
Ha PaGoTy U He HMMEWUUX 3JeMeHTAapHbIX HAaBBIKOB OOIEHHS B KOHKPETHOM CTaHAAPTHOM
dopmare. Ceituac Bce yalle ynotrpebsieTcss TepMUH «bopMaT 0OILeHHsI», OH 04eHb crelupuyeH
JUIsl Pa3JIMYHbIX chep B3aMMOOTHOLIEHMs Jwojed. Ho cerogHsa M3 MKOJbI U M3 By3a BBIXOJAT
MOJIOJible JIIOAM, WMellMe KpalHe yuiepOHbIH ¥ O4YeHb Y3KUH JAWana3oH TaKHX
KOMMYHUKaTHUBHBIX I1a6JIOHOB IMoOBeAeHUs. Ho uMeHHO yMeHHe o06LIATbCS, KOTOpOe B
3HAYUTEJbHON CTeNeHU ONpefesseTCsl HaJUYUEM y 4eJoBeKa aJleKBAaTHBIX U NPOJYKTHBHBIX
KOMMYHUKAaTUBHBIX U 3MOLMOHAJbHBIX CTEPEOTUIOB, ONpefessieT OYeHb BO MHOTOM HX
YCIEWHOCTh B cdepe COLMaJbHBIX U JIMYHBIX B3aUMOOTHOIIEHHH, a 3HAaYUT B LEJOM HX
KapbepHYI0 M JINYHOCTHYIO YCIEIIHOCTb. [OBOPAT «m0 ofexke BCTpevarT». [loBeseHYeckue
CTEPeOoTHUIIbl — 3TO Ta K€ INCUXOJIOTHYecKasl 0JleXKa, KoTopasl olpe/iesiseT lepBoe BleyaTJeHHUe 0
4yesJIOBEKe, U €CJM 3TO BIeYaT/eHHEe OTpPULATeNbHOe, TO KH3Hb U Kapbepa TAaKOro 4esoBeKa
CJIOKUTCSI He TaK, KaK OHA MOIJIa Obl CJIOXKUTHCS.
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He MeHee Ba)KHy10 poJib B KU3He/eATeJbHOCTH YeJ0BeKa UMEIOT KOTHUTHUBHBIE CTEPEOTHUIIBI.
B GosblIMHCTBE Ciay4yaeB Mbl He CHadasla BHUJHUM, a IIOTOM JlaeM OIllpejiesleHHe, Mbl CHayaja
onpefessieM AJs cebs TO UM MHOe SIBJIEHUE, a IOTOM yKe HabuitogaeM ero. [Ipu 3ToM Bo Bceit
6eccucTeMHOCTH BHEIIHEro MHpa Mbl HMeeM OYeBHJHYH TeHJEeHIHI0 BOCIPHUHUMATb
uHPopManuo B popMe CTEPEOTHUIIOB, TO €CTh, BK/JIYaeM 3Ty MHPOPMALMI0 aBTOMAaTU4YeCKH B
onpefie/IeHHYI0 cuUcTeMy KoopJguHaT. OHU GOPMHUPYIOTCA MO OTHOIIEHHI0 K THUIHYHBIM
CUTYyalUsM >KU3HeJesTeJbHOCTH 4YesoBeKa U NMOTOM 6Gecco3HaTeJbHO aKTUBU3UPYIOTCS B 3THUX
CTaHJAPTHBIX CUTYALUIX.

KorHUTHUBHBIE CTEpEOTHIIb], KaK ONpeJie/leHHble TellTalbThl IpPeACTaBJEHUH, SABJIAIOTCA
IPUOPUTETHBIMM [0 OTHOLIEHWI0 K JajbHelumeMy QopMUpOBaHHIO IOBeJIeHYECKHUX,
KOMMYHHUKAaTUBHbIX U adPeKTUBHBIX CTEPEOTHIIOB, KOTOpble YyKe OyAyT BBICTYNaTb Kak
aKTyaJibHble QOPMBI ICUXUYECKOH aKTUBHOCTH CYyO'bEKTA.

TakuM 06pa3oM, B peasibHbIX TPAKTHYECKUX CUTYAIUAX OBeJ[eHHe YeJOBEeKa B 3HAYUTETbHOU
CTeNeHH aBTOMAaTU3WPOBAHO 3a CYEeT MNpeANpPOeKTHOr0 KOTHUTHUBHOrO 3Tala, NpA 3TOM OHO
peanusyeTcs B aKTYaJbHbIX CTepeOTUNAX ICUXUYECKOM aKTUBHOCTU COOCTBEHHO B
NOBeJleHYeCKUX aKTaX, B KOMMYHHKallMd U 3MOLMOHAJbHOM pearupoBaHUU. B mpakTHueckux
CUTyalUsIX KOTHUTHUBHbIE CTEPEOTUINBl aKTyaJU3UpPyeTcsl aBTOMATHYeCKU. JTO He 3HAUUT, UTO
YeJIOBEK Oy/eT AeHCTBOBATh TOJIbKO HAa MX OCHOBE, NMOCKOJIBKY B JaJIbHEWIIEeM 3TH JeUCTBUSA
MOTYT CONPOBOXAATBHCSA ONpe/leJIEHHON aHAJUTUKO-CHHTEeTHYeCKON peduiekcreld. KorHUTUBHBIE
CTEPEOTHUIbI — YCTOWYUBbIe KOTHUTUBHbIE aJITOPUTMbI, ONIMPAIOLIUECs], IPEX /e BCero, Ha HesiBHble
3HaHUS, B KOTOPBIX allpUOPU IPUCYTCTBYET CTPATErus pelleHusi Npob6aeMbl.

Takum 06p330M, CTepeOoTHUIllbl UTPAIOT KOJIOCCAJIbHYIO POJIb B XXU3HEAEATEJbHOCTHU YeJIOBEKa.
JIto60€e u3MeHeHUe CTEepPpeOTUIIOB BOCIIPUHUMAETCA Y€JIOBEKOM KAdK aTaKa HAa OCHOBbI MUPO3/JaHUA.

Mgl y»}Ke OTMeTW/IM, 4YTO O04Y€Hb BaXHbIM MEXadHHWU3MOM (l)OpMI/IpOBaHI/IH IMIO3UTHUBHBIX
MOBEAEHYECKUX CTEPEOTUIIOB HABJIAETCA HUMHUTaAlUA TMOBTOPAKINUXCA BHEUIIHUX 06p33L[0B
NnoBeAeHHUdA U UHTepUopu3anusa Ux BO BHyTPEHHI/Iﬁ m1aH. O4eHb 6OJIbI.LIyI~O MNOJIOXKHUTEJIbHYIO POJIb
B 3TOM IlJIaH€ B IPOLIJIOM UI'PaJIk CpeACTBa MacCOBOM I/IH(i)OpMaLU/II/I — JIy4ylliMe Halllki pexXrnuccepnl,
APTHCTHI, BOO6].L[E feJsible MOKOJIEHHA BBIPOC/JH Ha MOJIOXKUTEJIbHBIX IIPHUMepax OTe4YeCTBEHHOIo
KHHO.

B Bek PIHCl)OpMaI.U/IOHHbIX TEeXHOJIOTUH He MeHee BeJIMKa poJib CpeACTB MacC-MeJjHha, U COCTOUT
OHa B TOM, YTOOBI npeagbABJAATbE TYMAHUCTUYECKHUE INATTEPHBI INMOBEAEHHA, KOTOpbIe OOJIXKHBI
IIEpeHOCHUThCA BO BHyTpeHHI/Iﬁ IJIaH, INOCKOJIbKYy 3TO OJHWH U3 HeO6XOﬂI/IMbIX U HauboJiee
3(1)(1)6KTI/IBHBIX MEXaHU3MOB HUX IMPHUCBOEHUA. CyI.LIECTBeHHO U TO, YTO €CJIM paHblle Iepefada
onpejesIeHHbIX KyJIbTYPHbIX ueHHOCTeﬁ, CTEepeOoTUINIOB KyJIbTYPHOIr'O NOBeAEeHHA OCyLeCTBJIAJACh
N3 IIOKOJIEHUA B IIOKOJIEHHe, TO cefiyac 3Tu OHUBUJ/IM3AJUOHHbIE€ IATTEPHbI KapAHWHAJIbHO
MEHAKTCA BCET0 3a HECKOJILKO JIET.

