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Scrutinizing Values-Based Educationin Secondary
Grade EFL Coursebooks

Abstract: The study aims to expand the understanding of values and values-based teaching in the English
language teaching community by scrutinizing English as a foreign language (EFL) coursebooks and the
secondary grade curriculum. This is a qualitative study with a document analysis design. The data in the
form of EFL coursebooks were examined, interpreted and coded to elicit meaning and gain understanding
about the presentation of values residing in four coursebooks. The results of the study indicated that the
values presented in secondary level EFL coursebooks do notshow an equal distribution and the target values
serve the purpose of raising awareness of learners about different values rather than allowing them to un-
derstand, internalize and discuss these values at higher levels of learning, which makes the process only
superficial. Integrating the teaching of valuesinto the curriculum oflanguage learning classes has been an
area of interest in recent years and the Turkish Ministry of Education (MoNE) revised its curriculum in2018
and textbooks were written in 2019 in accordance with the requirements of the national curricula. Detailed
analysis of the teaching of values and their distribution in these coursebooks might help curriculum plan-
ners and coursebook writers as well as teachers.

Keywords: Value, values-based teaching, value distribution, secondary grade EFL coursebooks, language
curriculum, Ministry of National Education
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Zusammenfassung (Giilsah Tikiz Ertiirk: Scrutinizing Values-Based Education in Secondary Grade EFL
Coursebooks): Die Studie zielt darauf ab, das Verstidndnis von Werten und wertebasiertem Unterricht in der
englischsprachigen Lehrerschaft zu erweitern, indem sie die EFL-Kursbiicher und den Lehrplan der Sekun-
darstufe unter die Lupe nimmt. Es handelt sich um eine qualitative Studie mit einem Dokumentenanalyse-
Design. Die Daten in Form von EFL-Kursbiichern wurden untersucht, interpretiert und kodiert, um Bedeu-
tung zu eruieren und Verstdndnis fiir die Darstellung von Werten in vier Kursbiichern zu gewinnen. Die
Ergebnisse der Studie deuteten darauf hin, dass die in EFL-Kursbiichern der Sekundarstufe dargestellten
Werte keine gleichmdfSige Verteilung aufweisen und die Zielwerte dem Zweck dienen, das Bewusstsein der
Lernenden fiir unterschiedliche Werte zu schérfen, anstatt es ihnen zu ermdglichen, diese Werte auf hdhe-
ren Lernebenen zu verstehen, zu verinnerlichen und zu diskutieren, was den Prozess nur oberfldchlich
macht. Die Integration der Vermittlung von Werten in den Lehrplan von Sprachlernklassen war in den letz-
ten Jahren ein Bereich des Interesses, und das tiirkische Bildungsministerium (MoNE) hat seinen Lehrplan
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2018 tiberarbeitet, und 2019 wurden Lehrbiicher gemdfS den Anforderungen der nationalen Lehrpldne ge-
schrieben. Eine detaillierte Analyse der Vermittlung von Werten und ihrer Verteilung in diesen Kursbtichern
kdnnte sowohl EntwicklerInnen von Lehrpldnen und KursbuchautorInnen als auch LehrerInnen helfen.
Schliisselwérter: Wert, wertebasierter Unterricht, Werteverteilung, EFL-Kursblicher der Sekundarstufe,
Sprachcurriculum, Ministerium fiir Nationale Bildung

Pe3tome (Tosb3zax Tuxuz Ipmiopk: H3yyeHue YyeHHOCMHO20 acnekma 06pasoeaHust 8 Y4YeGHUKAX
aH2AUlICK020 S13blKA KAK UHOCMPAHHO20 8 cpedHell wkose): HccaedosaHue Hanpas/neHo HA mo, 4moobbl
pacwupums npedcmasaeHue Ko/jiez, nNpenodarujux aHzAulickull s3blk, 0 YeHHOCMSX U YeHHOCNHO -
OpUEeHMUPOBAHHOM 06yYeHUU 3a cHem 0ema/ibHo20 aHAAU3A NPOPUNLHBIX YHUEBGHUKO 8 U YyHEOHO20 NAAHA,
npedycmompeHHo20 045 pabombul 8 cpedHell wkose. HccaedosaHue npogoduiocb ¢ npumeHeHuem
Ka4ecmeeHHbIX Memodog u memodd aHaau3a 0okymenmos. /laHHble, nosy4eHHble 8 xode aHAAU3A
Y4ebHUKO8, Obl1U U3y1eHbl, NPOUHMepNpemuposaHsl U KAMe20pusupo8aHsl. Imo 6bl10 cdesAaHo 0451 mozo,
umo6bl onpedeaums 3HAYUMOCMb UcciedyeMoll hpobaemMamuku U 06pamums 6HUMAHUE HA MO, KaK
penpe3eHmMupyomcsi yeHHOCmMu 8 4Yemblpex WKOAbHbIX Y4YebHUKax. Pesysemamul uccaedosaHus
yKasblearom HA mo, 4mo YeHHOCmu, npedcmas/ieHHble 8 Y4eOHUKAX 011 Y4aujuxcsi cpedHell WKOJIbl,
aKmyaausupyomcst HepasHoOMepHO U 8ce C800UMCS K MOMY, YmMoobbl 3a0Cmpums HUMAHUE WKOJbHUKO 8
Ha MHO2006pa3uu yeHHocmetl, BMecmo mozo, Ymob6bl 06ecne4ums 803MOHCHOCMb NOHUMA MY, yc8aU8AMb
U 06¢cyxcdams yeHHOCMUu Ha 60./1ee 8bICOKUX YUebHbIX YPOBHSIX. Bce amo desiaem npoyecc no8epxXHO CMHbIM.
HHeosbeUpOBaHUEe OAHHO20 acnekma 8 y4ebHblli NAAH 513bIK08bIX KAACCO8 cmaJjo 8 nocsiedHue 200bl
yacmo ob6cyxrcdaemotl memotl. Yyumulieas amo, mypeykoe MuHucmepcmaeo 06pa3osaHust nepepabomaJo 8
2018 200y yue6bHulii naaH, a 8 2019 200y yueb6HUKU Gblau cOCMas/ieHbl 8 COOMeemMcmasuu ¢ mpe6o8aHuUsIMuU
20cydapcmeeHHbIX y4e6HbIX NAAHO8 U cmaHdapmos. [JlemasbHulll aHAAU3 Xapakmepa mpaHcAsyuu
yeHHocmell U cmeneHu Ux npedcmag/eHHOCMU 8 yYeOHUKAX M0o2 6bl NOMO4b pa3pabomyuKkam y4e6Hbix
n/aHo8, asmopaM-cocmasumesimy4ye6HuKo8, npenodasamensim.

