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Abstract: The novel coronavirus (COVID-19) has had far reaching implications on every aspect of human life -
from where we work, to where we feel safe to grocery shop, to how we greet friends. At the same time, the pan-
demic has exposed long-standing issues of structural racism, xenophobia, social and economic inequities, pre-
cipitating multiple large-scale social justice movements and demonstrations in the United States, culminating
in “dual public health emergencies.” As Kindergarten through Grade 12 (K-12) students slowly return to school,
educators are grappling with how to support their students amid these overlapping crises. In this paper, we
discuss the relevance of trauma-informed pedagogy, with a specific focus on 3Rs - relational connectedness,
restored trust, and contextualized resilience. We urge educators to keep the whole child at the center of their
curriculum, and to make healing - not performance - the priority for K-12 schools amid and following the global
pandemic.
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Zusammenfassung (Munyi Shea & Alexis N. Awdziejczyk: Heilung, nicht Leistung: das Ziel fiir Schiilerinnen
und Schiiler vom Kindergarten bis zur 12. Klasse): Das neuartige Coronavirus (COVID-19) hat weitreichende
Auswirkungen auf jeden Aspekt des menschlichen Lebens - von der Arbeit, wo wir arbeiten, wo wir uns sicher
fiihlen, tiber den Lebensmitteleinkauf bis hin zur Begriifsung von Freunden. Gleichzeitig hat die Pandemie die
seit langem bestehenden Probleme des strukturellen Rassismus, der Fremdenfeindlichkeit sowie der sozialen
und wirtschaftlichen Ungleichheiten offengelegt und in den Vereinigten Staaten zahlreiche grofs angelegte
Bewegungen und Demonstrationen fiir soziale Gerechtigkeit ausgelést, die in "doppelten Notsituationen im
Bereich der dffentlichen Gesundheit" gipfelten. Wéhrend die Schiilerinnen und Schiiler vom Kindergarten bis zur
12. Klasse (K-12) langsam in die Schule zuriickkehren, ringen die Erzieherinnen und Erzieher damit, wie sie ihre
Schiilerinnen und Schiiler inmitten dieser sich tiberschneidenden Krisen unterstiitzen kénnen. In diesem Beitrag
erértern wir die Relevanz einer traumainformierten Pddagogik mit besonderem Schwerpunkt auf 3R - rela-
tionale Verbundenheit, wiederhergestelltes Vertrauen und kontextualisierte Widerstandsfihigkeit. Wir fordern
Pddagogen nachdriicklich auf, das ganze Kind im Mittelpunkt ihres Lehrplans zu halten und inmitten und nach
der globalen Pandemie Heilung - und nicht Leistung - zur Prioritdt fiir K-12-Schulen zu machen.
Schliisselwérter: K-12-Schulen, Pandemie, Trauma, Resilienz, Verbundenheit, soziale Gerechtigkeit
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Pe3ztome (Mynuii lllea & Anekcuc H. Asdxcetliuuk: Ha nepgom mecme 03dopos.ieHue, a He yue6a: makoti 00Nx4CHA
6b1mb Yyeab 0415 demell, Ha4uHas c demckozo cada u ensoms do 12 knacca) Koponasupyc Hosozo muna COVID-
19 cepvesHeliwum 06pasom nosausn HA Kaxcoblll acnekm JHCU3HU Ye/n08eKd: 3mo 8AusHUe owyujaemcs 8
Hawell npogeccuoHabHOl dessimeabHOCcMU, 8 06aacmsx, ede Mbl d0 3Mo20 owywanu cebsi KOMPOPMHO U
6e30nacHo; 3mMo 8AUSHUE CKA3A/10Cb HA HAWeEeM NompebumeabCkom nosedeHuu, 0axce Ha MoM, KaK Mbl menepsb
3dopogaemcsi u obwaemcss ¢ Opysvsimu. OO0HOBpemeHHO ¢ 3muM naHdemusi oO6Haxcuaa OdasHue
npo6sieMbl CMPYKMYypHO20 pacu3ma, KceHodobuu, coyuanbHo20 U IKOHOMUYECK020 HepaseHcmsd. Imo, 68
ceor o4epeds, cnposoyuposaao 8 CILIA maccosvle akyuu u demoHcmpayuu ¢ mpebosaHuem co6a00eHuUs
coyuaavHoli cnpasedausocmu. Haugbwicuwell movku 8 yc/108usix UpessvlvatiHoli cumyayuu daHHasi npobaema
docmuaaa 8 o6aacmu 06ujecmeeHHo20 300p08bsl. B mo epems Kak WKONbHUKU, HAYUHAS C MAAOWUX KAACCO8 U
3aKaH4ueas cmapulell cmyneHblo, NOCMeNeHHO 8038PAWAIOMCS 8 C80U K/AACChl, nedazozu, socnumamenu
J0Marm 20108y HA0 mem, KAK noddepicams C80UX YHEHUKO8 8 3mOm CAO0XCHbLIU nepuod, ko2da Kpusuce!
Hakaadvlgalomesi 6yk8asbHO 00uH Ha dpyzol. B danHoll cmamve Mmbl onpedessieM 3HAYUMOCMb
mpasmanedazo2uku ¢ aKyeHmMuposaHueM 8HUMAHUS HA MpeX COCMAasAsIWUX — peAsiyuoHHoe edUuHCMEO,
soccmaHos/eHHoe dogepue, KOHMeKCmya/ausupo8aHHas pe3uabeHmHocmb. Mbl Hacmolivueo npusbieaem
nedazozoe ydepicusamv HOKYC BHUMAHUSL UMEHHO HA pebeHKe U cuyumams npuopumemHol 3adavel
coxpaHeHue e20 300p08bsl, a HEe NO20HIO 3a Pe3y1bmamoM — Kak 6 nepuod haHdemuu, mak u noce Hee.