K coxxaseHuIo, HEOGX0AMMO KOHCTAaTHPOBATh, YTO COBPEMEHHOE TeJIeBUJIeHHe Y)Ke JJaBHO He
SIBJISIETCS] ICTOYHUKOM IOJIOXKUTEJIbHBIX U NPOJYKTUBHBIX 06pa3L0B MOBeJeHYECKO aKTHBHOCTH:
HAaoOpOT - HACTOMYMBO, NPAKTHUYECKU 24 4Yaca B CYTKM OHO TIIpe3eHTyeT LIaGJI0HEI
HaTOJIOTMYECKOr0, arpecCUBHOr0, aHTUTYMaHHOTO, Ylep6HOT0 MOBeAEHHs, KOTOPOE 10 3aKOHaM
NICUX0JIOTHM He MOXKET He NMPUCBAMBAThCS MOJIOABIM YeJOBEKOM, MpeBpallas 3TH IabJIOHbI B
OTpULIaTe/IbHbIE TOBEJEHYECKHUE CTEPEeOTUIbl, KOTOpble B LeJOM GOPMUPYIOT MEHTAJUTET
COBPEMEHHOTI0 IOKOJIEHHUS.
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Henb3si cerofinsi HeOyYUTHIBAaTh U POJIb KOJIOCCAJbHYI0 poJib MHTepHeTa B $OpMUPOBAHUU
CTepeOTUNHBbIX POpPM NCUXUYECKOH aKTHBHOCTH JUYHOCTU. CerosHss UHTepeHeT BO MHOIoM
IICUXOJIOTUYECKH 3aMeHsieT JJIs1 MOJIOABIX JIIoJed peasibHYIO [esTeJbHOCTb, CIOCOGHOCTD
peasn30BaTb cebsl B KM3HU — Ha aKTUBHOCTb B BUPTyaJbHOM MHupe. CoBpeMeHHas cHUCTeMa
00pa3oBaHMsl He YYUTHIBAET, YTO BHeJpeHHe HOBBIX MHPOPMALMOHHBIX TEXHOJOIMH NMOCTAaBUJIO
nepes, ¢akToM r/106aJbHOTO IepexoJa K CeTeBbIM MexaHHW3MaM I[03HaHHUA OKpy:Kalollel
JleCTBUTENbHOCTH, MPUXOJSIIUM HAa CMEHY CUCTEMHOMY IOJXOJly BOOPY>KeHUs 3HaHUAMU. [l
CeTeBOro 06pa3oBaHUsl XapaKTePHbl 3KJIEKTUYHOCTb, HEOJHOPOJAHOCTb, OTCYTCTBHE MepapXUH B
nosy4yaeMo HHPOpPMaLMM, JIOTUKA BOCIPUATHUSA KOTOPOM OIpejenseTcd, INpexJe BCero,
MOTHBalMell 06y4aeMoro, onocpeZJoBaHHON ero CMbICJI0KU3HEHHBIMY OPUEHTALUAMH.

BupTyanbHasa cdepa KOMMyHUKALlUM WU MOJy4eHHA HUHPOpMALHUHU CyObeKTOM (GOpMHUpPYeT
COGCTBEHHBIE NTATTEPHBI ICUXUYECKOH aKTUBHOCTH, B 3HAYUTEJBbHON CTENEeHH, OT/INYAIOIHECs OT
TeX, KoTopble GOPMHUPYIOTCS B TPaJUMLUOHHOM 06pa3oBaTeJbHOM NpocTpaHcTBe. Heobxogumo
YUYUTBIBATh, YTO MHGOPMALMOHHBIE CETH MEPECTANU ObITh TOJbKO TEXHUYECKUM CPEeACTBOM, HO
NpUOoGpes CTAaTyC HOBOM KyJbTyphl, o6Jajarouied co6CcTBeHHONW ceMuochepoil. TeKcThl,
Ipe3eHTUPyeMble 3JIeKTPOHHBIMHU HOCUTEJAMM HHQOpMallMM, BBICTYNAIOT CerofHA Kak
CEHCOpHble M MNeplLeNTUBHbIe 3TaJOHbl, a NpeJCTaBJsieMble CETbI0 BO3MOXHOCTH JLOCTHXKEHUS
nejed W YJAOBJETBOPEHHS IOTPeGHOCTEHM - Kak HOPMBI TIOBEJEHHWS M COLMaJbHOTO
B3aUMO/ e CTBUS.

UTak, BUpTyaJibHOE MPOCTPAHCTBO MPEBPATHJIOCH B HOBYIO PeaJibHOCTh, KOTOpPas AJII MHOTHX
MOJIOIbIX JIIOJIel MoAMeHsieT CO60M JeMCTBUTENbHBIA MUP BelleH, JitoJlel, OTHOLeHUH. AHa/In3
YKHU3He/lesITEJIbHOCTU YeJI0BEKa B BUPTYaJIbHOM [IPOCTPAHCTBE JIaeT OCHOBAHKE TOBOPUTH O paHee
HEU3BECTHBIX MPOIieccaX, OKa3blBAIONIUX BO3JeCTBHE Ha BOCIPHUSITHE JIOJEH U UX ICUXUIECKOE
GYHKIIMOHMpPOBaHKeE. 3aMeHa 00'beKTUBHOUN peaslbHOCTH BUPTYaJbHOH CTAHOBUTCS [JIsT MHOTHX
JIAed 06pa3oM KU3HU. ITO JaeT OCHOBAHHUS KOHCTAaTHPOBAThb CYyIIeCTBEHHble CJBUTH B
3BOJIIOI[UH YeJIOBeKa.

HeO6XO,E[I/IMO 0co6o NOAYEPKHYTb TO, YTO CerogHd O4Y€Hb 3HAYMMOH MOXKET OBbITb U AOJIXKHa
OBbITh POJIb IKOJIbI U By3a B (l)OpMI/IpOBaHI/II/I MNPOAYKTHBHBIX TIOBEJEHYECKHUX CTEPEOTHUIIOB.

Eciu B ceMbe 0HU q)OpMI/Ipy}OTCH CHa4vaJia KaK peaKiud UMUTALUU U 3aTEM YXKe - KaK ma6JI0HbI
moBeAEeHHA, KOTOpo€e CTUMYJIUPYEeTCA POAHMTE/IAMH, TO B CUCTEME OPraHHW30BAHHOIO 06y‘{eHI/IH
OHH TOYHO TaKXe OOJI>KHBI (bOpMI/IpOBaTbCH KaK MMHUTAl WA IIOBeAEeHUA Ieaaroros, HO B 6oJiee
3HAYUTEJbHON CTEeNeHHM - Kak CHCTEMaTH‘{eCKMﬁ, LLEJIeHaHpaB}TEHHbIﬁ TPEHUHI' T'YMAHHOTO
noBpeAeHWda B CO3J4aBa€MbIX IICUXO0JIOTOM W IeAaroroM CuTyaiudax W CTHUMYJAdAl0Ud TaKoro
IoBeAEeHUA. MBI MHOTO pyraem cucremMy COBETCKOI'O 06p330BaHI/IH, HO UMEHHO B HeH MOJIOAbIM
JIoagadM npegJjarajuCb U HMMHU  yCOIEIIHO HWHTEPUOPHU3UPOBAJIUCH 06p331_[bl HPAaBCTBEHHOI'O
IMOoBEAEHHUA.

J3TOT mpo6es MOrJu 6bl HCIPAaBUTb B 3HAUYUTEJbHbIe CTENEHU NCHUXOJIOTH, paboTawouue B
IIKOJIe U By3e B Ipoliecce CIeLHaJbHBIX NMOBeJEeHYECKUX TpeHUHroB. Ecau yenoBek 100 pas
IpOU3HECET HEOOX0JUMbIE C/I0BA U YIbIGHETCA B MPOLeCCe TUMUYHBIX TPEHUHTOBBIX CUTyaluH -
3TH peakLuu GyAyT y Hero B cdhepe 6eCCO3HATENBbHOTO, «Ha aBTOMAaTe», U OH OyIeT MPOU3HOCUTD
UX COBEpIIEHHO CBOGOJHO M MMEHHO B Ty MHUHYTY, KOTJa WX HaJZl0 CKa3aTb. KakuMu cioBaMu
BbIPa3UTb CBOH BOCTOPT, KAKUMH CJIOBaMHU yAHUBJIEHWE, KAKUMU npe3peHue. OT 3TOTO OYeHb BO
MHOTIOM 3aBHUCHUT: KaK CJIO0XHUTCS Kapbepa U CyAb6a MOJIOJOr0 YeJ0BeKa.