Kiiouesvle csa08a: yeHHocmb, YeHHOCMHbIU acnekm HA 3aHAmMuu, npedcmas/ieHHOCMb YeHHocmel,
YUYebHUKU aH2aulickozo A3blkd KAK UHOCMPAHHO20 8 cpedHell wKose, y4eGHble N/AAHbl s13bIKOBbIX
npedmemos, MuHucmepcmeo HaAyUOHAAbHO20 06PA308AHUS

Introduction

Values may be defined as ideals guiding our decisions and behaviors to distinguish between what is
right or wrong (Koutsokis, 2009). Hill (1991, p.4) describes “values” as “beliefs held by individuals
to which they attach special priority or worth, and by which they tend to order their lives. A value is,
therefore, more than a belief; but it is also more than a feeling”. Schwartz (1992), on the other hand,
states that values are “desirable goals, varying in importance, that serve as guiding principles in peo-
ple’slives” (p.21). Values, in fact, have existed as a major component in social sciences since their
outset; however, application of values as a social form in the social sciences lacks an acknowledged
conception of fundamental values, of the hierarchy and relations among these values and reliable
experimental tools to measure them (Hitlin, & Piliavin, 2004; Rohan, 2000; Schwartz, 2012). In fact,
values education has been an area where alot of tension and conflict has also occurred (Stephenson,
Burman, Ling & Cooper, 1998). For the transfer of these values, schools undoubtedly play a major
role. ‘Schools deliberately promote their core values - generally expressed as tolerance, respect, re-
sponsibility, fairness, caring, sharing, cooperation and commitment’ (Bigger, & Brown, 1999, p.5).

For values-based education, there exist different terms such as moral education, citizenship educa-
tion, civic education, character education, personal and social education, and religious education in
the literature (Mergler, & Spooner-Lane, 2012). Values education isalso considered to be a core com-
ponent of the curriculum, to which atimetable space isallotted. Generally offered to students as ‘well -
being programs’ in a commercial form, values education becomes more effective when students’
well-being and academic achievement are at stake. The notion of the well-being of students for Aris-
totle also embodies a framework where an individual can actualize his or her potential and capacity
to flourish (Clement, 2010). Indeed, for the rational fulfillment of an individual, cognitive, and affec-
tive prospects are also of crucial importance (Carr, 2008).

Regarding the current era, the values that used to be context specific and unique in the past are now
challenged due to the global perspectives deriving from the fundamental change concerning the tra-
ditional boundaries that separated communities and ideologies. Accordingly, approaches that were
appropriate in the past may be inappropriate for the contexts in the current period; thus, a search
for new ways may be a vital necessity in the 215t century (Stephenson, et al. 1998).
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Values-based education aims to cultivate the moral character of learners through different educa-
tional activities (Nucci & Narvaez, 2008). Moral dilemma discussions, for instance, are one of the var-
ious educational activities of this kind to be implemented (Blatt, & Kohlberg, 1975). In addition to
moral dilemma discussions, other examples of frequently used contexts where values-based educa-
tion methods are utilized may be as follows: presentation of moral models (Kristjansson, 2006),
building an unbiased community at schools (Power, 1988), encouraging learners to participate in
civic activities such as community service and expressive activities, and presenting the biographies
of moral exemplars and their moral characters (Han et al., 2018).

Various kinds of activities which are implemented by teachers to help learners grasp and develop
values and morality are referred to as the means to conduct values-based education (e.g, Halstead,
1996; Lovat, 2011; Powney, Cullen, Schlapp, Johnstone, & Munn, 1995). It is also possible to discrim-
inate between two forms of values-based education: the former being explicit, and the latter involv-
ing implicit values education (Thornberg, & Oguz, 2013). While the teaching of values may be inim-
plicit or explicit ways, “the explicit consideration, discussion, and/or debating of values such as re-
spect, inclusion, responsibility and perseverance in the classroom and/or the school community en-
ables teachers and students to explore, and potentially change, their values” (Mergler, & Spooner-
Lane, 2012, p. 67).

Values Based Education and English Language Teaching

Little research has been conducted in English Language Teaching (ELT) inrelation to the ethics and
values in language classrooms. However, studies in the field have demonstrated that teaching prac-
tices which focus on the development of values in a respectful, warm and accepting manner for stu-
dents result in satisfying educational outcomes on the part of the students (Benninga, Berkowitz,
Kuehn, & Smith, 2006; Brooks, & McCarthy, 2001; Ferguson, 1999; Weinberger, 1996).

Inthe book The Moral Life of Schools, one study reported the teacher’s role as a moral agent by focus-
ing on classroom interaction in various state and private schools (Jackson, Boostrom, & Hansen,
2003) as aresult of extensive lesson observations, the analysis of classroom interaction, conversa-
tions and periodical interviews with the teachers. Accordingly, eight “categories of moral influence’
(Jackson et al.,, 2003, p.2) were introduced in two sets: the former was concerned with direct and
observable reference to moral principles, which emphasized the teaching of morals while the latter
was concerned with the process, the actions of the teachers and the moral influence they have on
students. For the well-being of students, three categories were introduced: (1) classroom rules and
regulations, (2) the curricular framework, (3) expressive morality (pp. 11-42). The rules and regula-
tions category consists of the rules of conduct to ensure the well-being of students. The curricular
framework, on the other hand, includes the states that are created within the borders of the class to
facilitate and ensure that all the educational processes are operating the same in similar sessions,
schoolsand subjectsas statedin the curriculum Thus, the curricular substructureinvolves the shared
beliefs, understandings, assumptions and presuppositions of students and teachers to engage stu-
dents in the pedagogical tasks (Jackson et al., 2003).

Hence, curricular substructure serves as the milieu for moral agency in that the shared assumptions
among the students and the teachers are formed as students are involved in classroom events and
take partin classroominteraction. For example, the assumption of truthfulness requires both parties,
teachers and students, to speak the truth in discussions. In short, through this substructure, moral
messages are communicated to students (Ewald, 2003). The third category within Jackson et al.’s
(1993) taxonomy is that in addition to communicating moral judgments through the rules and regu-
lations and the curricular substructure, teachers also stand out as moral agents in the class as they
communicate their messages to students through their choice of words, their tone of voice, their fa-
cial expressions and classroom settings to maximizelearning opportunities (Johnson, Juhasz, Marken,
& Ruiz, 1998).

Values Education and ELT Materials in Turkey

Coursebooks are materials which are written to actualize the aims and objectives of school subjects.
They also play a vital role in forming the views of teachers, students and families (0’Keeffe, 2012).
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ELT materials have different roles such as promoting language acquisition, providing rich experi-
ences with different genres, helping learners to be independent language users and discoverers as
well as helping them to personalize their language experiences (Tomlinson, 2003). Indeed, the use of
published materials in ELT is widespread (Littlejohn, 1998) and various guides have been designed
to help teachers to select coursebooks in systematic ways (Ellis, 1998).

ELT materials, more specifically, coursebooks play the role of conveying universal or community-
specific values to learners (Gebregeorgis, 2017) as well as teaching language and various hidden
values (Setyono & Puji Widodo, 2019). In terms of the teaching of morals, coursebooks are generally
based on portraying moral discourses which involve well-rounded persons. This is compatible with
the independent pursuit of language objectives, and the discourses presented in coursebooks consist
of the traditions and certain situations in a chosen country from a long-term perspective (Karasawa,
1989).