Kamwouessie caosa: keii 12 (cucmema obpaszosanusi 8 CLIA om demckozo cada do 12 kaacca), naHdemus,
mpasma, pe3unbeHmHoCcms (Ncuxo/102u4eckas ycmoil4ueocms), 83auMocessb, COYUaIbHAS CNPABEdIUB0CMb

We are at war. Not a war between countries, but one against a deadly respiratory virus that has ravaged
the world. As of late summer 2020, the coronavirus (COVID-19) pandemic has sickened over 20 million
people worldwide. In the United States alone, more than 6 million people have been infected and over
180,000 have died. At the same time, the pandemic has laid bare the government’s ineptitude in handling
a public health emergency and exposed long-standing issues of structural racism, xenophobia, social and
economic inequities, precipitating multiple large-scale social justice movements and demonstrations in-
cluding Black Lives Matter. Adults and children took to the streets to express their mistrustin the current
leadership, anger at the senseless murder and police brutality against Black people, and desire to combat
systemic injustice.

With weeks away from the new academic year, the following questions are at the forefront of K-12 edu-
cators’ minds: Is it safe for students to return to school? What do we expect to see in our classrooms? What
stance should we take to approach our teaching? How do we cultivate a school culture that facilitates re-
spect, understanding, safety, restoration and healing?

Much has been written on the severe reactions to stress children experience following major calamities
such as war and natural disasters. Traumatic events affect children in all the ways they affect adults. They
lead to elevated clinical needs and mental health issues including anxiety, depression, posttraumatic
stress disorder (PTSD), functional impairments (e.g., memory loss, inability to solve problems), as well
as fear and grief. Many symptoms persist over a long period of time, leading to chronic health effects such
as cardiovascular disease, substance dependence and abuse, and premature death.

While we cannot ascertain how students’ needs will manifest come this school year, we do know what
challenges they will face. Even prior to the pandemic, 60-70% of all students would have experienced at
least one traumatic event in their lifetime by the age of 16 (Copeland et al., 2007). It may not be an over-
statement to say that all our students will begin the school year with some degree of psychological vul-
nerability or trauma; the impact of the global pandemic on children is multifaceted and far-reaching. Here
are a few examples:

= Disruption of schooling. Due to school closures, many children have been receiving no, or mini-
mal instruction. The impact has been especially egregious for children in school districts under-
prepared for emergency remote learning and in homes with limited Internet and technology ac-
cess.

= Social and cultural losses. Physical distancing and home confinement disrupt children’s social
and cultural support networks (e.g., school, community, church) and interfere with their sense of
structure and normalcy, leading to strong feelings of fear, worry, sadness, anger, and loneliness.
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= [llnesses and deaths. Although children are less vulnerable to contracting COVID-19 and devel-
oping severe symptoms compared to adults, they can still become hospitalized and become fatally
ill. Furthermore, children may witness adults in their lives succumb to the deadly disease.
= Economic and familial stress. The pandemic has dealt a severe blow to the local and global econ-
omy. Parents and caregivers might struggle to keep their jobs and provide for their children. Being
cooped up at home could intensify existing behavioral and mental health issues, family strife and
intensions, and increase exposure to abuse and domestic violence.
= Moral suffering. Mass information and grim news of illnesses, deaths, police brutality and sys-
temic injustice, as well as personal experience of race-based discrimination, harassment or as-
saults (e.g., anti-Asian hate incidents) could lead to children’s question whether their community
is a safe and caring place.
This is a watershed moment for an educational reframe. Whether we will return to school or more likely,
continue remote learning this coming year, the only certainty is that students and families will turn to
their teachers, school administrators, and counselors for far more than content learning. We propose that
educators should make healing, not performance, the priority for K-12 schools during this unprecedented
time. Healing cannot begin to take place until we have established a sense of emotional safety and trust.
In the following, we outline the 3 Rs - relational connectedness, restored trust, contextualized resilience -
as critical elements to the process of healing in the school context.