35



BepynaBa & bepyraBa: UHHOBaLUMOHHAsA METOAOAOFHYECKas NAATHOPMa

International Dialogues on Education, 2014, Volume 1, Number 3, pp. 30-40
ISSN 2198-5944

3Ty 33Zja4y BO MHOrOM MOTJIa Obl PEUIUTb CUCTEMA O0OYYEHHUSs, MpeXAe BCero yepes pabory
IICUX0JIOI'0B, CO3/A0IINX JaHHble TUIMYHbIE CUTYALUU OOIeHUs U 0TpabaThiBas ¥ IKOJIbHUKOB U
CTYJleHTOB Heo6X0MMble KOMMYHHUKAI[MOHHbIe MaTTepHbl. OJHaKO MOBeJleHUYeCKOe HallpaBJ/ieHHe
B [1esITeJIbHOCTH TICUX0JIOTOB CeroJiHs OTOLIJI0 Ha 3aHUM IJIaH. TpeHHHroBas paboTa cerofiHs Mo
CyTH Jiesla 6a3upyeTCs HA CO3JaHUU COBEPIIEHHO HETUIMYHBIX M MCKYCCTBEHHBIX CUTyaLUH,
aneJ/IMpys K HUM, Kak K GopMe 3MOLHMOHAJbHOTO CaMOBBIPA)KEHUS, K IMOMUCKY accoLMaunuil u
JPYTUM HCKYCCTBEHHBIM ITOCTPOEHUSI CXEM >KU3HeJesTeJbHOCTH MOJIOABIX JiloJel. Bo MHorux
c/ly4dasix OOleHHe IICUXO0JIOroB ¢ 06y4aeMbIMHU IpeBpallaeTcs B aJalTHPOBAHHOE U3JIOXKEHUs
Kypca ICUX0JIOTHUHU C OTIOPOM Ha Bep6aJibHO-MOHOJIOTUYECKHUH CTUJIb U3JI0KeHUA MaTepuaa. [Ipu
3TOM MNpaKTHYeCKHe I[CUXOJOTM He 3aHUMAaloTCAd lieJleHalpaBJeHHO U CHCTeMaTHYecKu
dopMupoBaHueM 3QPeKTHUBHBIX, COLHUAJIBHO OA0OPSAEMBIX MNaTTEPHOB MNOBEJEeHHUS MOJIOJbIX
JII0JIEN.

Takum o6pa3oM, cucTeMa 06pa3oBaHNs UTHOPUPYET U He UCNOJIb3YeT CEro/iHs 04eHb BaXKHBIN
IJIaCT 4YeJ0BEYECKOM aKTUBHOCTH, KOTOpas MOMKET TIPOSBJAATBCI He TOJbKO B cdepe
1ieJIeHaNpaBJeHHOH AesTeJbHOCTH, HO U B cdepe 6ecco3HaTe/IbHOI0 NOBeJleHHs, YaCTO HOCAILero
CTepeOoTUINHBIN XapakTep. OZiHAKO ONopa JIMIIb Ha aNleJJIALHUI0 K chepe TeOpeTUYeCKOro CO3HaHMUH,
C OIIOPOM Ha COOTBETCTBYIOLIME ITOMY MEeTO/bl 00y4eHH s, HoCALMe BepOalTbHO-MOHOJOTUYeCKU I
XapakTep, TpUBeJU K CerofHsIIHEH CUTyalUH, KOTZAA pe3y/JbTaTOM LIKOJbHOTO OOy4YeHHs
ABJIAETCA MHUPY MaJIOKyJbTypHas, HeaJaNnTUBHa#d, arpecCHBHas, HeTOJIepaHTHas JMYHOCTb C
Hea/leKBaTHbIMU pOpMaMU OB eHHUs.

KakoBa ke TeopeTHuyecKas OCHOBAa pa3pabOTAHHOW HAaMU TEOPUH CETEeBOro 0Gpa30BaHMUS,
KOTOpasi, C Hallled TOYKU 3peHUsl JIO/DKHA SIBJISTHCI HOBOHW METOJI0JIOTHUYECKOW miaTdopMoi
COBpPEMEHHOMU CHCTEMbI 06pa3oBaHus. Ee ocHOBoMoJIarariUM NoCTy/IaTOM SIBJISIETCS MOCTYJIAT O
HEO6XO0AMMOCTH Pa3BUTHS JIMYHOCTH HE TOJIKO C OIIOPOH Ha cdepy palMoOHaNBHOTO CO3HAHMUS, HO
U Ha coepy 6ecco3HaATeJbHOro. ITO MpeArnoJaraeT Heo6XoAUMOCTb GOPMUPOBAHUSL HE TOJIBKO
chepbl 3HAHUH, YMeHUH M HaBbIKOB, MEXaHU3MOB MbIIJIEHHUS, TBOPYECKOr0 MNOTEHIHasa
JIMYHOCTU B MpPOIECCe PAlMOHAJbHOU IleJieHaNnpaBJeHHOW JIesTeJbHOCTH, HO U MPOAYKTHUBHBIX
MOBE/IeHYeCKUX, KOMMYHUKATUBHbIX, apPEKTUBHBIX U JBUTATEJbHbIX CTEPEOTUIIOB MCUXUYECKOH
AKTHUBHOCTH.

W3BecTHO, YTO NCUXMKA 4YeJOBEKAa B 3HAYMTEJbHOU CTENEHW aKTHBHA He TOJBKO 3a CYET
chepnl panuo, HO U 3a cuyeT chepbl Gecco3HaTesNbHOro. beccosHaTesbHOE «HE OTAEJNEHO OT
CO3HaHUs KaKOU-TO HENPOXOAUMOUN CTEHOH — MPOLeCcChl, HAYMHAIIUECS B HEM 4acTO UMEIOT CBOE
Mpo/JIo/DKEHHEe B CO3HAHUU U, HA060POT, MHOTO€E CO3HATE/IbHOE BBITECHSIETCS B M0/ICO3HATE/bHYIO
cdepy. CyliecTByeT MOCTOsIHHAs, HU Ha MUHYTY He IpeKpallarolascs, KUBasg AWHAMHUYecKas
CBSI3b MeXAY 06enMu chepaMi ... 6ecco3HATENbHOE BJIHSIET Ha HAUIM IOCTYIKH, 0GHAPYKHUBAETCS
B HalleM IOBEJEHUH, U MO0 3ITUM CJeJJaM M MpOsIBJEHUSIM Mbl Hay4yaeMcs paclo3HaBaThb
Oecco3HaTe/IbHOE W 3aKOHBI, ynpaBJsionde uM» (Beirorckuit, 1965, c. 94). UMmeHHO 3Ta cdepa
NpOAYLMPYeT BCEBO3MOXHbIE CTEPEOTHUIbI MCUXUYECKOW aKTUBHOCTH, KOTOpbIe pPeau3ylTCs
4yepe3 CTEepeoTHUNbl MOBeJleHUs], OOIEeHHs], 3MOIMOHAJbHOTO pearupoBaHUs, [BUTraTeJbHON
aKTUBHOCTU. O/IHAKO MHOTHE JIIOAU JTUO0 He UMEIT HABbIKOB, HEOGXO/IUMbIX [IJIsI COBJIaJIEHUs C
npo6JieMaMH TOBCEHEBHOM >KM3HH, JIMO0 NpHOGpesrd HelpaBUJbHblE HAaBBIKM M OIIHNGOYHBIE
HaTTEPHbl NMOBEJEHUS], HEKOTOPbIe JIIOAW He 3HAIOT, KaK ObIThb JPYXKEJOHBIMH, KaK BECTH
pa3roBop, KaK BbIPAa3UTb COOTBETCTBYIOLIMM 06pa3oM TIHEeB, KaK OTKJOHUTb Hepa3yMHbIe
npocw6bl U T.[. (Xbesut & 3ursep, 1997).