Values and values-based education have been emphasized particularly in social studies and life sci-
ences curricula and, in contrast, have been emphasized in the hidden curriculum in primary schools
in Turkey (Demirel, 2009). The currentstudy particularly focuses on moral educationin coursebooks
suggested in secondary state schools in Turkey. The teaching of values as stated in the curriculum as
set by the Turkish Ministry of Education in 2018 is claimed to be taught through texts and activities
in the coursebooks. The rationale for the analysis of these coursebooks derives from the fact that the
Turkish Ministry of National Education explicitly claims that a new curriculum was prepared in 2018
aiming toraise the awareness of national, universal, moral, humane, cultural valuesand ethicsbeside
the teaching of the four skills. It is also maintained that the new curriculum prepared in 2018 differs
fromthe older versionin that the key values such as honesty, justice, friendship, patience, self-control,
responsibility, love, altruism and patriotism are embedded within the themes of the coursebooks at
different levels. Besides, it was explicitly emphasized in the curricula that these values should be
integrated within the themes and topics of the syllabi (http://mufredat.meb.gov.tr/Pro-
gramDetay.aspx?PID=342). Therefore, the moral discourse and desirable human characteristics
thought to be existing in coursebooks that are currently presented at secondary level and published
in Turkey were analyzed in detail. The main reason for selecting these coursebooks derives from the
fact that the books are highly recommended by the Ministry of National education and even freely
distributed to high schools in Turkey, which means the coursebooks are used in a wide range of con-
texts. Moreover, the main reason resides in the claim in terms of values teaching that was overtly
made in the curriculum of the curricula as presented in 2018. This study; however, could also be
replicated for the analysis of other coursebooks which have foreign origins and the results could be
generalized for different contexts. Since values education has been recently emphasized in the liter-
ature, the coursebooks which were written in recent years were chosen for this study.

To the knowledge ofthe researcher, there have been very few studies examining the means of values-
based education in Turkey, particularly coursebooks. One previous study, for example, studied the
perspectives of Swedish and Turkish teachers on values education, yet irrespective of the analysis of
the coursebooks (Thornberg, & Oguz, 2013). Another study scrutinized the views of teachers in Tur-
key and the USA to examine how K-8 teachers approached morality, moral education, and the moral
development of children (LePage et al., 2009).

The Basic Law of National Education, No. 739 also specifies the general aims and the fundamentals
of Turkish National Education. The fundamental principles as stated by the law are universality and
equality, orientation, educational rights of the learners, equality of opportunity and possibility, the
revolutionand principles of Atatiirk, secularity,democracy education, providing scientific education,
continuity, cooperation of school and parents, planning, and education in all places (MoNE, 1973).
There has also been a revival of interest in the teaching of moral values and values-based education
recently in Turkey (Thornberg & Oguz, 2013) in recent years and many scholars who have consid-
ered this issue as their main focus of research interest emphasize the importance of values-based
learning in their efforts (e.g. Kafadar et al.,, 2018; Karatay, 2011; Tay, 2013; Zehir-Topkaya, &Yavuz,
2011).

133


http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=342
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=342

Ertiirk: Scrutinizing Values-Based Educationin Secondary Grade EFL Coursebooks
International Dialogues on Education, 2020, Volume 7, Number 2, pp. 130-149
ISSN2198-5944

Research Questions

Values-based learning has been researched not only in the field of education but also psychology and
other disciplines. Through presenting various values in coursebooks, students could learn and inter-
nalize a lot about the world around them and this, in turn, could highly contribute to both to their
language developmentand their personal growth as individuals through the presentation of different
themes and topics. EFL coursebooks, with their potential to influence the values of learners, need to
be further analyzed since they play a major role in promoting learners language skills along with
many others. The main purpose of this study is to explore and analyze the inclusion of values and the
ways (explicitly and/or implicitly) they are presented in all units in the 9th, 10th, 11th, and 12th grade
high school coursebooks for English education in Turkey. Within this context, the study aims to an-
swer the following questions:

1. What values are portrayed in secondary level EFL coursebooks?

2. Whatare the frequencies and percentages of the value distribution portrayedin secondary
level English coursebooks?

3. How is values-based teaching reflected in the selected textbooks in secondary education
in Turkey?

Theoretical Framework

The concept of the morality of teaching has gained prominence in recent pedagogical research con-
ducted in classrooms ranging from elementary schools to tertiary level learning contexts (Ewald,
2003; Bergem, 1990; Sanger, 2001; Buzzelli & Johnston, 2001; Jackson, Boostrom & Hansen, 1993;
Johnston et al., 1998). If an education system is aiming for mutual understanding, tolerance, and pa-
tience, and surpasses mere academic achievement, which may lead to a suitable condition for social
and emotional development, learners should be equipped with the ability to be agents of change and
they should acknowledge and accommodate diversity, appreciate and respect one another,
strengthen alliances and harmony, and solve problems in their educational pursuits (UNESCO 1995).

In the literature, values have been classified in different ways. Messick and McClintock (1968) em-
phasized the role of choice in social dilemma situations. Liebrand (1984) classified social value ori-
entations which differ in predispositions for distributions of outcomes for oneself or others as indi-
vidualistic, competitive, altruistic, and cooperative. Rokeach (1973) divided values into two catego-
ries as the end values and the mean values whereas Schwartz (1992) studied values in ten basic di-
mensions: conformity, tradition, universalism, benevolence, power, achievement, hedonism, stimulation,
self-direction and security. Whereas the first four value clusters are related to social values, the other
six clusters meditate individualistic values (Clayton, 2012). Schwartz (2012) maintains that values
within this theory are involved in a circular design which discloses the motivations each value man-
ifests. According to Schwartz et al. (2012), Schwartz’s (1992) value classifications based on the four
value dimensions as self-expansion, openness to change, self-transcendence and conservatism are
also divided into 19 separate value types such as face, power sources, power-dominance, achieve-
ment, hedonism, stimulation, self-direction-action, self-direction-thought, universalism-tolerance,
universalism-nature, universalism-concern, benevolence-dependability, benevolence, caring, humil-
ity, conformity-interpersonal, conformity-rules, tradition, security-societal, security-personal. The
dynamic relations among the different types of values manifest themselves in the conflict or congru-
ence of different consequences regarding these specific values. Forinstance, any person who istrying
to pursue achievement values may conflict with pursuing benevolence values since seeking success
for oneself may contradict with the welfare of others and group bonding (Schwartz, 2012). These
relations are related to the two-dimensional representation of Schwartz’s theory:

The first dimension distinguishes self-enhancement from self-transcendence values,
which is similar to the distinction between proself and prosocial values in the social
value orientation framework ... The second dimension distinguishes openness to
change from conversationvalues, reflectingwhether individuals are open to new things
and ideas versus whether they have a preference for tradition or conformity. Values in
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the same value cluster are prioritized in a similar way, while values belonging to
clusters that are wide apart from each other are typically prioritized very differently.
The closer together values are in this two-dimensional space, the more compatible they
are, while values conflict in a particular situation, people are most likely to act upon the
values they prioritize (Clayton, 2012, p.83).