Relational Connectedness

Relational connectedness, also known as social connectedness, refers to a sense of closeness and belong-
ing to a social network (Lee & Robbins, 1995). Positive social interactions boost oxytocin, a neurochem-
ical that promotes trust in others and activates learning centers of the brain. Educators could weave in
activities and assignments in their curriculum to foster connectedness in their classrooms, and tangibly
show care for their students. For example, teachers could invite students to tell a story about themselves
and their families during the COVID-19 lockdown. Such an activity would not only allow students to share
their individual perspectives and articulate their feelings, but also highlight their shared experiences of
fear, loneliness, frustration, perseverance and hope during a very uncertain time. Teachers could do
home visits to increase connection with students and families. During the lockdown, teachers from my
(Munyi Shea) children’s school made surprise visits to our house, dropping off learning materials and
personalized cards while keeping safe distance. Through authentic relationship building, educators can
better understand the needs of their students and acknowledge the myriad factors, including trauma,
that shape their students’ psychological landscape. Rather than asking students who are not doing well
to start identifying with school, trauma-informed educators would reflect on their own practice and ask
how they could identify with these students. Supportive and trusting relationships are critical to bolster-
ing student resiliency and foundational to creating a community that values all its members.

Restored Trust

Healing requires more than putting a bandage on the wound; it calls for an examination of the causes of
injury and an actionable plan to stop the re-wounding and suffering. Educators committed to the well-
being of marginalized groups of students, including those identifying as black, indigenous, and people of
color (BIPOC), must go beyond individual-level student care and advocate for structural changes. For
both white and non-white educators, this would mean taking responsibility for our biases, power, privi-
lege, and internalized oppression beyond self-reflection and intellectual dialogue. This would mean crit-
ically examining how our assumptions and worldviews inform our notion of education. For instance, are
we creating a curriculum that reflects the history and realities of BIPOC and gender diverse students?
Are the instructional methods and assessments - whether in-person or online - designed with our most
economically disadvantaged students in mind? How does remote learning help certain groups of students
thrive (e.g., reduced social distractions and increased physical safety), but widen the learning gaps for
others? Do school principals and district administrators share an antiracist vision and demonstrate

95



Shea & Awdziejczyk: Make Healing, not Performance, the Goal for K-12 Schools Amid this Global Pandemic
International Dialogues on Education, 2020, Volume 7, Special Issue, pp. 93-97
ISSN 2198-5944

concrete support by investing resources in related professional development? Only by actively identify-
ing and eliminating systemic racism, xenophobia, and other forms of prejudice, discrimination and struc-
tural inequalities, can educators disrupt the perpetuation of injustice and power imbalances and show
our students that we deeply care about them and the world that surrounds them.

Contextualized Resilience

Resilience is an important concept in children’s social emotional learning. Instead of focusing on adver-
sity and psychopathology, resilience emphasizes strength, adaptivity and an ability to navigate through
and bounce back from difficult experiences (American Psychological Association, 2011). However, resil-
ience - like many other mental health concepts - originate from Western culture and is rooted in the
biomedical model that asserts that mental disorders are biologically-based brain diseases and tends to
minimize the relevance of psychosocial or behavioral contributions (Deacon, 2013). The assumption that
mental and behavioral problems are located within an individual person often calls for individualist, per-
son-centered coping responses such as self-awareness and self-management. A contextualized under-
standing of resilience, on the other hand, encourages educators to acknowledge the varied and indige-
nous ways of responding to and coping with life challenges amongst our students. During the pandemic
lockdown, some school bands and choirs came together online to rehearse for and perform a virtual con-
cert, demonstrating a communal practice to cope with the collective trauma. A contextualized under-
standing of vulnerability and resilience also frame our understanding of the limitation on students’ ac-
cess to resources that shape their lifestyles and health behaviors. For some students, having a set routine
in their households or taking a leisure walk in their neighborhoods is not an option. When students show
up to class with symptoms resembling anxiety, attention deficits/hyperactivity disorder (ADHD), or ma-
jor depression, educators could move from a deficits-focused mindset toward a more compassionate ap-
proach in providing flexible accommodations.

The elimination of coronavirus and school re-opening may still be in the distant horizon. As educators,
we must also tend to our own healing and restoration to avoid compassion fatigue. Honor our limits and
acknowledge that this is the “new normal.” As we push onward with our students, it will likely not be the
lessons we teach that carry them through hard days and despairing moments; it will be how we teach
and show up for our students: with courage, dignity, hope, and perseverance.

Practical Resources for Educators

In the following we provide some resources for educators to consider and implement the 3Rs strategies
(also included under references). For relational connectedness, we recommend Teaching Tolerance
(Coombs, 2016); Multicultural counseling: Understanding bias and practicing humility (Francis, 2020);
Classroom mental health strategies for students and teachers (McClintock et al., 2019); and Training teach-
ers in relationship building (Pianta, & Allen, 2018). For restoring trust and engaging in social justice-ori-
ented education, we point our readers to the websites of American Civil Liberties Union (n.d.), National
Education Association (n.d.), Teaching Tolerance (n.d.), and the Center for Teaching and Learning of the
University of Washington (n.d.). For contextualized resilience, readers may want to consult the works by
Collins (2020), Minahan (2019), Strauss (2020) on social emotional learning and trauma-informed teach-
ing, as well as to visit the websites of National Equity Project (n.d.), and SAMHSA (Substance Abuse and
Mental Health Services Administration (n.d.). Finally, we recommend Neff (2019) and Nelson et al.’s work
(2017) on the importance of and tools for cultivating self-compassion.
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