Cl'IeL[I/IaJII/ICTbI AAaBHO AKLEHTHPYIOT BHUMAHHE HA TOM, 4YTO Cl)aKTI/I‘JECKI/I aBTOMaTH4eCKoe,
CTepeoTUIIHOE MOBEAECHUE Y H}Oﬂeﬁ NnpeBa/jinpyeT, NIOCKOJIbKY BO MHOT'HUX C/Jy4dadX OHO HauboJiee
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1jesiecoo6pa3Ho, a B PYTrUX cjaydasx — npocto Heob6xoauMo (Bodenhausen & Lichtenstein, 1987).
W3BecTHbIN GpuTaHCckuil dusnocod A.H. Yaitxen (1999) yTBepkJas, 4TO LUBUIU3ALMS ABUXKETCS
BIlepeJ NyTeM yBeJWYeHUs YUCIa oNepal i, KOTopble Mbl MOXEM OCYLIeCTBJATh, He pa3yMblBast
HaJ HuUMU. Y. /bKkelMC Takyke HaCTauBaJ Ha TOM, YTO «JIeBSHOCTO JE€BSThb COTBIX W, BO3MOXHO,
JleBSTHOCTO JIeBSITh THICAYHBIX HAIKX JeATeJbHOCTEeH COBEPIIeHHO aBTOMAaTHU4YHbI U NPUBBLIYHBI,
OT YTPEHHEro BCTaBaHHUs [0 BeuepHero oTxoJia Ko cHy. OjfieBaHUe U pa3/ieBaHUe, ela U MUTheE,
3/l0pOBaHMEe W TpoIlaHHe, Gosiee TOro, Gosbiiasg 4acTb GOpM Halled OOBIYHON peddu CTOJIb
CTepeoTUNU3UPOBAHbI IOBTOPEHUEM, UTO MOTYT GbITh Ha3BaHbl NOYTH pedsiekcamu. Ha kaxabii
poJi BeyaT/JIeHUH Mbl UMeeM aBTOMaTHYECKYI0, 3apaHee roTOBYI0 peakLHio (..) Tak, Mbl CBA3KH
IPUBBIYEK, CTEOPETUIIM3UPOBAHHbIE CO3/JaHUA, UMHUTATOPbl U KONMMU CaMHUX cebs B npouioM. U
IIOCKOJIBKY TIPH JIIOOBIX YCJOBUAX 3TO TO, K UYeMY Mbl CKJIOHHBI, U3 3TOr0 CJeAyeT, YTO NepBas
3a60Ta mejarora JIOJDKHA COCTOSITb B TOM, YTOOBI 3aJI0KUTh B 00y4aeMOM HaboOp NPUBBIYEK,
KOTopble 6yAyT eMy HauboJiee I10J1e3HBI B )KU3HU. 06pa3oBaHUe CO3/jaeT NOBe/leHHe, a TPUBBIUKA -
TOT MaTepuaJi, U3 KOTOPOTo MoBefieHne cocTouT. HeT 60siee HECUACTHOTO CYLIeCTBa, YeM YeJI0BEK,
B KOTOPOM HeT HHUYero NPHUBBIYHOTO, KpOMe HepellUTeJbHOCTH, [JI KOTOPOro 3aKypHBaHHE
curapeThbl, I0JJHeCeEHHe KO PTY YalllK¥, BpeMs, KOrJa OH BCTaeT U KOTJa JIOXKHUTCA CNaThb, HAYaJIo0
Jw6oro ¢parmMeHTa paboThl - JeJ0 ABHOrO BOJIeBOro pelleHus. /lo6pas moJoBUHA BpeMeHHU
TAKOI'0 YyeJIoBeKa YXOAUT Ha pelleHUe JieJaTh - UM OTKa3 OT JieJlaHUs Bellel, KOTOpble JOKHbI
OBITh CTOJIb MPOYHO YKOPEHEHBI B HEM, UTOObI BOOOIe HE 3aHUMATh ero co3HaHus» (1996, ctp.
226-227). Pedb B JTaHHOM CJIyyae eCTECTBEHHO UJET HE O TOM, YTO CYIIECTBYIOT JIFOH, KOTOPHIE B
CBOEM IOBeJIeHUH PYKOBOACTBYIOTCS TOJIBKO YCTaHOBKAaMU CBOEro CO3HaHMSA, a 0 TOM, UTO OYeHb
MHorue cepnl NoBeJleHUA 4YesOBeKa, B JaJbHellIeM BaKHble [/l ero caMopeasM3aliuy, He B
JLO/DKHOW Mepe MCIOJIb3YI0T BO3MOXKHOCTH cdepbl 6eccoO3HATEbHOTO.

Bo MHorux cdepax MeXJIUIYHOCTHOTO B3aUMOJENUCTBUSA U NPodecCHOHATbHOUN AeATeNbHOCTH
YeJIOBEK OCHOBBIBAETCSl HA HENPO/JYKTHUBHBIX MI0BEJeHYECKUX, KOMMYHUKAaTHUBHBIX, aQPEKTUBHBIX
CTepeoTHUNaX NCUXUYECKOH aKTUBHOCTH, KOTOpble B UTOre CTAHOBATCH MOILIHBIM TOPMO30M B
pPa3sBUTHUM JIUYHOCTH.

B paspaboTaHHON HaMH TeOpUM CeTeBOro 0Opa30BaHHUs MOJ CTepeOTHNaMH NOHHUMaeTcs
dbopMa MCHUXMYECKOM aKTHUBHOCTH, [€eTEPMHUHHMpPOBaHHAasA cdepoil 6Gecco3HATENBHOTO H
aKTyaju3vdpyeMasi B MpOIiecce pelleHUs TUNUYHbIX mnpo6seM. To ecTb MBI TOBOPUM O
CTEPEOTUITHOCTH TIOBEJIEHUS B TOM CJIy4yae, ec/id ONpe/ieJIeHHbIH aTTUTIO/, ABJISIETCS YCTOMUYUBBIM
JUIsl TIOBeJleHUsl KOHKDEeTHOro 4YeJioBeKa B paMKaX BO3HHMKHOBEHUS] THUNMYHBIX JJd ero
KU3He/lesTeJIbHOCTA NpobJieM. [loHATHE CTepeoTHIIOB 6asupyeTcs Ha NMOHATHUM INOBeJleHHUd B
IIMPOKOM CMBbICJe CcJOBa. B OTJH4YMe OT [eATeJbHOCTH TIOBeJleHHWe He MOAYHHEHO
IpeJBapUTEJbHO IOCTABJEHHOW LeJH: 3[eCh HeT INpeABapUTeJbHOTO O6JyMbIBAHMS, IJIaHA
JleCTBUH, IpeiBU/IEeHHS], OHO OTIOCPe/[0BaHO chepoit 6ecCO3HATETBHOTO.

XapaKTepHO, 4YTO HCCIeoBaTe/d, KakK TMpaBWJI0, He aKIeHTHUPYT BHHUMaHHe Ha
auddepeHpany paloHaJAbHON U 6ecCO3HATENbHON COCTABISAIOIINX ICUXUYECKON aKTUBHOCTH
Cy0'bEKTa, He YUYUTHIBAIOT, YTO CY6'HEKT OYEHb YACTO BHICTPAUBAET CBOM OTHOLIEHMUSIX C JIOJABMU C
OTOpPOI Ha CJIOXKHUBIINECS ¥ HETO Gecco3HaTe/IbHbIe CTEPEOTHUIIbI NOBeeHUs. [1o/] moBeieHHeM B
JaHHOM CJiyyae TOHUMAaeTCsd YpPOBeHb IICUXUYECKOM aKTUBHOCTH, IepBOHAYaJbHO He
KOHTPOJIUPYEeMbI CO3HaHHWEM. B IMHMPOKOM CMbICIE C/I0Ba TOBeJeHHE BKJIIOYaeT B CebsA U
HEKOHTPOJIUPYeMble aKThl KOMMYHUKAlMOHHOTO U adQPeKTUBHOrO TMOBEJEHHUs], a TaKkKe
MOBeJleHUEe B Y3KOM CMbICJIE 3TOTO CJIOBAa, KAaK COBOKYNHOCThb OMNpeE/IeJIEHHbIX MOBeJeHYECKUX
akToB. TakuM 06pa3oM, OTJIUYME MeX/y MOHATUSIMU JIesITETLHOCTU U MOBeJleHUs J0CTaTOYHO
CyuieCTBeHHO. OTJIMYUTENBHOH OCOOEHHOCTBIO [esITeJIbHOCTH SIBJISETCS €ee OCO3HAaHHOCTD,
I[eJIeHaNpaBJeHHOCTb, TPeIMETHOCTb, OPYAUHHOCTh. OCO3HAaHHOCTD JEATEJbHOCTH O3HA4YaeT ee
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IpPOJYMaHHOCTb, IJIAHUPOBAaHME U IIPEJBOCXUILEHUE pe3y/bTaTa, HajJWyhe omnpejesleHHOU
Jlorudeckoi cxeMbl. Hapsay ¢ aTUM cyliecTByeT TOYKa 3peHHs], YTO 0CO6EHHOCThIO eI TETbHOCTH
ABJsieTCA ee 6e3JMYHBIM XapaKTep, B TOM CMbICJIe, YTO OHA He 3aBUCUT OT TOTO, KTO UMEHHO ee
COBepILaeT.