The value typology of Schwartz has been tested and validated worldwide across many cultures and
countries (Collins, Steg & Koning, 2007; Schwartz, 1992; Schwartz & Sagiv, 1995; Spini, 2003) and it
was revealed that the majority of values in his framework indicate high cross-cultural consistency in
terms of the meaning people attach to those values (Schwartz & Sagiv, 1995) and this suggests that
the structure of values show a considerable similarity in different cultures although people may
show some differences in the way they prioritize these values (Clayton, 2012). The circular structure
as stated below reveals the totality of the relations of congruence or conflict among different value

types.

g,

s,
%
Universalism 99«
S,
®

Benevolence

Figure 1. Theoretical model of relations among types of different values based on Schwartz’s frame-
work

The recent theoretical developmentsinvalue theory emphasizes (Schwartz, 2012; Smith & Schwartz,
1997) a renewal in terms of research on values and they add that among the so-called structured
values there exist some universals and differences. Beside these universals and differences, individ-
uals and/or groups may diverge in terms of the priorities or hierarchies they attach to these various
values. Whereas some values conform to (e.g., security and conformity) each other, some others may
severely diverge (e.g., power and benevolence). Within this framework, the ten values are described
in the broad goals they express, and some value types have multiple meanings revealing the motiva-
tional goals of multiple goals. Below the defining goals of these values are stated:

= Self-Direction: independent thought and action--choosing, creating, exploring.
= Stimulation: excitement, novelty, and challenge inlife.
®  Hedonism: pleasure or sensuous gratification for oneself.

®  Achievement: personal success through demonstrating competence according to social stand-
ards.

= Power: social status and prestige, control or dominance over people and resources.

= Security: safety, harmony, and stability of society, of relationships, and of self.

®  (Conformity: restraint of actions, inclinations and impulses likely to upset or harm others and
violate social expectations or norms.

®  Tradition: respect, commitment, and acceptance of the customs and ideas that one's culture or
religion provides.
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®  Benevolence:preservingand enhancing the welfare of those with whom one is in frequent per-
sonal contact (the ‘in-group’).

®  Universalism:understanding, appreciation, tolerance,and protection for the welfare of all peo-
ple and for nature (Schwartz, 2012, pp. 5-7).

Methodology

Research Design

To address the research questions and the conceptual framework of the study, the qualitative re-
search method with document analysis design was used as the main method of data collection and
analysis. Owen (2014) maintains that gathering facts from documents is a challenging endeavor in
that the researcher must prioritize the documents under scrutiny in terms of importance and rele-
vance.

Being one of the analytical methods in qualitative research, document analysis offers a systematic
approach for the review or evaluation of materials, both printed and electronic. Merriam (1988)
maintains thatany kind of document canhelp the researcher to unearth the hidden meaning, develop
one’s understanding and identify insights about the research problem. Qualitative document analysis
is based on informed study of the subject matter through various examples and documentsin a sys-
tematic manner by focusing on specific terms in the discourse, which requires constant exploration
and the willingness to analyze other sources (Glaser, & Strauss, 1967). There exist systematic steps
within the body of document analysis and through these steps printed and/or electronic documents
can be reviewed and evaluated (Bowen, 2009).

In addition, documents could render the means to track development or change over time. The re-
searcher can also use the document analysis method to verify findings on a subject. When the docu-
mentary evidence provided from the analysis of documents yields to corroboratory rather than con-
tradictory information, the researcher can have greater confidence in the credibility of the findings.
Document analysis is an iterative process combining elements of thematic analysis and content anal-
ysis. The process involves three major stages: skimming the documents, reading them more thor-
oughly and interpreting through a critical eye. The researcher is supposed to determine the appro-
priateness of documents under research to the research problem and purpose of the study (Bowen,
2009).

Procedure

For the current study, High School RELEARN! (9thgrade), English 10 (10t grade) Sunshine English (11t
grade) and Count Me in (12t grade) coursebooks were analyzed. In the curriculum prepared by the
Turkish Ministry of National Education (MoNE, 2018), it is stated that the teaching of values is im-
portant, and they are defined and explicitly stated inthe national objectives. Based on the regulations
set by the Turkish Ministry of National Education, the teaching of values should be embedded in the
themes and topics of the syllabi, taking into account learners’ ages, psychological and sociological
levels when choosing texts, characters, texts and visuals to be used in the instruction.

The selected coursebooks (Table 1) were chosen for the current study since itis overtly claimed by
the Turkish Ministry of Education (MoNE) that values-based learning exists within the scope of these
textbooks and these values canbe uncovered by studying the language content and activitiesinwhich
they are embedded. In Turkey, the foreign language curriculum is prepared by the Ministry of Edu-
cation; however, the coursebook writing process is left to private publishers and expertsin the field.
All the coursebooks selected for secondary education are valid for five years upon acceptance by the
Ministry of Education and they are used for +14 year-old learners at most state schools across the
country with some exceptions, since some state schools may prefer other commercial language
coursebooks depending on their purposes and the policies of their school administrations.
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Table 1
Data Related to the Textbooks as Data Sources in the Study
Name of the Coursebook Year of Publi- Author(s) Publisher
cation
High School RELEARN! Student 2019 Lamia Karamil, Pacific Publishing
Coursebook Grade 9 Evrim Birincioglu
English Coursebook Grade 10 2018 Ciler Genc Karatas Gizem Publishing
Sunshine English Grade 11 2019 Muge Akgedik Can, Cem Publishing
Neslihan Atcan Altan
Count Me in Grade 12 2019 Fethi Cimen, Ada Publishing

Bilgen Taskiran Tigin, Ay-
ten Cokcaliskan,

Nihan Ozyildirim, Mus-
tafa Ozdemir

High School RELEARN! Student Coursebook Grade 9 was written by Lamia Karamil and Evrim Bi-
rincioglu and published by Pacific Publishingin 2019. The book consists of 10 themes and 319 pages.
Including 10 units under different themes and 160 pages, English Coursebook Grade 10 was written
by Ciler Genc Karatas and published by Gizem Publishing. Writtenby Muge Akgedik Can and Neslihan
Atcan Altan and published by Cem Publishing, Sunshine English Grade 11, similarly includes 10 units
and 167 pages. Finally Count Me in Grade 12 was writtenby Fethi Cimen, Bilgen Taskiran Tigin, Ayten
Cokcaliskan, Nihan Ozyildirim and Mustafa Ozdemir. Published by Ada Publishing, the coursebook
consists of ten units and 249 pages.
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Table 2
The Themes as Presented in Textbooks
No of 9th Grade 10th Grade 11th Grade 12th Grade
themes/
Grade
1 Studying Abroad School Life Future Jobs Music
2 My Environment Plans Hobbies and Skills Friendship
3 Movies Legendary Figures Hard Times Human Rights
4 Human in Nature Traditions What A Life! Coming Soon
5 Inspirational People Travel Back to the Past Psychology
6 Bridging Cultures Helpful Tips Open Your Heart Favours
7 World Heritage Food and Festivals Facts About Turkey News Stories
8 Emergency& Health The Digital Era Sports Alternative Energy
Problems
9 Invitations & Modern Heroes and My Friends Technology
Celebrations Heroines
10 TV and Social Media  Shopping Values and Norms Manners

All content in the form of reading texts and listening sections as well as speaking and writing activi-
ties were considered in the analysis focusing on the embedded values in coursebooks. Moreover,
each coursebook consists of 10 units with varying themes to teach the necessary language skills and
functions.

The data for the research were accessed through a visit to a high school in 1zmir, Turkey. The re-
searcher met an English teacher working at the school in person and received some important infor-
mation regarding the use of these coursebooks, their views on the books and values education. The
researcher received the four different copies of coursebooks as well as the e-books with the consent
of the teacher and the school administration for further analysis. The so-called coursebooks were
chosen as units of analysis based on the following justifications:
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1. The coursebooks under analysis are curricular artefacts of the 2018 ELT curriculum for secondary
schools all around the country. This could be a factor in increasing content validity since current ELT
coursebooks are used by both English teachers and students.

2. These coursebooks are widely used at state schools throughout the country. This situationis as-
sumed to enhance readership validity since the users of these coursebooks, teachers and students,
have different backgrounds, from all over the country.

3. The incorporation of different values in the coursebooks needs critical consideration since the
coursebooks are curricular products and in these there exist various value types and components in
different ways which could reveal the rationale of the curricula.

4. The coursebook writers emphasize values (e.g. benevolence, respecting others) in some chapters
overtly whereas some values are conveyed in implicit ways. This indicates values are projected as
pedagogical foci in the Turkish language education system, particularly in secondary education.

To provide validity for the research, all the coursebooks for all levels were scrutinized without omit-
ting a section or unit. To interpret the data in the most objective way, all suitable categories were
formed through a comprehensive study of the literature. Thus, it was concluded that the validity of
the research was achieved through using Schwartz’s framework, which only focuses on measuring
and evaluating the research questions. Besides, to provide interrater reliability an expert view was
achieved. Another researcher independently coded the value types existing in the coursebooks and
the coding of both researchers were compared for agreements. The results of the coding process
showed close agreement on some value types; however, for the coding of values which diverged to a
large extent, the two researchers negotiated and came to a mutual agreement to make the final coding
prior to presenting the frequencies and percentages in tables.

Analysis, Findings, and Results

Table 3 138
The Analysis of the 9t Grade Coursebook based on Schwartz’s Value Framework
Units /
Schwartz's Self—Pirec- Stil.nula- H(::do- Achieve- Power Security C(m_for- Tradi-tion Bene- Uni.ver- f %
Value tion tion nism ment mity volence salism
Types
Unit 1 p-40 1 1%
Unit 2 p.51 p.55, 4 4%
64, 65
Unit 3 p.77 p.82, 3 3%
83
Unit4  pp.100, p.113 p.110, p-100 p-107, pp.105, pp.105, 12 12%
101 111 113 107 107
Unit5 pp.117, pp.118, p.137 p.117, p.137 p.117 p.126 16 16%
135 122,128, 128,
134, 137 134,
135,
137
Unit6  pp, 142, pp.148, p.153 p.147 pp.147, pp.149, 14 14%
143,153 149, 149, 157
157, 157
158
Unit7 p.171, pp.164, pp.173, p.l177 p.171 p-185 pp.184, p.171 p.175 20 20%
173,176, 165, 177, 185
177,183 170, 183,
172 185
Unit8  p.209 p-197 pp-195, pp. pp.195  pp.195, 12 12%
208, 206, 208,
209 208, 209

209
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Unit 9 p-233 pp.212, pp.215, pp.215 12 12%
218 225, 227,
225, 227, 233
227 232
Unit p.257 pp.236, p.247 p.257 5 5%
10 237
TOTAL 14 14 6 14 2 7 4 8 16 14 99 100
In Table 3, the visual spread of page numbers reveals the instances of different value types as stated
either implicitly or explicitly in the 9th grade English coursebook High school Relearn. It is clear from
Table 3 that the motivations embedded in the different activities in the coursebook serve some
closely-related values at times. For instance, throughout the explicitly stated ethics and values edu-
cation sections in the book, the love and friendship value may be considered under the dimension of
both benevolence and universalism. Thus, one motivation, or activity may include elements of two
congruent value types. As a result of the analysis of the values, it was shown that there were 99 in-
stances of all value types stated in the coursebook in relation to Schwartz’s framework. The horizon-
tal total line at the end of the table reveals the frequency of occurrence of different value types
throughout the coursebook whereas the vertical column at the right end demonstrates the frequen-
cies of occurrence of different values per unit.
Among all the values emphasized, benevolence (f: 16, 16%) isthe mostfrequent value type occurring
in the 9th grade coursebook. Following benevolence, there are instances of self-direction (f: 14, 14%),
stimulation (f: 14, 14%), achievement (f: 14, 14%), and universalism (f: 14, 14%). Tradition (f: 8, 8%),
security (f: 7, 7%), hedonism (f: 6, 6%), conformity (f: 4, 4%) and power (f: 2, 2%) were other value
types represented in the coursebook, all of them mostly explicitly.
Table 4
The analysis of 9th Grade Coursebook based on Schwartz’s value clusters 139
Value Clusters Value Types f % TOTAL
Openness to Self-direction 14 14%
Change Stimulation 14 14% 31%
Hedonism 3 3%
Self -Enhance- Hedonism 3 3%
ment Achievement 14 14% 19%
Power 2 2%
Self-Tran- Universalism 14 14% 30%
scendence Benevolence 16 16%
Conservation Security 7 7%
Conformity 4 4% 19%
Tradition 8 8%
TOTAL 99 100% 100%
When the distribution of values was analyzed based on the four value clustersin Table 4, it was re-
vealed that openness to change (31%) and self-transcendence (30%) were the mostly emphasized
value clusters with self-enhancement and conservation following them with 19% respectively.
Table 5
The Analysis of the 10t Grade Coursebook based on Schwartz’s Framework
Units /
Schwartz's Self- Stimu- He- Achieve- Con- Uni- f %
Value Direc- lation don- ment form- nevo- versal-
Types tion ism ity lence ism
Unit1 pp.14, p.19
15,19, 7 6%

21
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Unit2 pp.32, pp.24, pp.31, pp.31, p.25 p.25
35 27,32 32,34, 32,34 14 13%
35
Unit3 p.47 p.45 pp.39,40,
41,43, 9 8%
44,45, 46
Unit4 pp.50, pp.50, p.54 pp.52,59 12 11%
51,59 51,54,
56,58,
59
Unit5 p.65, pp.62, p.69 p.68 p.73 7 6%
73 69
Unit6 pp.76,82 p.81 pp.76, p.84, pp.78,
84,85 85,86 87 12 11%
86
Unit7 p.100 pp.93, pp.90, pp.90,
100 93,96, 92,99,
97,98, 101 15 14%
99,100,
101
Unit8 p.104, pp.104, pp.113, p.114
107, 107, 114 11 10%
110, 110,
115 115
Unit9 p.122, pp.119, p.122,
123, 120, 123,125,
126 125, 127 12 11%
126,
127
Unit10 pp.133, p.135 p.140 pp.137, pp.137,
135 138,140 138 9 8%
TOTAL 15 13 4 16 5 8 9 25 4 9 108 100%