B To e BpeMs He06XOAUMO YYUTBHIBATh, UTO NOBeJileHUE U JeATeJIbHOCTb HEPAa3pbIBHbBI, KaK
Hepa3pbIBHO CO3HATeJbHOE U 6ecco3HaTeJbHOE B XOJie TMOCTOSSHHOTO HW3MEHSIOIErocs
B3aMMO/JIECTBHUS HUHJMBH/JA C BHEUIHUM MHUPOM, UYTO M OOeCledyrBaeT HENpPepPbIBHOCTh
MCUXUYECKOW [lesTeJbHOCTU. becco3HaTesbHOE «HE OTJeJileHO OT CO3HaHUS KaKoH-TO
HeNpOXOJAUMOH CTEHOU - MPOLLecchl, HAYMHAWIINeCs B HEM 4YacTO UMEHT CBOe MpPOJOJLKEHUE B
CO3HAaHUM M, HAoO6OpPOT, MHOrOe CO3HaTeJbHOE BBLITECHAETCA B [0/ CO3HATeJbHyl0 cdepy.
CyuecTByeT NMOCTOSIHHAs, HM Ha MHUHYTY He MNpeKpallaloliascs, »KUBasg AUHaMHU4YecKas CBf3b
MexJy 06euMu coepamu (...) 6ecco3HaATeSbHOE BJIMSET HA HAIIU MOCTYIKH, 0GHAPYKUBAETCS B
HalleM @OBEeJEeHWH, M [0 3TUM CJeaM M NPOSIBJIEHHWSAM  Mbl Hay4daeMcs paclno3HaBaTh
6ecco3HaTeJIbHOE U 3aKOHBI, yIpaBJsionue uM» (Boeirorckuii, 1965, c. 94). B it060M NCUXUYECKOM
SIBJIeHUU OO0JpCTBYIOLIEr0 YeJ0BeKa HeT HUYero, YTo ObLIO Obl MOJHOCTbID OCO3HAHHBIM WU
NOJIHOCTbIO 6ecco3HaTebHbIM (BpymnuHckui, 1994).

B BbIGOpE Y€/I0BEKOM TeX MJIM UHBIX CTEPEOTUIIOB NICUXMYECKON aKTUBHOCTH olpejesollee
3HauyeHHe uMeeT cGOPMUPOBAHHBIN ¥ HEr0 HHTErpaTUBHBIN 06pa3 Mupa. [Ipu aToM ycToMunBOCTD
obpasa MUpa U ero JUYHOCTHAsA 00YCJIOBJEHHOCTb BO MHOI'OM OIpPEJEJSIOTCS TeM, YTO «HAIIH
aMonuy, adpdeKThl, CTPEMJIEHHS CYIECTBYIOT B HAC CTOMKO TOJILKO NOTOMY, YTO Ha IPOTSXKEHUH
onpefie/leHHbIX (a3 CBOEro CyleCTBOBAHUS OHU BBICTYNAIOT KaK CHUCTEMbl HeOCO3HaBaeMbIX
IICUXOJIOTUYECKUX YCTAaHOBOK, oObeclleyMBasg TeM CaMbIM €JMHCTBO JIMYHOCTH CyObeKTa U
nocaef0BaTeNbHOCTD ero nosegenus (baccun, 1985, cTp. 445).

B cBSI3UM € 3TUM HEOOXOJUMO U3y4YeHHE MOBEJJEHYECKUX CTEPEOTHUIIOB COBPEMEHHBIX MOJIO/bIX
JII0JieH, SIBJISIIOIINXCA GECCO3HATENbHBIM CPEACTBOM HHTEPIPETALUUA COOBITHH B COOTBETCTBUH C
WH/JMBU/YaJbHBIM COLUAJbHO-KY/JIbTYPHBIM OIBITOM U OXBAaTbIBAIOLIUX JII0GbIE BU/bI TEJECHOTO U
MEHTaJbHOr'0 OmnbITa. Takasg KyJbTypHas cxeMa JMUYHOCTH B 06sI3aTeJbHOM IOpsJKe JOoJDKHA
YYHUTBIBAaTbCS IPU OpraHW3aluy HHAUBU/AYaIbHON 06pa30oBaTe/IbHON TPAaeKTOPHUH.

OT/JIMYHTE/BHOW OCOOEHHOCTBIO 00pPA30BaTENbHOTO IPOCTPAHCTBA B  COBPEMEHHOM
MHPOpMaLMOHHOM 0O0IecTBe SBJsETCS TO, 4YTO 006beM HWHPOpPManHWM, HAKOMJIEHHOHN
YeJIOBEYECTBOM, IJI00AJbHO HPEBOCXOAUT TOT 006b€M 3HAHUH, KOTOPBIA MOET ObITb YCBOEH
OTZe/JbHBIM 4YesioBeKoM. COBpeMeHHasl cucTeMa 06pa30BaHHsl OPUEHTHPOBAHA Ha BbIPAOOTKY
IPUHLUIIOB BbIAe/NEeHU s/ipa UMeloleiicsa nHopMaLnuy, KoTopas A0J/DKHA GbITh ycBoeHa. Ho npu
COBpEMEHHOH JMHAaMHUKe II0sIBJeHUSl HOBOrO 3HAHHUS TMpo6JieMa SBJSETCS MNPaKTHYECKH
Hepa3pelrMon, 0COGEHHO /Il TYMaHUTApHBIX HAyK, r/ile KyMYJSTUBHBIN 3QdEKT He CHUXKAeT
posib Gosiee paHHEro KYJbTYpPHOTO CJjosi. B TO e BpeMs aKIeHT Ha HM3y4YeHHU «apXHBa
nHpopManuu», ee pA3TUIHON KJAaCTepU3alUud M CUCTeMaTU3aLUd He JeJaeT TOTOBbIM
BBINIYCKHHUKA By3a K NPOodeCcCHOHAJbHON [esTeJbHOCTH. PelluTh 3Ty Npo6/eMy MOXKeT TOJIbKO
aneJUIsILMs B Pa3BUTHUM JIMYHOCTH KO BCEM BHJAM ee NCUXWYECKOW aKTUBHOCTH, TO €CTb He
TOJIbKO He TOJIbKO K cdepe pallMoOHaJbHOT0 CO3HAHMUS, HO U K 06J1aCTH 6€CCO3HATENbHOT 0.
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AcneKTbl NICUXOAOro-neAarorH4ecKom apantauuu
MUIPAHTOB U OBAAACHUA UHOCTPAHHDBIM A3bIKOM

Summary: This article deals with selected aspects of migrants’ psycho-social adaptation and with
processes of foreign-language proficiency. Adjustment to a new culture involves the loss of home and
social relationships and typically causes stress. Lack of proficiency in another language has an additional
negative effect on the psyche of migrants and, eventually, on the process of adaptation to the new
sociocultural context. The authors’ study shows the necessity of considering typical and individual
characteristics of migrants learning the language of the receiving country.