The analysis of the 10th grade coursebook revealed 108 instances of different value types. In the 10th
grade coursebook there are no explicit values and ethics sections throughout the book; however, the
values intended to be passed to the learners are embedded within the themes presented in each unit.
Similar to the 9th grade coursebook, the motivations interwoven within the themes and different ac-
tivities in the coursebook serve closely-related values at the same time. Among all the values empha-
sized, tradition (f: 25, 23%) is the most frequent value type occurring in the 10th grade English
coursebook. Following tradition, the majority of value types are achievement (f: 16, 15%) and self-
direction (f: 15, 14%). Other value types either explicitly or implicitly stated are stimulation (f: 13,
12%), universalism (f: 9, 8%) and conformity (f: 9, 8%), security (f: 8, 7%), power (f: 5, 5%), hedon-
ism (f: 4, 4%) and benevolence (f: 4, 4%).
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Table 6
The analysis of 10*h Grade Coursebook based on Schwartz’s value clusters
Value Clusters Value Types f % TOTAL
Openness to Self-direction 15 14%
Change Stimulation 13 12% 28%
Hedonism 2 2%
Self -Enhance- Hedonism 2 2%
ment Achievement 16 15% 22%
Power 5 5%
Self-Tran- Universalism 9 8% 12%
scendence Benevolence 4 4%
Conservation Security 8 7%
Conformity 9 8% 38%
Tradition 25 23%
TOTAL 108 100%

When the distribution of values was analyzed based on the four value clusters in the 10th Grade Eng-
lish coursebook, the figures indicate that conservation (38%) and openness to change (28%) were
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the mostly emphasized value clusters with self-enhancement (22%) and self-transcendence (12%)
following them. This may suggest that traditional values and norms are fostered in the coursebook
whereas learners are also expected to be involved in independent thought and action through choos-
ing, creating, and exploring by experiencing challenge and excitement in life through various activi-
ties.

Table7
The Analysis of the 11th Grade Coursebook based on Schwartz’s Framework
Units /
Vive  rection  lation  mem memt o Qe T P aem %
Types
Unit1l pp.1], pp-20, pp-11, p.21 pp-19, 17 %13
13,14, 21 12,13, 21
20 14, 15,
16, 20,
21
Unit2  p.32 pp.32, p.23, pp.32, p-29 p.29 10 %8
34 34, 36,
37
Unit 3 p.41, p.45 pp41, 5 %4
45 47
Unit4  pp.59, pp.51, pp-56, p.59 pp.57, pp.55, p.52 17 %13
60 56, 57,59 59 59, 60
57,
58,
60
Unit5 pp.68, p.71 pp.66, pp.66 6 %4
73 71
Unit6  pp.79, p.75 pp-83, p.75 pp-79, 9 %7
81, 86 85 82
Unit7  pp.93, p.97 pp.88,  p.93 pp.91, 141
94, 96, 89, 90, 94,97, 16 %12
99 96, 97, 99
99
Unit8  pp.102, p.101, pp.101, pp.102, p.111 p.110 p.111 pp.104, pp.108,
104, 105, 105, 106, 107 104, 109 110 23 %18
109 106, 105,
107 108,
111
Unit9 p.117 p.123 pp.117, p.l114, pll7 6 %4
123
Unit 10 pp.127, pp.127, pp.127, pp.127, pp.128,
128,130, 134 128, 130, 131 129,130, 22 %17
132, 134 131, 132, 131, 132,
135 133,135
TOTAL 21 13 4 23 4 13 3 18 17 15 131 100%

The analysis of the 11th grade coursebook revealed 131 instances of different value types. Inthe 11th
grade coursebook, in addition the implicitly stated values, there is an explicit unit which emphasizes
values and ethics. In this unit, some values are presented through moral exemplars and the targeted
values are contextualized through different tasks with varying levels of learning suited to Bloom’s
taxonomy (1956). In the other units, however, the target values intended to be taught are embedded
withinthe themes presented in each unit. Among all the values presented in the coursebook, achieve-
ment (f: 23, 18%) is the most frequent value type that occursin the 11th grade English coursebook.
Following achievement, other presented value types are self-direction (f:21, 16%), tradition (f: 18,
14%), benevolence (f: 17, 13%), universalism (f:15, 11%). stimulation (f: 13, 10%), tradition (f: 13,
10%), hedonism (f: 4, 3%), power (f: 4, 3%) and conformity (f: 3, 2%).
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Table8

The analysis of the 11t Grade Coursebook based on Schwartz’s value clusters

Value Clusters Value Types f % TOTAL

Openness to Self-direction 21 16%

Change Stimulation 13 10% 28%
Hedonism 2 2%

Self -Enhance- Hedonism 2 2%

ment Achievement 23 18% 23%
Power 4 3%

Self-Tran- Universalism 15 11% 24%

scendence Benevolence 17 13%

Conservation Security 13 10%
Conformity 3 2% 26%
Tradition 18 14%

TOTAL 100% 100%

Regarding the distribution of values in the 11th grade English coursebook, it was revealed that open-
ness to change (28%) and conservation (26%) were the mostly emphasized value clusters with self-
transcendence (24%) and self-enhancement (23%) following them. This may indicate that the book
interestingly gave almost equal importance to both openness to change and conservation. While self-
expansion and growth, promotion of attaining goals and anxiety-free values seem to emerge with a
more personal focus, there are also instances of activities aiming to regulate how learners relate
these values in social contextsand how thisinfluences them. Withregard to the figures of other value
clusters, it is possible to observe the dynamic relationships of values and the balance between the
top clusters [self enhancement (23%) and openness to change (28%)] which emphasize the expres-
sion of personal interests and characteristics,and the bottom category [conservation (26%) and self-
transcendence (24%)] with a focus on regulating this personal emphasis with a more social perspec-

tive. Where the 11th grade coursebook is concerned, it is interesting to note that all value clusters 142
seem to be almost equally distributed.
Table 9
The Analysis of the 12th Grade Coursebook based on Schwartz’s Value Framework
Units /
Schwartz's Self- Stim- He- Achieve- Power Secu- Con- Tradi- Be- Uni- f %
Value Direc- ula- don- ment rity for- tion nevo- versa-
Types tion tion ism mity lence lism
Unit 1 p.26 p.12 p.15 3 3
Unit 2 pp.42, pp-35,
43, 49 38, 39,
41, 46, 11 13
47, 48,
49
Unit 3 p.59 p.59 pp.58, p.59 pp.-58,
59, 61, 59, 61,
62,73 62, 63, 19 22
65, 66,
67, 69,
71,73
Unit 4 pp.82, pp.87,89 p.95 pp.82, p. 83
83, 85, 83 13 14
87, 88,
95, 100
Unit 5 pp.108, pp.109, p.113 pp.107,
109, 110 111, 115 10 11
113,
120
Unit 6 p.126, pp.130, pp.123, pp.122,
127 131 131,137, 126, 14 16
139 127,130,
131,