Summary: Educational Psychology, Adaptation of migrants, foreign language acquisition, socio-cultural
environment, individual-typical features

Pestome: B cmambve peub udem 006 U36PAHHLIX ACNEKMAX NCUXO0/1020-COYUAAbHOLU adanmayuu
MUZPAHMO8 U 0 npoyecce 08/100€HUS] UHOCMPAHHbIM S3bIKOM. Adanmayusi 8 HO8YH Ky/abmypy
conposoxcdaemcsi nomepeli poduHbl U COYUAIbHBIX C853ell U 518/151eMcsl MUNUYHbIM CMPeccoPaKmopoM.
HedocmamouHoe 3HaHue UHOCMPAHHO20 S13bIKA 0Ka3bleaem AoNnoJIHUMeAbHoe He2amugHoe 8usiHue Ha
NCUXUKY MU2pAHmMy U, 8 KOHEYHOM cyeme, HA CaM hpoyecc adanmayuu 8 HO8ol Coyuo-Ky/abmypHou
cpede. IlposedeHHOe asmopamu cmambu UCCA008aHUE NOKA3bledem Heo6XoduMocmb yuema
UHOUBUAYA/IbHO-MUNUYECKUX 0COOEHHOCMeEl MU2paHmos8 npu uzy4eHuu UMuU UHOCMPAHHO20 513blKd 8
cmpaHe hpebbl8aHusL.

Kaiouessle cao8a: ncuxonozusi 06pazosanus; adanmayusi MuzpaHmos, npuobpemeHue UHOCMPAHHO20
A3blKa, COYUANbHO-KY1bMYPHAsL cpeda, UHOU8UAYa/AbHO-XAPpAKMepHble Yepmbl

Zusammenfassung: In dem Artikel geht es um ausgewdhlte Aspekte der psycho-sozialen Adaptation von
Migranten und um Prozesse der Beherrschung einer Fremdsprache. Anpassung an eine neue Kultur wird
durch den Verlust der Heimat und sozialer Beziehungen begleitet und ist ein typischer Stressfaktor.
Mangelnde Kenntnisse in einer Fremdsprache haben einen zusdtzlichen negativen Einfluss auf die Psyche
von Migranten und letztlich auf den Prozess der Adaptation an das neue sozio-kulturelle Umfeld. Die von
den Autoren durchgefiihrte Studie zeigt die Notwendigkeit der Berticksichtigung individual-typischer
Besonderheiten der Migranten bei ihrem Erlernen der Sprache des Aufnahmelandes.

Schliisselwérter: Pddagogische Psychologie, Adaptation von Migranten, Fremdsprachenerwerb, sozio-
kulturelles Umfeld, individual-typische Besonderheiten

[Icuxosioro-conuansbHaa afanTalydsd MUTPAHTOB fBJAETCA OYE€Hb CJOXXHBIM MU MHOTOINJIAHOBBIM
npoueccoM. 3HaYyWTe/lbHble SA3bIKOBbIE M COLMOKYJbTYPHBblIE pasJU4Us MeXJYy MUTPaHTaMHU U
MeCTHbIM HacesJleHHeM 0060CTPAIOT M 6e3 TOro CJ0XHYI0 MHTerpaluio B HOBoe 061ecTBo. Jluub
ydyeT JaHHBIX KPOCCKYJbTYPHBIX OCOOEHHOCTEeH pas/IMYHBbIX TIpPyNl MHUIPAHTOB MO3BOJIMUT
06JIerYUTh U YCKOPUTb MpOLleCC UHTerpaluyd M aJjanTalld¥ K YCJOBUSAM JpYrodl CTpaHbI.
[Ipo6JsieMbl ajlanTaliiy U KHTErpalMi MUTPAHTOB TAKXe 0YeHb aKTyaJbHbI U 11 Poccuu. B cBa3u
C 3TUM OYeHb IOJIE3HBIM MOXeT OKa3aTbCA ONBIT CTpaH 3amagHod EBpombl, B 4acTHOCTH
[epmaHuu.

Kak nokaspIBaloT MHOTOYHC/IEHHbIE UCCIEeL0BAHUS, MUT DAL CONPOBOXKIAETCS pa3pylleHUeM
HNPUBBIYHOIO COLMAJIBHOTO OKPYXXEHHUSI U CTPECCOM, YTO CO3JaeT OJIarONPUSTHYIO NOYBY JJIs
BO3HHWKHOBEHHS PA3/IMYHbBIX ICHXUYECKUX PACCTPOUCTB U 3a6osieBaHuit (Givens, 2007). Peub nzer
0 B3aMMOCBSI3M MeXJy MHrpanved W BO3HUKHOBEHHEM OTKJIOHSIOIIUXCH COLUAJbHBIX |
JIMYHOCTHBIX cTPYKTYyp (Lambert / McKevitt, 2002).
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B cBsI3M € 3TUM XOTe0Ch OBl OTMETHUTD 3HAYEHHE NPOO6IeEMbI MEXKYIbTYPHOHN aflanTally, IPH
yCIEeIIHOM MpPOXOXJEeHHH KOTOPOH MHUTpPAaHT NpHUcHocabjvBaeTcd K HOBOM COLMANIbHOH U
KyJbTypHOH cpefie. COCTaBIAKIIMMHU 4YacTAMU MEXKYJbTYPHOHW aJaNTaldHd SBJSIOTCA
IICUXOJIOTUYeCcKasd WU coluajbHas ajantaunusd. Ecau ncuxosormdeckas ajanTalus cBfA3aHa C
oLyLleHHeM G6J/IaromnoJiyydsi WM Y/AO0BJETBOPEHHOCTH, TO COLHaJbHAas - C JOCTHXXEHUEM
COOTBETCTBUS C HOBBIM COLIMOKYJIbTYPHBIM oKpyxkeHueM (Glinter, 1999).

AjanTanus B HOBYIO KyJIbTYPY, KOTOpas CONPOBOXAAETCS MOTepeill pOJHHBI U COLUATbHBIX
CBsI3eH, siBsieTcsl TUNUYHbIM cTpeccodaktopoM (Grinberg L. / Grinberg R. / Ribas, 2010). K
daKTopaM, YCUJIMBAIOUIMM HEraTUBHOE BJIMSHHWE MUIpPALUU Ha IICUXUKY YeJIOBEKa, OTHOCSTCS
HapsAy C IepeMeHOM KJMMaTa, COIMAJbHOTO OKPYXEHUS TaKXKe KyJbTYypHbIA [IOK H
HeI0CTAaTOYHOe 3HaHHe HHOCTPAHHOTO S3bIKa.

[IpoBeieHHBIN HAMU ONPOC PYCCKOSA3BIYHBIX MUTPAHTOB B ['epMaHuM (B Ompoce y4yacTBOBAIH
300 yesoBek B Bo3pacTe oT 18 g0 65) mokasas, 4YTo K HawboJiee 4acThIM MpoGJieMaM IocJie
nepeessia B lepMaHuio GbLIN:

1. HegocTaTo4HOe W/ [IOJIHOE HE3HAHUE HHOCTPAHHOTO A3bIKa (65%).

2. HeB03MOXHOCTb HalTU noAxoAaLy10 paboTy (60%).

3. HepgoGpoxesnaTesbHOE OTHOIIEHHE CO CTOPOHBI MECTHOTO HaceJieHHUs U OQUIMATBHBIX
yupexzaenui (56%).

4. dxoHoMHUYecKue TpyAHOCTH (40%).

5. [Ipo6JieMbl co 310poBbeM (45%).

6. [Ipo6semsbl B ceMbe (20%).

Kak moka3sbiBaeT ,E[aHHbIﬁ OIIpocC, npo6J1eMa 3HaHHUA A3bIKa {ABJIAE€TCA OYEHb aKTyaanoﬁ AJIA
MHUT'PAHTOB. OT 3HaHUS fA3bIKa 3aBUCHUT conuaJibHasd, 3KOHOMHYeECKasd W, B KOHEYHOM CYETe,
ICUXO0JIOTHUYEeCKad (‘-IyBCTBO Cy6'beKTI/IBH01"0 6naron0ny‘mﬂ, YAOBJIETBOPEHHOCTDb cBoel )KI/IBHI)}O)
aJalTalyua U UHTerpauuda MUrpaHTa.