137
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Unit 7 p.146 p-159 pp.146, 4 5
147
Unit 8 pp.171, p.177 p-169 pp.168, 6 7
177 179
Unit 9 p.199 11
Unit 10 pp.222, pp.222, pp.227, 7 8
223 223,231 231
TOTAL 14 2 5 5 2 16 8 4 14 18 88 100
In Table 7, the visual spread of page numbers in the 12th grade English coursebook reveals the in-
stances of different value typesas stated, all in an implicit way. As a result of the analysis of the values,
it was shown that there were 88 instances of all value types stated in the coursebook in relation to
Schwartz’s framework. The coursebook portrays values differently from other coursebooks in that
there exist no explicit values and ethics sections in the coursebook.
Among all the values emphasized, universalism (f: 18, 20%) is the most frequent value type occurring
in the 12th grade coursebook. This indicates that values such as understanding, tolerance apprecia-
tion, and protection for the welfare of all people and for nature are mostly emphasized (Schwartz,
2012, pp.5-7), albeit implicitly. Following universalism, there are instances of security (f: 16, 18%),
benevolence (f: 14, 16%), self-direction (f: 14, 16%), and conformity (f: 8, 9%). Hedonism (f: 5, 6%),
achievement (f: 5, 6%), tradition (f: 4, 5%), power (f:2, 2%) and stimulation (f:2, 2%) followed these
value typologies with less frequency. It is interesting to note that Unit 9 includes only one instance of
values. The portrayal of different values was observed in the form of moral dilemmas (e.g. doctors
having to decide about euthanasia) and/or moral exemplars (e.g. famous people or institutions like
Dariissafaka schools in Turkey) throughout the coursebook. The values were also presented in the
units embedded in accordance with the themes of the coursebooks. The values presented were com-
patible with the target-intended behaviors, which were presented through different themes such as
friendship, manners, human rights etc.
143
Table 10
The analysis of the 12th Grade Coursebook based on Schwartz’s value clusters
Value Clusters Value Types f % total
Openness to Self-direction 14 16%
Change Stimulation 2 2% 21%
Hedonism 2.5 3%
Self -Enhance- Hedonism 2.5 3%
ment Achievement 5 6% 11%
Power 2 2%
Self-Transcend- Universalism 18 20% 36%
ence Benevolence 14 16%
Conservation Security 16 18%
Conformity 8 9% 32%
Tradition 4 5%
TOTAL 88 100% 100%

Where the value clusters are concerned, it was revealed that self-transcendence (36%) and conser-
vation (32%) were mostly emphasized with openness to change (21%) and self-enhancement (11%)
following them, respectively. The emphasis on self-transcendence is revealing in terms of the social
value orientation, which emphasizes understanding other people as well as sustaining and fostering
the welfare of other people with whom one is in continuing personal contact (Schwartz, 2012). Be-
sides, openness to change is fostered with 21%, which indicates that the coursebook assumes that
students should be fostered in terms of independent thought and action, which might further lead to
autonomy. Furthermore, the book emphasizes challenge in life and sensuous gratification for learn-
ers.
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Discussion and Conclusion and Implications

Within the current study, a comprehensive analysis of 40 units in the form of themes existing in sec-
ondary grade EFL language coursebooks for Turkish teenagers was conducted. The results were pre-
sented in the form of tables where the frequencies and percentages of different value types were
presented. In addition to these figures, the percentages of four value clusters were presented to re-
veal the general tendency of these value clusters presented in EFL coursebooks.

Considering the general value clusters, the results of the study showed that the 11th grade course-
book shows a more equally weighed distribution among all value types with openness to change
(28%), self-enhancement (23%), self-transcendence (24%) and conservation (26%) whereas the
10th and 12th grade EFL coursebooks seem to emphasize conservation (38% and 32% respectively).
By contrast, the self-transcendence cluster was least emphasized with (12%) whereas it was highly
emphasized (36%) in the 12th grade English coursebook. This category embodies universalism and
benevolence values, which involve the importance of social order, helpfulness, and justice in society.
This finding reveals that the final book of the series put a more comprehensive emphasis on the re-
lations between individuals and groups and the welfare of others, and some values such as honesty,
responsibility, loyalty and friendship are emphasized. In addition to benevolence, universalism is
also emphasized in the 12th grade coursebook, which includes appreciation of other groups and cul-
tures, tolerance, protection, and welfare of other groups as well as the care for nature. However, the
10th grade coursebookis the only coursebookin secondary education which emphasizes the conver-
sation value cluster with the highest percentage (38%), which indicates that security, conformity,
and tradition are the main value types represented in the coursebook.

When the percentages of value clusters are concerned, it is also interesting to note that the 9th grade
English coursebook included activities which involve the clusters of openness to change (31%) and
self-transcendence (30%) whereas self-enhancement (19%) and conservation (19%) values did not
receive enough attention. This means that students are fostered to an extent where they can have
independent thought and action by choosing, creating, and exploring by themselves, which helps
them to improve their identities in terms of learner autonomy and challenge in their life. In addition
to openness to change cluster, the relative emphasis on self-transcendence values existing in the 9th
grade coursebook, namely benevolence and universalism, the coursebook seems to assume that stu-
dents will be able to enhance the welfare of those who are in frequent contact and also their under-
standing, appreciationand tolerance will be enhanced through the activities presentedin the course-
book. On the other hand, the 9th grade coursebook was the only coursebook in the series that pro-
vided learners with explicit values and ethics sections throughout the book. Since the 9th grade
coursebook explicitly provided students with activities to practice different values, the emphasis on
two clusters - openness to change and self-transcendence were emphasized more compared to other
clusters in terms of the themes of the units as presented in the coursebook. It is also interesting to
observe that these clusters put an emphasis on the contrasts like the one between openness to
change and conservation on the one hand, and like the one between self-enhancement and self-
transcendence on the other. This indicates that students are exposed to different kinds of values
which favor the welfare of others rather than that of the interests of one-self. It is clear from the
analysis of the coursebook that students’ awareness toimprove the well-being of others is sharpened
on purpose.

The 10th, 11th and 12th grade coursebooks provided values education sections only through implicit
ways like presenting idioms, reading passages, stories, and moral exemplars embedded within the
themes of the coursebooks. Considering the portrayal of these value clusters might prove to be fruit-
ful for having an impressionistic view of the books; however, a more detailed analysis of various ac-
tivity types is needed to provide a more comprehensive values-based education context. Whereas
some activities are more integrated and have a higher potential of involving learners in understand-
ing and practising some values, other activities follow an independent path which could make activ-
ities fail in terms of achieving the desired values training. Besides, these coursebooks were written
by different people most probably with different backgrounds or personalities. This may have con-
tributed to the different distributions and emphasis on these different values. Since values education
was only recently included in the curriculaand the coursebooks were written in accordance with
these principles in a short time, involving different values in the themes of the coursebooks might
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have been organized randomly. A more comprehensive framework for the presentation of values
may also prove to be useful in the long run. In addition to that, close cooperation among coursebook
writers might yield to a more efficient way of presenting values in the coursebooks.