Hamu mpoBoauTCs Mccaef0BaHUeE, OCHOBHOU 11e/bl0 KOTOPOTO SIBJISIETCS 3KCIIEPHUMEHTAJNbHO-
TeopeTU4YecKkoe U3yuyeHHe HHAUBU/JYAJIbHO-ICUX0JOTMYECKUX O0COOEHHOCTEH  OBJaJleHUs
MHOCTPAHHBIM SI3IKOM B YCJOBUSIX NMPeOBbIBAaHUA B CTpaHe M3y4aeMOro SI3blKa. BaXXKHOU Liesbro
HCCJIe[IOBAaHUS SIBJISIETCS BBISIBJIEHHE XapaKTEPUCTHUK KOTHUTUBHBIX CTHJIEBBIX OCOOGEHHOCTEH
pasHbIX Tpynn OBJAJEHUSA HWHOCTPAHHBIM HA3bIKOM © HU3y4YEeHHE ICHUXOJIOTUYEeCKHUX U
ncuxoPpU3N0JOrHYEeCKUX OCOOEHHOCTeM KOMMYHHUKAaTUBHOM JesTelbHOCTH. Kpome Toro, k
NPUOPUTETHBIM 3aJadyaM HCCAe/JOBaHUSL OTHOCUTCS pa3paboTka U NpHUMEHeHHe MEeTOJUK,
VYUTBIBAIOIIUX  HMHAUBUJYaJbHO-TUNHYECKHE  OCOOEHHOCTH  y4yalluxcsi, O0O6YyCJIOBJIEHHbIE
MEXIOJIyIIapHOH acUMMeTpHeld MOo3ra, U aKTUBU3UPYIOUIME AOMUHUPYIOUIMN THUIN OBJAJE€HUS
WHOCTpaHHBIM s13bIKoM (M). Peub uget o BeigeseHHbix M.K. KabapjoBeiM TUnax oBiagenus U -
KOMMYHHUKaTHBHO-PeYeBOM, KOTHUTHBHO-JIMHTBUCTUYECKOM U cMelnanHoM (KabGapzos, 2013).

HUccnepnoBaHye NPOBOAMIOCH HA CKOMOMHUPOBAaHHON BbIGOPKE MOJIOJbIX UCIBITYEeMbIX 00IIUM
kosinuecTBOM 100 yesioBek B Bo3pacTe 18-26 jieT U OCYIIECTBJISIJIOCh Ha 6a3e KypCOB HEMELKOTO
S3bIKa JJI1 PYCCKOTOBOPAIIMX yvauuxcsi B ['epmanuun. [lpeobGiamaromuii MeTons obydyeHUs -
TpPaAULIMOHHBIH C 3/1eMeHTaMU KOMMYHUKAaTUBHON METOAUKH.

B pe3yJsibTaTe NpoBeJE€HHOI'o UCCJieJOBAaHHUA HAM YdJIOChb BbIABUTDL:
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1.) Oco6eHHOCTH 3pUTENBHOMN, MOTOPHOM U CIYXOBOM aCHMMETPHUHU YYaL[UXCH.

2.) Oco6eHnHoctu ycBoeHus WSl yuyamumuics v Tunbl oBiajieHus W: a) ypoBeHb JOCTHMXKEHUU
yyalMXxcs 10 psAy XapaKTepucTUK BiajeHusi Uf; 6) ocobeHHOCTH NaMATH W MOKa3aTesau
Bep6a/JIbHOTO U HEBEPOAJbHOT0 MHTEJJIEKTA YYAILIMXCS C Pa3/IMYHbIMU TUIIAaMU OBJafieHus WUf; B)
0COGEHHOCTU KOMMYHHUKATHUBHOI'O MOBEJEHUS YYal[UXC U BOCHPUATHS UMHU HUHOS3BIYHON pedu
Ha CJIyX; T) 0CO6EHHOCTH JIMYHOCTH 00y4a0L[UXCS.

Kak mokasanu JaHHOe HUCC/eJOBaHUE W paHHee NMPOBOAMMBbIE UCCAELOBaHHUS, CyLleCTBYIOT
JIOCTATOYHO YCTOWYMBBblE HWHAUBUAYAJIbHO-TUIHYECKHE OCOOEHHOCTH, NpOsIBIsgeMble IpU
06ydyeHun M. OTH 0COGEHHOCTH MMEIOT TEHJEHIMI0 COXPaHeHHsl OT BO3pacTa K BO3PACTY: UX
Ha/luyue OGHApPYKUBAETCS yXKe B MJIAJIIEM IIKOJbHOM BO3PacTe, COXPAHSSACh B MOJPOCTKOBOM,
IOHOIIIeCKOM U 6oJiee cTapiueM Bo3pacTtax (Ka6apgos, 2013; CmupHoBa-bayap, 2007).

Ba)xHOW 0COGEHHOCTHIO MPOBOAUMOr0 HAMH HCCJIe[0BAHUS SABJSETCA HAJIMYME eCTECTBEHHOMN
SI3BIKOBOM CpeJibl, B KOTOPOW HaxoAATcs obyyaemble. C OJHOW CTOPOHBI, JAHHOE YCJI0BHE JJO/HKHO
OKa3bIBaThb IOJIOXKUTEJbHOE BO3JEHCTBHE Ha CKOPOCTb U 3¢deKTUBHOCTb ycBoeHus Uf. Peub
UJeT O HEeNoCpPeACTBEHHOH BO3MOXXHOCTH INPHUMEHATb MOJy4eHHble 3HAaHUS B JKHU3HU MU
CoBeplLIeHCTBOBATh UX. C Apyrodl CTOPOHBI, Ha/JU4YHe S3BIKOBOH Cpejbl SIBJASETCS HEKOTOPBIM
cTpecc-GaKTOPOM AJisl 00YYaIOIIUXCs, KOTOPBIE, 10 UX MpU3HAHUIO (55%) UCHBITHIBAIOT JJaBJIeHHe
CO CTOpOHBI Nperno/iaBaTesell U 061IeCTBa, BO3/IAralIUX Ha HUX ONpejeseHHble 0XKujaHus. Kak
II0Ka3bIBAlOT MHOTOYHCJIEHHbIE TECTUPOBAHUS YPOBHS YCBOEHUS I0JyYaeMbIX 3HAHUH, HAaJIUUNe
SI3BIKOBOM Cpe/ibl He OKa3bIBAEeT CYLECTBEHHOI0 BJIMSHUS Ha YCIEIHOCTb 0BaaAeHus Ufl.

[Ipu uccief0BaHUM YCOELIHOCTU OBJafeHUU U obyyaromuxcs B CTpaHe U3y4aeMOTo SI3bIKa,
Obl1a BhIsIBJIEeHA AU depeHInanus He 10 MPU3HAKy HAJIMYHe UM OTCYTCTBHUE SI3bIKOBOU CpeJibl, a
N0 HAJMYUIO-OTCYTCTBHUIO CIHOCOGHOCTEH U COOTBETCTBYIOIIEH MeTOAWKU MpenogaBaHus M,
YYUTBIBAIOIIER UHANBUIyaIbHO-TUITHYECKHE 0COOEHHOCTHU B OBIaZieHuu Uf.
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Book Reviews
PeueH3uu KHUr

Buchbesprechungen

Popov, N.; Wolhuter, C.; Skubic Ermenc; Hilton, G.; Ogunleye, J.; Chigisheva, 0. (2014) (Eds.):
Education’s Role in Preparing Globally Competent Citizens. BCES Conference Books. Volume 12.
Sofia (Bulgaria): Bulgarian Comparative Education Society. (759 pages; ISBN 978-954-
92908-4-4)

Die Bulgarische Gesellschaft fiir Vergleichende Erziehungswissenschaft (Bulgarian Comparative
Education Society [BCES]) ist eine der aktivsten und produktivsten ihrer Art in Europa, und sie hat
sich besonders seit 2002 mit jahrlichen internationalen Konferenzen und Publikationen auch
weltweit Anerkennung verschafft. Das ist vor allem das Verdienst ihres Vorsitzenden, Prof. Dr.
habil. Nikolay Popov, seines Teams an der Universitit Sofia und der internationalen Herausgeber:
Charl Wolhuter (Stdafrika), Klara Skubic Ermenc (Slowenien), Gillian Hilton and James Ogunleye
(Grofsbtitannien), Oksana Chigisheva (Russland), Bruno Leutwyler (Schweiz) u.a. Unter der
editorischen Leitung von Nikolay Popov entstanden inzwischen 12 Sammelbidnde mit Beitragen
von Vertretern der Vergleichenden (und historischen) Erziehungswissenschaft aus aller Welt. In
diesem Kontext sei auch eine weitere Arbeit von Popov erwahnt: [Tonos, H. [Popov, N.] (2014):
CpasHumeaHo O6pasoearue. YuebHuk. [Comparative Education. A Textbook.] Codwus: Bwiaapcko
JPY>KeCTBO [0 CPAaBHUTEJHO 06pa30BaHHUE.

Der nun vorliegende 760 (!) Seiten umfassende 12. Sammelband ,Education's Role in Preparing
Globally Competent Citizens“ enthdlt sowohl Beitrage der XII. Jahreskonferenz der BCES, die im
June 2014 in Sofia und Nessebar (Bulgarien) stattfand, als auch Beitrdge der II. ,International
Distance Partner Conference“, die durch das ,International Research Centre ‘Scientific
Cooperation’ in Rostov am Don (Russland) durchgefiihrt wurde. Aufierdem wurden Beitrage
aufgenommen, die im Outober 2013 auf einem von der BCES organisierten internationalen
vergleichend-erziehungswissenschaftlichen Symposium in Sofia diskutiert wurden.

Der Band enthilt in sieben thematisch gegliederten Teilen 103 Beitrage von 167 Autoren und
Co-Autoren. Die Komplexitit der Beitrage zeigt sich - wie schon in den vorherigen 11 Banden auch
in dem nun vorliegenden 12. Band. Aus der Sicht der Bildungssysteme werden alle Bereiche
angesprochen, von der Vorschule iiber die Primarschule, die unterschiedlichen Stufen der
Sekundarschule bis hin zur Héheren Bildung und Programmen der Doktorandenausbildung.

Die Teile des Bandes sind wie folgt strukturiert. Im Teil 1 gibt es 11 Artikel zu Aspekten der
Vergleichenden und Historischen Erziehungswissenschaft; Teil 2 enthalt 20 Artikel iiber Probleme
der Ausbildung und Weiterbildung der Lehrer sowie iiber Lern- und Lehrmethoden. Im Teil 3 gibt
es 8 Beitrage zu Fragen der Bildungspolitik und des Schulmanagements. Teil 4 umfasst 23 Beitrage
iiber Hohere Bildung, Lebenslanges Lernen und Soziale Inklusion. Der umfangreichste Teil 5 enthalt
28 Beitrage zu Strategien der Bildungsentwicklung in nationalen, regionalen und globalen
Perspektiven. Die 5 Beitrdge des Teils 6 beschiftigen sich mit gegenwadrtigen internationalen
Hauptrichtungen und Charakteristiken der Forschungsorganisation. Teil 7 schliefdlich widmet sich
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mit 8 Beitrdgen der internationalen bildungswissenschaftlichen Kooperation bei der Losung
aktueller globaler Probleme (,vom globalen Wettstreit zur weltweiten Integration“).

Von den 103 Beitragen sind 70 in englischer, 1 in spanischer und 32 (!) in russischer Sprache
verfasst. Letzteres stellt freilich eine spezielle Herausforderung fiir jene Leser dar, die des
Russischen unkundig, aber dennoch an bildungspolitischen und bildungswissenschaftlichen
Diskussionen und Entwicklungen in Russland interessiert, und auf Ubersetzungen angewiesen sind.
Es ist zu wiinschen, dass die englischen Ubersetzungen der Titel, der Zusammenfassungen und der
Schliisselworter, die jedem russischen Beitrag hinzugefiigt wurden, interessierte Leser anregen,
sich bestimmte Beitrage auch vollstandig libersetzen zu lassen. Nicht zuletzt sind auch die den
russischen Beitragen angefiigten Literaturlisten wertvoll fiir die auf Russland bezogene
internationale bildungswissenschaftliche Transformationsforschung.

Nach dem Zusammenbruch der sozialistischen Systeme in Mittel- und Osteuropa war das
Interesse an der russischen Sprache sowie an russisch-sprachiger paddagogischer Literatur
gesunken. Immer weniger deutsche Professoren der Padagogik, aber auch der Politikwissenschaft,
der Soziologie, der Psychologie usw. waren und sind in der Lage, russische Texte zu lesen und
wissenschaftlich zu verarbeiten. In der padagogischen Terminologie hatte sich die Kluft zwischen
dem Russischen und den westlichen Sprachen nicht verringert (vgl. z.B. Golz, R. [2000]: Probleme
des Vergleichs deutscher und russischer Fragestellungen der Péadagogik im gegenwdrtigen
Transformationsprozess. In: Humanisierung der Bildung. Moskau / Sotschi (in Russisch und
Deutsch), Nr. 1/2000, S. 90-125.).

Russische Padagogen haben im Allgemeinen gute Kenntnisse auslandischer padagogischer
Publikationen (vgl. Golz, R. [2013]: Comparative Pedagogy in Russia: Historic and Current
Discourses. In: Wolhuter, C.; Popov, N.; Leutwyler, B.; Skubic Ermenc, K. [Eds.]: Comparative
Education at Universities World Wide. Sofia [Bulgaria]: BCES, pp. 122-129.). Unter westlichen
Padagogen gibt es dagegen nur wenige Russland-Interessierte, die neben iibersetzten Texten auch
originalsprachige Literatur (,,aus erster Hand“) nutzen.

Vertiefte Kenntnis der historisch-padagogischen und aktuellen bildungswissenschaftlichen und
bildungspolitischen Entwicklungen in Russland ist Voraussetzung fiir einen erfolgreichen Diskurs
iiber Kooperationsmoglichkeiten mit Wissenschaftlern und Institutionen dieses Landes. Hier leistet
insbesondere die Bulgarische Gesellschaft fiir Vergleichende Erziehungswissenschaft durch ihre
Kooperation mit russischen Institutionen und mit ihren jihrlichen internationalen Konferenzen
durchaus Pionierarbeit.

Diese Konferenzen und die daraus hervorgehenden Publikationen sind immer auch gepragt
durch ihren wirklich globalen Charakter. Das zeigt auch die beeindruckende Liste der Lander, aus
denen die Autoren dieses Sammelbandes kommen: Armenien, Brasilien, China, Deutschland,
Frankreich, Grof3britannien, Hong Kong, Indien, Irland, Israel, Italien, Kanada, Kasachstan, Kroatien,
Lettland, Litauen, Mazedonien, Mexiko, Namibia, Niederlande, Nigeria, Osterreich, Polen, Ruminien,
Russische Foderation, Serbien, Slowenien, Siidafrika, Spanien, Tiirkei, Ukraine, Ungarn, USA.

Eine Nennung der Namen der 167 (!) einzelnen Autoren und Co-Autoren sowie der Titel ihrer
Beitrdge wiirde den Rahmen dieser kurzen annotierenden Bemerkungen sprengen. Verwiesen
werden kann jedoch auf die im Internet zur Verfiigung gestellte diesbeziigliche Ubersicht, die mit
der Eingabe des Buchtitels leicht auffindbar sind.

Bildungsentwicklungen in international-vergleichender Perspektive sind unerldsslich, wenn es
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darum geht, sowohl die positiven als auch die problematischen Seiten der Globalisierung und die
Moglichkeiten der Mitgestaltung humanistischer und demokratischer globaler Entwicklungen im
Bildungsbereich sichtbar zu machen und zu erweitern. Ein tieferes Verstiandnis der existierenden
globalen, oOkonomischen, technologischen, kulturellen, sozialen Zustinde und Prozesse
(Globalisierung) geht einher mit subjektiven Wahrnehmungen, Bewertungen, Haltungen und
Einflussnahmen auf diese Prozesse (Globalismus). Das bezieht sich auf alle gesellschaftlichen
Bereiche, wenngleich dem Bildungsbereich eine besondere Rolle zukommt. Dieser Sammelband
bereichert die diesbeziigliche internationale und vergleichende bildungswissenschaftliche
Diskussion, die sich richtet auf ein tieferes Verstindnis und auf die Starkung von ,Education's Role
in Preparing Globally Competent Citizens®“.

P Rezensiert von Prof. Dr. Reinhard Golz, Mitherausgeber von ,International Dialogues on Education:
Past and Present”. Homepage: www.reinhard-golz.de; Contact: reinhard@golz.tk
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