Itis known thatlanguage coursebooks provide the tool forlanguage learners to observevalues inlife.
Likewise, Komalasari and Saripudin (2018) claim that the application of values could also be learned
through the coursebooks. Tajeddin and Teirmournezhad (2015) also point out that textbooks play
their role in conveyinglearners’ cultural values. Indeed, in the 9th, 10tth, 11th and 12th grade EFL
coursebooks cultural values were presented in accordance with the themes of the coursebooks to
expand learners’ cultural awareness in studying English. However, the secondary grade EFL course-
books as suggested by MoNE in Turkey fail to achieve this purpose. Values were interwoven within
the themes of the coursebook. However, the existence of values in EFL coursebooks does not guar-
antee that learnerswill grasp and internalize these values since the activities presented in the course-
books need to be well planned and presented.

In accordance with the third research question, values-based teaching is reflected in the so-called
coursebooks in both implicit and explicit ways. In the 9th, 10th and 12th grade coursebooks, values-
based teaching generally takes place in the form of expanding learners’ awareness, the purpose of
whichis to raise the consciousness of students regarding their values and identities through present-
ing some moral exemplars, reading passages and national and universal dialogues through implicit
or explicit ways. Although some national values such as tradition and conformity or more universal
values are stated, they do not seem to be practised thoroughly in the 9th, 10th and 12th grade English
coursebooks. However, in the 11th grade, values are practised at higher levels depending on Bloom'’s
(1956) taxonomy and students are supposed to analyze,order and inquire into their tasks while they
are exposed to different values through theirlanguage learning period. Inthe 11th grade English book,
for instance, students are expected to discuss the values for business ethics and perform a brain-
storming activity prior to doing research about other successful entrepreneurs of the 21st century
based on their interests and making a video to introduce that person, which involves them in the
creation of new knowledge at a higher level of learning.

Values-based learning has been studied by various scholars from different fields. Presenting values
in coursebooks might be a good tool to understand the world through a variety of different themes
and topics. Coursebooks have the potential of affectingthe values of learners. More generally, course-
books stand out as the central component in many educational systems as they play the role of a
reference book for any kind of learning activity. Besides, they convey beliefs, values, concepts, facts
and procedures through the themes they embody. For this reason, they have a high capacity for cur-
riculum material producers and conveyorsin meeting the standards of presentation, language and
legibility, content feasibility and visuals (Saripudin, & Komalasari, 2016; Komalasari, & Saripudin,
2017).

Feng (2019) pointed out that in the presentation of values in an EFL course, teachers must develop
analytical toolsand they should be equipped with the knowledge to analyze social valuesin the class-
room, as well as to put these into practice and further use them to shape discourse in the future
coursebooks. Since the majority of values were presented in a random manner in the EFL course-
books which were under analysis in this study, the role of teachers while they are using these books
is of vital importance in that teachers can facilitate the learning of students through some effective
techniques and strategies. For instance, in the books there are cultural depictions of men and women
in middle-eastern countries. Besides, in all coursebooks the national anthem and address to the youth
by Atatiirk are provided at the beginning of the books. Sharpening learners’ awareness in terms of
some national and universal values, some gender roles as well as some cultural values such as hon-
esty, individuality, prestige through inquiry might prove to be long-lasting and more effective. When
these coursebooks are considered, some more guidance for the teaching of values could be provided
by textbook writers for language teachers, in order to familiarize them with the process of consider-
ing the recent involvement of values-based teachingin the curricula. Hence, the role of teachers plays
amajorrole in helping learners facilitate their internalized capacity of discovery (Eidle, 1993). Cran-
ton and King (2003) also state that professional development sessions may yield some productive
results in terms of the examination of people’s beliefs by using thoughts from other people and these
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processes and experiences might allow individuals to make sense of the world through transforma-
tive learning.

Weninger and Kiss (2013) also analyzed visuals, texts, and tasks in EFL textbooks what were written
for and by Hungarians in terms of cultural meanings. The results of the semiotic analysis revealed
that the texts, images, and tasks played their role in managing and facilitating learners’ understand-
ing. The analysis of two different textbooks, namely ‘Bloggers 2’ and ‘Steps’, portrayed the reading
passages about famous people from different nationalities, which supposedly involved cultural ele-
ments. However, the lack of the links between these passages and the tasks was one of the important
findings and it was suggested that learners needed to be prompted with carefully planned tasks for
the discourse in forthcoming textbooks. Similarly, the EFL coursebooks analyzed in this study re-
quired more careful planning in terms of the links between the target values and activities presented,
where a unit with the name of a value does not guarantee that effective values-based teaching is ful-
filled. Activities and the instructions given in these activities should activate learners and make them
use their critical thinking skills as well as metacognition.

In addition, the three EFL coursebooks failed to spend enough time and effort on providing discus-
sions that involve negotiation and practice of different values on the part of the learners except for
the 11th grade coursebook, which provided learners with more varied, stimulating and connected
activities in a contextualized manner, whereas others failed to achieve this connectedness and con-
text. Inaddition to the lack of the weight given to different values, the analysis of the EFL coursebooks
also revealed that the majority of activities in the coursebooks play the role of raising the awareness
of the learners, thus leaving no room for practice and internalization of the target values. Instead,
values seem to be introduced, realized in a passive way with no further room for discussions. It has
been pointed out that such discussions on cultures and values may prove to be prolific in facilitating
the learners’ learning process as well as motivating them and identifying commonalities and differ-
ences among different cultures, since these discussions closely provide the ground for appreciation
and understanding of norms, beliefs and values. (Folse, 1996; Shulman, 1998).

In brief, since some values seem to surpass others in terms of importance and the weight given to
these values, a more comprehensive approach would be more useful in teaching these values. For all
coursebooks used in secondary grade in the Turkish education system, a more systematic classifica-
tion of value clusters could be embedded in the themes by curriculum designers and curriculum con-
tent could be revised in order to provide this congruence for the Turkish context. Besides, the results
of this study could provide a basis for the detailed comparative analysis of other coursebooks with
foreign origins worldwide; that is, the value distributions as revealed within this study can be com-
pared to the value distributions of other coursebooks with foreign origins. Accordingly, the concept
of ‘values teaching’ can be purified by analyzing various language coursebooks worldwide and the
results could be generalized for various audiences like teachers, practitioners, administrators, and
experts in the field. This would contribute positively to course book writing practices on a larger
scale, too. Finally, besides providing closer links between the target values to be taught and the ac-
tivities, a balanced distribution of Schwartz’s value typology could be applied as the main framework
for the presentation of value-related teaching materials and activities.
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